Afterword
Toward a Black Pacific

Gary Y. Okihiro

“AfroAsian” articulations, as shown in this anthology, undermine the pre-
vailing black/white binary of racializations in the United States. The racial
formation necessitates that intervention. But there are other binaries at
work in the United States’ social, not racial, formation. These include the
diasporic binaries of Europe and America,' Africa and America, Asia and
America; the bipolar gendering and sexualizing of geographies as in Ori-
entalism; and the distinctions of “native” and “alien.” Further, frequently
overlooked in considerations of “Asians” and “Asia” is the Pacific, which
often and mistakenly stands in place of or in reference to Asia, especially
East Asia. Even as Latina/os and Native Americans must be included in
any consideration of the United States’ racial formation because of their
distinctions and hence imperative (in truth, “racial triangulation” is a par-
tial rendition of the United States’ racial formation), examinations of U.S.
history and Asian or African America must include the Atlantic and the
Pacific and America and the world. I find gestures in all of those directions
in the chapters of this path-breaking collection and propose that they, in
their fullness, constitute the promising future of “AfroAsian studies” as
styled by this book’s editors.

Atlantic/Pacific

The American species, a long-standing and persistent idea holds, was
grafted in the “new world” from European (“old”) stock. A version of that
Eurocentrism maintains that America was the western terminus of an
Atlantic civilization that embraced Europe’s “cultural hearths” and their
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diasporas. Columbus’s first landing in 1492 in his search for Asia consti-
tutes the beginning of this Atlantic civilization as conceived. His “discov-
ery, although unclear to him to his death, fixed America onto European
maps that located its islands and eastern shores by binding grids of longi-
tude and latitude. Eventually, with the global spread of Europeans and
their disciplines, those coordinates would delineate and encompass the
entire world.

Paul Gilroy takes on that Eurocentrism in his The Black Atlantic. In
truth, Gilroy tells us, the book arose from his experience trying to per-
suade students that history and the life of the mind held significance for
their circumscribed interests and pursuits. “I worked hard to punctuate
the flow of the Europe-centered material with observations from the dis-
sonant contributions of black writers to the Enlightenment and counter-
Enlightenment concerns,” he remembered of those early morning sociol-
ogy lectures and his attempts to find readings that would expand his stu-
dents’ horizons:

The Black Atlantic developed from my uneven attempts to show these stu-
dents that the experience of black people were part of the abstract moder-
nity they found so puzzling and to produce as evidence some of the things
that black intellectuals had said—sometimes as defenders of the West,
sometimes as its sharpest critics—about their sense of embeddedness in the
modern world.?

In his influential intervention, Gilroy describes a Black Atlantic that was
not specifically African, American, Caribbean, or British but was all of those
simultaneously, transcendent of nation, race, and ethnicity and emphati-
cally and mutably mixed and hybrid.

Gilroy’s unit of study, in truth, is the old Atlantic world and its pedigree
of the American system, Atlantic civilization, and Eurocentrism.? Africans
within that universe become “embedded” within European modernity, and
racialization is more complicated by hybridity, but its constituent parts
remain in essence black and white. Slighted are Native Americans who
preceded and were overwritten by Atlantic civilization, Latina/os who em-
bodied hybridity, and Asians who, like Africans, were transported to Amer-
ica and became thereby “embedded” in the “Black Atlantic.”

America is surely a part of the Atlantic world and the Black Atlantic,
but it is also a “cultural hearth” of a Pacific civilization that, like its Atlan-
tic counterpart, was a system of flows of capital, labor, and culture that



Afterword 315

produced transnational and hybrid identities, as well as their counter-
claims for homogeneity, nationalism, and racial purity. In that sense, I'd
like to suggest that the United States is an island surrounded by lands
north and south, but also oceans, east and west. And as an island, unlike
the imagined, hegemonic insularity of American exceptionalism and con-
tinentalism, the United States must be viewed properly as a center with its
own integrity but also as a periphery and a fluid space of movements and
engagements that resist closure and inevitable or final outcomes.

All of the essays in this book embark on a liberating crossing “beyond
the traditional black/white binary,” as pointed out by the editors. Addition-
ally, racial formations, although grounded in space and time, have never
been fully constrained by national boundaries and have always found out-
lets across borders, geographic and social fences notwithstanding. Those
structures, we know, of binary relations whether of race or nation or gen-
der, sexuality, and class, for that matter, form hierarchies of the self and
other, the empowered and those separated from power. And hence the
consequential intervention of ideas such as those contained in this collec-
tion of interstitial identities and even inscriptions that rupture the hege-
monic binaries that privilege and impoverish.

In my contribution to this book, I’d like to venture into territory refer-
enced but not detailed by several of the contributors to this volume on
“AfroAsian” encounters, the Black Pacific. This detour into “the imperial
and colonial zones,” in Paul Gilroy’s words, away from the centers and
toward the margins, reveals the workings of empire not only on colonial
subjects but also and reciprocally on the colonizers in the return, like spi-
ders in the bananas, of the empire. In my consideration of the Black Pacific,
I reflect on Oceania’s islands, not the Pacific’s continental rim, and its
inhabitants, Pacific Islanders and Hawaiians, not the “Asians” who are a sub-
ject of this collection’s study. The quest to widen the purview of our schol-
arship across racializations, nations, and fields as articulated by AfroAsian
Encounters inspires and animates this move toward a Black Pacific.

The temptation is to think about the Pacific like the Atlantic, as a wa-
tery crossing between solid, continental landmasses. Apt is the metaphor
of a ship, as pointed out by Paul Gilroy, “a living, micro-cultural, micro-
political system in motion.” Ships, Gilroy explained, shift attention from
the shore to the middle passage and the circulation of peoples, ideas, and
cultures.* In the Pacific, images come to mind of Filipino and Chinese
seamen on board Spanish galleons beginning in 1565 plying the trade be-
tween Manila and Acapulco, and of Hawaiian sailors who, during the
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1830s, comprised the majority of the crews on U.S. ships that carried ani-
mal furs from the Pacific Northwest to Canton, China.®

But the Pacific is not a negative space between Asia and the United
States or the hole in a doughnut, the breakfast food of champions and a
tasty trope for the Pacific’s rim. Writing of that absence, Samoan novelist
and university professor Albert Wendt rejected the “fatal impact theory” of
colonial literature that pronounced the death of native cultures with the
arrival of the Europeans. “We and our cultures have survived and adapted
when we were expected to die, vanish, under the influence of supposedly
stronger superior cultures and their technologies,” he wrote:

Our story of the Pacific is that of marvelous endurance, survival and dy-
namic adaptation, despite enormous suffering under colonialism in some of
our countries. We have survived through our own efforts and ingenuity. We
have indigenised much that was colonial or foreign to suit ourselves, creat-
ing new blends and forms.®

Imagine the Pacific as Oceania or the “sea of islands” as reconceived by
Wendt and the Tongan writer Epeli Hau'ofa. Instead of a vast and empty
ocean dotted by tiny bits of land and reefs as represented by European
maps, a sea of islands conjures “a large world in which peoples and cul-
tures moved and mingled, unhindered by boundaries of the kind erected
much later by imperial powers,” wrote Haw’ofa of Oceania’s peoples:”

Oceania is vast, Oceania is expanding, Oceania is hospitable and generous,
Oceania is humanity rising from the depths of brine and regions of fire
deeper still, Oceania is us. We are the sea, we are the ocean, we must wake
up to this ancient truth and together use it to overturn all hegemonic views
that aim ultimately to confine us again, physically and psychologically, in
the tiny spaces that we have resisted accepting as our sole appointed places,
and from which we have recently liberated ourselves. We must not allow
anyone to belittle us again, and take away our freedom.®

Having left the bounded Atlantic for the expansive Pacific, and with the
focus on the sea of islands and not on the crossing, in this, my brief rendi-
tion of a “Black Pacific,” I expand on three intersections between Pacific
Islanders and African Americans. The first involves labor; the second, edu-
cation; and the third, popular culture. Like the encounter of African and
Asian bodies in the Atlantic systems of labor and exchange, European set-
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tlers in America “recruited” Pacific Islanders for their plantations in the
“New World.” The laborers augmented the workforce of Indians and Afri-
cans, and their procurement shared features of the African slave trade. In a
return of empire, an education designed to colonize Hawaiians in the tor-
rid zone was transplanted in the soil of the temperate zone to choke the
aspirations of African Americans following the end of slavery. Hawaiian
music constituted another kind of return that initially captured and then
was assimilated by “American” music. Those matrices of empire, involving
capital and labor, ideology, and culture, map the locations and relations of
power and therewith the possibilities for creating, within the interstices,
liberating solidarities.

Labor

Agricultural production was the foundation of Peru’s economy, and its
exports were mainly grown on large plantations of sugar, cotton, olives,
grapes, and grains along the country’s coastal valleys. After 1854 when slav-
ery was abolished, Peru faced a labor crisis that the formerly enslaved
Africans and American Indians could not ease. Between 1849 and 1856,
Chinese coolies, or bonded labor, were imported on overcrowded ships,
often modeled on African slave ships and called “floating hells,” and were
sold in Callao to the highest bidder. At least one-third of the coolies died
during the transpacific passage because of overcrowding and insufficient
food,’ and once in Peru, a historian noted, the Chinese status was “essen-
tially that of slaves.”!? Despite the odious nature of the traffic, Peru’s Con-
gress authorized in 1861 the importation of “Asiatic colonists,” a thinly
disguised euphemism for “coolies,” to cultivate the country’s coastal es-
tates. It was under this law that Pacific Islanders came to labor and perish
in Peru.

The first ship, the Adelante, sailed from Callao in 1862 and returned
about three months later with a cargo of 253 Polynesian (Tongarevan) re-
cruits. The sponsors reaped a profit of $40,000 (or a 400 percent return)
after selling the men for $200, women for $150, and boys for $100. The
ship’s design set the standard for others that followed: a hold of three
compartments separated by iron bars; hatches with iron gratings over
them to prevent escapes; two swivel guns to sweep the deck; muskets, re-
volvers, and knives in abundance; and extra crew members to guard the
hatches day and night. The Adelante’s success prompted speculation and
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a rush on Polynesian labor recruitment, and ships fitted out for the
African slave and Chinese coolie trades joined the Peruvian recruiting
fleet.

While the initial shipment of Polynesians was accomplished with the
cooperation of the British missionaries who labored among them, subse-
quent recruitments were carried out as armed raids that killed and cap-
tured islanders and marched them bound hand and foot to the waiting
ships. The devastation was as enormous as the profits were high. Popula-
tion losses on the islands from raids, deaths, and disease introduced by the
invaders ranged from 24 percent on Pukapuka to 79 percent on Nukulae-
lae. Easter Island, with an estimated population of 4,126 in 1862, lost 1,386
to labor raids and about 1,000 to disease, and thus suffered a 58 percent
population decrease. Meanwhile, the brig Bella Margarita realized the sum
of $46,000 on a single, two-month voyage.!!

One of the captives, Niuean Taole, described the process called “black-

birding”:

The people of Tokelau were captured in great numbers, more than those
that were taken from Niué, and there were some women amongst them.
Many of the unsuspecting islanders were made captives on board, when
they came expecting to trade. Some of them broke loose in the struggle and
leaped overboard. . . . The armed boat crews pursued them, and they were
seized and hauled inboard; those that resisted were shot or were killed with
cutlasses. . . . As the men and women were brought on board they were
thrust down the ladder into the hold to join the Niué people, and then the
ships sailed away eastward with the hundreds of captives.!

Peru’s involvement in the Polynesian traffic ended by 1864, but the ef-
fects of that trade transformed many island communities. Perhaps most
dramatic was the effect on Easter Island. According to a study:

The old social order of Easter Island was entirely destroyed in 1862 when
Peruvian slave traders kidnapped a large part of the population. They took
to the guano islands on the Peruvian coast, not only the king with many
members of his family, but a considerable number of learned men (maori).
This catastrophe, disrupting the traditional mode of living, created a state
of anarchy and confusion. But the events of the years that followed were
even more disastrous. Epidemics of smallpox, introduced by a few kid-
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napped men who returned to their island, decimated the population and
struck the last blow to native culture.!

One of those who managed to escape Peru was the Niuean, Taole, son
of a chief. He was found working at the Callao wharves by Hawaiian
seamen on a U.S. whaling ship that had docked there. The Hawaiians
convinced the American captain to help Taole, and they dressed him in
sailor’s clothes and smuggled him on board under the watchful eye of his
guards. The ship immediately set sail and managed to escape despite pur-
suit by a Peruvian government vessel. Taole stayed in Hawai’i for several
years before eventually returning home to Niué.!

In truth, the Atlantic is never far from the Pacific. That whaling ship,
manned by Hawaiian sailors that saved Taole on Peru’s coast surely must
have originated from the U.S. Northeast. Yankee ships from home ports
like Boston and Salem, New Haven and New York, wintered in Hawaiian
waters, took on provisions and goods, and enticed Hawaiians to work as
sailors on the highways that took them from the islands to British Co-
lumbia and Peru back to Hawai’i and on to Canton. From China, they
sailed westward into the Indian Ocean, around South Africa’s Cape, and
across the Atlantic to the U.S. Northeast. Hawaiians, marooned in New
York City and Boston and New Haven, were found by religious societies
who conceived of the idea of a Hawaiian mission for the glory of god and
mammon.

So westward those missionaries went to save the “savage” and be-
nighted race. On October 15, 1819, at the Park Street Church in Boston, the
first company of seven missionaries and their wives and children, along
with three “natives” of Hawai’i, were formed into a “Church of Christ” and
commissioned to go forth to convert the heathens of the Sandwich Is-
lands. “So great was the interest in this missionary enterprise of the Or-
thodox New England Church,” wrote the historian Samuel Eliot Morison,
“that over five hundred persons received Holy Communion at a fare-
well service the following Sabbath.”!> On Saturday morning, October 23,
the final farewell took place at Boston’s Long Wharf, and after a prayer,
speech, and song, the “Church of Christ” took their leave and boarded the
brig Thaddeus, which weighed anchor and headed out for the open sea.

Among the fifth company of missionaries were the Reverend Richard
Armstrong and his wife, Clarissa Chapman, who arrived in Honolulu
on May 17, 1832, after an ocean voyage of 173 days.!® Decades later, on
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the occasion of her eightieth birthday, Clarissa Chapman Armstrong
would recall her early mission days in Hawai’i and the Marquesas as “a
life amongst the heathens with the privilege of uplifting dark, degraded
hu-manity,” or the “children of nature, with no knowledge of civiliza-
tion whatever and given over to animal lusts and selfish degradation.”!’
A ma-ture Samuel Chapman praised his mother: “It is wonderful how
much you have gone through; you have taught a noble lesson to your
children. You have helped me and have been in my work in a mar-
velous way.”!8

Growing up in Hawai’i, young Samuel played and went to school with
his fellow mission children, and he readily distinguished himself and his
white friends from the “darkies” like the Hawaiians to whom his parents
ministered and his family’s Chinese servant, Ah-Kam, “a typical China-
man” with a habit for stealing, he wrote.!® And less charitably, Samuel
be-moaned the Chinese as “rat-eaters” and “these sly ‘pigtails’” who come
to “our Paradise” to despoil it, seeing Hawai’i as merely a place “to grind
out money for their gambling . . . and their aged parents. Is the China-
man capable of piety?” he pondered.?® His father, the Reverend Richard

Armstrong, described the Hawaiian objects of his affection:

The females are in great need of improvement. Their habits, conversation
and mode of living are filthy. They are ignorant and lazy, lack everything
like modesty, and hardly know how to do anything. Of course, the mothers
being such creatures, you may judge what the children are. In multitudes of
cases the pigs are as well taken care of as the children and are nearly as
decent and cleanly.?!

Years later and laboring to uplift another dark and benighted race in
the U.S. South, Samuel Chapman Armstrong would fondly recollect his
mission days in Hawai’i and conflate in his mind Hawaiians with African
Americans and his life’s work with that of his parents:

Sometimes, when I stand outside a Negro church, I get precisely the effect
of a Hawaiian congregation, the same fullness and heartiness and occa-
sional exquisite voices, and am instantly transplanted ten thousand miles
away, to the great Kawaiahao church where Father used to preach to 2500
people, who swarmed in on foot and horseback, from shore, and valley and
mountain, for miles around. Outside, it was like an encampment, inside it
was a sea of dusky faces.?
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Armstrong was not alone in that coupling of Hawaiians with African
Americans. As members of a darker race, they served in the same military
units during the Civil War. Armstrong wrote about Kealoha, a private in the
415t Regiment U.S. colored troops, and Kaiwi, a private in the 28th Regiment
U.S. colored troops. “Yesterday, as my orderly was holding my horse,” he
wrote in 1865, “I asked him where he was from. He said he was from Ha-
waii! He proved to be a full-blood Hawaiian, by the name of Kealoha, who
came from the Islands last year.”?* Kealoha and Kaiwi were unexceptional.
Armstrong, writing of Hawaiians serving in the Union Army, remarked:

I found several of them among the Negro regiments. During the bombard-
ment of Fort Harrison, north of the James River, while commanding a
support brigade, I heard my Hawaiian name, Kamuela, called from a color-
guard, and looking down saw a grinning Kanaka, a corporal, who had rec-
ognized me—as cool as a cucumber. Another turned up as a headquarter
orderly—holding my horse. I read, in an account of the naval land attack
on Fort Fisher, that among the first seamen to volunteer for the deadly work
were two Hawaiian sailors. They are all good soldiers; like the Negro, they
are noble under leadership, often wonderful in emergencies.*

Both Hawai’i and the military figured prominently in the founding of
the Hampton Normal and Agricultural Institute by Samuel Chapman
Armstrong in 1868. “These schools over which my father as Minister of
Education [of the Hawaiian kingdom] had for fifteen years a general
oversight, suggested the plan of the Hampton School,” he testified. And,
“The negro and the Polynesian have many striking similarities. Of both it
is true that not mere ignorance, but deficiency of character is the chief
difficulty, and that to build up character is the true objective point in
education.” Further, “morality and industry generally go together. Espe-
cially in the weak tropical races, idleness, like ignorance, breeds vice.”*
Labor corrects those character deficiencies that disable the “weak tropical
races,” and the instilling of correct habits, sired by military regimenta-
tion, were the form and object of education. “The average Negro student
needs a regime which shall control the twenty-four hours of each day;
thus only can the old ideas and ways be pushed out and new ones take
their place,” Armstrong stated. “The formation of good habits is funda-
mental in our work. . . . the Negro pupil, like the Negro soldier, is readily
transformed under wise control into remarkable tidiness and good con-
duct generally.”?
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We, of course, know the influence of this brand of education that de-
ferred dreams of full freedom and equality for the life of the hand and not
the life of the mind.?” As Armstrong put it, “The temporal salvation of the
colored race for some time to come is to be won out of the ground. Skilful
agriculturists and mechanics are needed rather than poets and orators.”
And, “Too much is expected of mere book-knowledge; too much is ex-
pected of one generation. The real upward movement, the leveling up, not
of persons but of people, will be, as in all history, almost imperceptible,
to be measured only by long periods.”® A grateful Hampton graduate,
Booker T. Washington, eulogized his great teacher: “My race in this coun-
try can never cease to be grateful to General Armstrong for all that he did
for my people and for American civilization. We always felt that many of
the ideas and much of the inspiration he used to such good effect in this

country, he got in Hawaii.”*

Ideology

Pacific Islander and African American relations in music are as deep as
they remain largely unexplored. I am thinking in particular about the
resistances posed by Hawaiians and African Americans in popular culture
to the crude caricatures of them as “weak tropical races”—idle, ignorant,
but happy and given to dance and song. Both African Americans and Ha-
waiians appropriated those representations to advance their interests and
musical careers. Of course, one’s repossession is another’s betrayal, and
mimicry can support even as it can erode the “original.” But Hawaiian and
African American musicians worked within tight spaces or race, gender,
sexuality, and nation and their labors can be multiply construed.

The most popular music in the United States before 1925, as indicated
by record and sheet music sales, was apparently “Hawaiian” music. The
foundation of that music was laid by missionaries who taught Hawaiians
to sing Christian hymns and by Mexican cowboys who introduced the
guitar. During the 1830s, the Hawaiian King Kamehameha III recruited
Mexican vaqueros to teach Hawaiians to ride horses and rope and herd the
European-introduced wild cattle that threatened to overwhelm the islands
of Hawai’i and Maui. Joseph Kekuku, in 1885, experimented with the gui-
tar by playing it on his lap, raising the frets, and using a steel slide to pro-
duce the glissando sound that mimicked Hawaiian falsetto singing.>® The
sound he produced soon became a staple of Hawaiian steel guitar playing.
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The 1912 hit show on Broadway, Bird of Paradise, and the 1915 Panama-
Pacific International Exposition in San Francisco led to a boom in Hawai-
ian music on the landed continent, and nightclubs, theatres, and orche-
stras hired musicians and dancers to perform “Hawaiian” music. Tin Pan
Alley joined in the craze, churning out cartoons like “Wicki Wacki Woo”
and “Yaaka Hula Hickey Dula,” sang by the many-faced minstrel Al Jolson
in 1916 in the Broadway musical comedy, Robinson Crusoe, Jr. In fact, some
of the earliest Hawaiian music was marketed as “coon songs” and “oriental
coon songs” in the late nineteenth and early twentieth centuries.’!

Hawaiian and African American musics bore resemblances. As pointed
out by the well-known Hawaiian musician and composer, Johnny Noble,
both musics drew from Christian hymns and their harmonies. Before the
arrival of Europeans, Hawaiian music was limited to chants consisting of
two or three pitches composed by the priests in praise of gods and kings
and in remembrance of historical events. The hula originally referred to
the chant and the facial and hand gestures that accompanied it. Similarly,
Noble observed, jazz was essentially dance music, and in the blues, sing-
ers used their bodies and facial expressions to convey the song’s message.
And common to both Hawaiian music and the blues or “true jazz,” Noble
wrote, were

the use of the slur (glissando or vibrato); the constant moving of the me-
lodic line in and out of microtones; a tendency to mingle major and minor
modes; and a regular beat, usually depending on drums, with stressed off-
beat accents. Also, both jazz and early Hawaiian music were natural and
spontaneous; both were personal and vocalized; and both affected the
senses and feelings with a certain haunting quality.”

Noble’s first hit was, appropriately, “Hula Blues.”

Hawaiian and African American musics differed and diverged through
innovation and commercialization, but there were also instances of con-
vergences when Hawaiian and African American musicians made cross-
over appearances. Jazz’s influence on Sol Hoopii, perhaps the greatest slide
guitarist of his time, was profound and evident in many of his recordings,
and Ben Nawahi played with greats like the New Orleans singer and stride
pianist Walter “Fats” Pichon and recorded “California Blues” and “Black
Boy Blues” in the 1920s and 1930s. Louis Armstrong, among others, played
with Hawaiian bands and in the Hawaiian music vein, and the influential
blues guitarist Sylvester Weaver merged Hawaiian with African American
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blues slide guitar style. Oscar “Buddy” Woods was inspired to take up the
steel guitar after hearing a traveling Hawaiian troupe in his hometown,
Shreveport, Louisiana, and the black bluesman, Casey Bill Weldon, the
self-proclaimed “Hawaiian Guitar Wizard,” showed in his recordings the
smooth and sweet syncretism of blues and Hawaiian steel guitar music.*

Hawaiian musicians toured the United States and Europe as “colored
artists,” and their music and dance advanced and complemented the com-
merce-driven dreams of tropical paradise, gentle breezes, swaying palm
trees, and moonlight on water. Evoking that exoticism, the all-girl band,
the International Sweethearts of Rhythm, active from 1937 to 1949, played
to white and black audiences. The band itself was a racial crossover of
mixed-race (black and white), Asian, Latina, Native American, and white
musicians. The Chicago Defender called the Sweethearts a “sensational
mixed band which is composed of Race, Mexicans, Chinese, and Indian
girls” who played “the savage rhythms of ancient African tom-toms, the
weird beat of the Indian war dance, and the quaintness and charm of the
Orient.”?* That “internationalism,” of course, functioned to exclude Afri-
can, Asian, Native Americans, and Latina/os from the American body, but
it also destabilized dominant notions of race and its distinctions, gender
and its separate spheres, and U.S. exceptionalism and its parochialism.

During the 1960s, Hawaiians inspired a cultural renaissance involving
language and artistic expression that supported a political movement to
regain sovereignty and human and civil rights. A U.S.-abetted revolt had
seized the Hawaiian kingdom in 1893, and the United States annexed the
islands in 1898 without the consent of the governed. The colonization of
Hawai’i included prominently the educational work of missionaries, like
Richard and Clarissa Armstrong, and its suppression of native culture and
promotion of useful labor and subservience, as taught by Samuel Chap-
man Armstrong. The revival of language, poetry, song, and dance was in
resistance to colonialism and cultural hegemony and erasures and reached
into Hawaiian pasts but also into allied oppositional cultures.

Reggae made its way to Hawai’i in the 1970s, and its fusion with Hawai-
ian forms led to the “Jawaiian” rage of the following decades. Jamaican
and Hawaiian, Jawaiian has an emphatic bass sound, includes instruments
like trumpets and timpani drums, uses both English and Hawaiian lyrics,
and dance or hula frequently accompany songs in live performances.
Besides its appeal as a musical form, reggae’s attraction included its anti-
colonial, anti-imperialist, and class struggle messages, along with its tran-
scendence and the unity of all peoples. As remembered by a Hawai’i rec-
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ord industry executive: “Back in the 1970s and ’80s, some Hawaiian [sover-
eignty and cultural activists] were reggae fanatics, as well as involved in
the Hawaiian movement. . . . Back then, it wasn’t the rhythm alone, it was
the message; the message in reggae was closer to what we felt about getting
the islands back—it was the message of freedom from oppression.”*

Rap’s appearance in Hawai’i exemplified its global spread and con-
sumption, but its particular appeal in the islands was as a culture of resis-
tance, like reggae. The group Sudden Rush promotes itself as “the true
originators of na mele paleoleo” or Hawaiian rap music, and they are one
of the few groups in the islands who devote themselves entirely to this
genre. Using English, Hawaiian, and Creole (“pidgin” English), Sudden
Rush addresses issues of love of the land and anticolonialism. A local critic
wrote of their music: “Blending Hawaiian chant and English lyrics with
hip-hop’s gritty dance beat, [Sudden Rush] creat[es] a polished, urban
sound on songs that explore topical Hawaiian issues like sovereignty, drug
use, and cultural pride. This is no weak imitation of black rap music, but
an exciting, innovative hybrid.”*® While rapping, Sudden Rush might also
be chanting poetry, the Hawaiian definition of song in which poetics can
only exist through music.

Culture

In positing a “Black Pacific,” we must acknowledge that there is no Pacific
region as an “objective” given, as pointed out by historian and cultural
critic Arif Dirlik, only “a competing set of ideational constructs that pro-
ject upon a certain location on the globe the imperatives of interest,
power, or vision of these historically produced relationships.”*” And yet,
those discourses are not simply plural but are oppositional in relations of
power, one seeking dominion and the other resisting that imposition. I
have alluded in this chapter to several such oppositions: Atlantic Europe
and the Black Atlantic, the Atlantic and the Pacific, the Pacific Rim and the
sea of islands, and the Black Atlantic and the Black Pacific. The north
Atlantic might be racialized as white, while the south Atlantic, black. The
Atlantic, sighted from the U.S. shore, might mark the familiar, while the
Pacific, the alien other. With the focus on the crossing, the relations be-
tween Asia and America might obscure the activities of Pacific Islanders
in their Oceania. And the Black Pacific must not reproduce the white or
Black Atlantic and their embeddedness in European modernity.
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In this conjuring of a “Black Pacific,” it is instructive to realize that
studies of Samuel Chapman Armstrong and his Hampton Institute focus
almost exclusively on the relations between blacks and whites.’® Needless
to say, African Americans were the principals in this “mis-education,” as
aptly characterized and critiqued by Carter G. Woodson.* But a more
complete understanding of Armstrong and Hampton is gained through
insights garnered from their origins in Hawai’i. After all, the idea for
Hampton, Armstrong confessed, came from frolics in his “Pacific Par-
adise.” And Hampton’s story is partial and misleading without a consider-
ation of its offshoots—besides Booker T. Washington’s Tuskegee Institute,
the Carlisle Indian School in Pennsylvania established by Captain Richard
Henry Pratt in 1879. Like Tuskegee, Carlisle was modeled on and a di-
rect descendant of Hampton’s industrial education. Armstrong, in endors-
ing Pratt’s plan, contrasted the experiences of African and Native Ameri-
cans: “The severe discipline of slavery strengthened a weak race. Professed
friendship for a strong one has weakened it. A cruel semblance of jus-
tice has done more harm than oppression could have done. The Negro is
strong, the Indian weak, because the one is trained to labor and the other
is not” And, “The Indian question will never be settled till you make the
Indian blister his hands,” he wrote. “No people ever emerged from bar-
barism that did not emerge through labor.”*

In this consideration of intersections, Armstrong and Hampton must
not stand in place of Hawai’i and Carlisle, nor should African American
history subsume or model the pasts of Hawaiians and Native Americans.
And Hawaiian history for the most part has ignored African and Native
American pasts, despite the fact that Hawai’i was an intimate partner of
Hampton and “Negro education” and Carlisle and “Indian education.”
The Hawaiian mission, Hampton Institute, and Carlisle School are dis-
tinctive and represent separate and diverse histories. And yet we know
their common ground, which is seeded with paternalism in the ostensible
uplift of inferior and savage races and watered generously with the gospel
of white supremacy. In addition, the enslavement of Africans and native
peoples and indentures of Asian and Pacific Islanders in America consti-
tute separate and unitary histories, and Hawaiian and African American
musics bear complicities with and pose resistances to cultural erasures,
appropriations, and installations.

Those recognitions of divergences and convergences, as this book on
“AfroAsian” encounters reveals, must inform our scholarship and politics.
So, too, must the lesson of the 1955 Bandung Conference guide us, in both
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the spirit of “AfroAsian” unity in the global struggle against colonialism
and its containment by the equally widespread and potent forces of capi-
talism and neocolonialism. AfroAsian Encounters contends that the dis-
crete boundaries of racializations, nation-states, and geographies, tragi-
cally, have demarcated our subject matters and fields of study and have
grounded our imaginations and curbed our solidarities. Human activity is
much too intemperate, much too unruly to constrain by pitiful disciplines
like race and area studies or borders erected by states and patrolled by
nationalisms, despite the monoculturalists and unilateralists who now rule
the U.S. night. Moreover, transgressions, like a “Black Pacific,” can easily
lure us to forsake the petty, barren lands for the vast, restless, and fecund
ocean beyond.
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