
Preface

A bilingual approach to language and literacy teaching for Indian educa-
tion flows from a premise that any language a child understands can be an
effective medium of instruction, including languages that have in the past
been excluded for one reason or another from school. At the same time,
languages that children want to learn, but still do not understand, can also
be an integral part of the teaching program, in many ways. In the case of
indigenous languages, we can broaden this premise: incorporating a
community’s language into the school program can provide for a number
of important benefits from the point of view of academic achievement. And
in addition, we can propose a corollary: excluding one of the languages of a
bilingual community from school, aside from restricting access to the bene-
fits of bilingualism, limits language learners’ options in the area of
academic language development and literacy. The idea that language
learning and literacy can be enriched with the inclusion of indigenous
languages is what this book is about.

Certainly, a book like this could not have been written without the help
and inspiration of innumerable others, first and foremost the children with
whom we have worked over the many years in communities throughout
the United States and Mexico. It is to them and their families that our first
acknowledgement is gratefully extended: for their generous disposition
and unselfish patience that accompanied us in our work as educators and
researchers. As guests and visitors to their communities, we want to
express our gratitude for the hospitality that was always extended to us,
and in particular during periods of fieldwork and study, the tolerance
toward and understanding of our research objectives. We thank the
teachers and principals of the following schools for access to their class-
rooms and for the many hours they shared relating to us their experiences
about one or another aspect of language learning and language teaching:
the Escuela Xicohténcatl (Tlaxcala), the elementary schools of Pozuelos and
Santa Teresa (Municipality of Cardonal in Hidalgo state), and San Isidro
(Michoacán state) in Mexico, and Rocky Boy and Heart Butte Elementary
Schools in Montana, and Havasupai, Cibecue, and Rock Point Community
Schools in Arizona.

Special thanks go to Archie Phinney for the recording and translation of
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Coyote and the Shadow People, and to Jarold Ramsey (1983) for permission to
reprint the text in its entirety from his study Reading the Fire: Essays in the
Traditional Indian Literatures of the Far West; to Pedro Atzatzi for the tran-
scription of Los Vaqueros Vasarios, to Reyes Arce for his narration of Tlacual
uan Coyotl (The Opossum and the Coyote), and to Pablo Rogelio Navarrete
Gómez for many of the translations and transcriptions of Náhuatl language
texts, and for commentaries and observations about indigenous language
bilingualism in his community that have contributed to the refining of a
number of concepts discussed in this book. The staff of the Dirección
General de Education Bilingüe (DGEI), Mexico’s national department of
indigenous education, has over the years been a consistent point of
support: answering questions, providing materials, letters of introduction,
and invaluable advice about doing field work in bilingual communities;
thanks to Rafael Nieto Andrade in particular for his collaboration in the
development of the Entrevista Bilingüe [Bilingual Interview], and to the
DGEI we offer a formal acknowledgement for permission to reproduce a
selection of the graphic materials from this assessment instrument; thanks
also to Harrison Henry, Bert Corcoran, Jimmie C. Begay, Sally Old Coyote,
Harry Lee, Jeanne Eder, Dick Heiser and Gina Cantoni for their collegial
guidance and the numerous consultations of all kinds over the years. To the
editors of Multilingual Matters, and an anonymous reviewer, we are espe-
cially grateful for the many helpful observations, suggestions and correc-
tions, and in particular to the latter, for a careful and thoughtful reading of
an earlier draft, and for posing a good number of hard questions and chal-
lenging critiques.

We acknowledge the financial support of a number of agencies and
foundations that have supported our work: the Ford Foundation, the US/
Mexico Fund for Culture, the Office and Grants and Contract of Northern
Arizona University, and the Consejo Nacional de Ciencia y Tecnología of
Mexico through its funding of two research projects directed by Rainer
Enrique Hamel of the Universidad Autónoma Metropolitana.

And to our families: our wives, Marie and María Natalia, our children,
Deborah, Tsosie, and Zoraida, and niece Yvonne, we will always be grateful
for their support and encouragement to this project.
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