
2 
Redefining America: Literature, 

Multiculturalism, Pedagogy 

N A N C Y J . P E T E R S O N 

In Teaching  to  Transgress  (1994) , bel l hook s trie s t o stak e ou t som e 

midd le g r o u n d o n th e issu e o f whe the r o r no t a  teacher ' s identi t y 

ideally ough t t o correspon d t o th e " ident i ty " o f a  give n subjec t o r 

text. Sh e wri tes , 

Though oppose d t o any essentialis t practice tha t construct s identit y i n a 
monolithic, exclusionar y way , I  do no t wan t t o relinquish th e powe r o f 
experience a s a  standpoin t o n whic h t o bas e analysi s o r formulat e 
theory. Fo r example , I  a m disturbe d whe n al l th e course s o n blac k 
history o r literatur e a t som e college s an d universitie s ar e taugh t solel y 
by whit e people , no t becaus e I  thin k tha t the y canno t kno w thes e 
realities bu t tha t the y kno w the m differently . Truthfully , i f I  had bee n 
given th e opportunit y t o stud y Africa n America n critica l though t fro m 
a progressiv e blac k professo r instea d o f th e progressiv e whit e woma n 
with who m I  studie d a s a  first-yea r student , I  woul d hav e chose n th e 
black person . Althoug h I  learne d a  grea t dea l fro m thi s whit e woma n 
professor, I  sincerel y believ e tha t I  woul d hav e learne d eve n mor e 
from a  progressive blac k professor , becaus e thi s individua l woul d hav e 
brought t o th e clas s tha t uniqu e mixtur e o f experientia l an d analytica l 
ways o f knowing—tha t is , a  privilege d standpoint . I t canno t b e ac -
quired throug h book s o r eve n distance d observatio n an d stud y o f a 
particular reality . T o m e thi s privilege d standpoin t doe s no t emerg e 
from th e "authorit y o f experience " but rathe r fro m th e passio n o f expe -
rience, the passion o f remembrance. 1 
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I have quote d thi s passag e a t lengt h becaus e hook s i s very carefu l 
here t o explai n he r position : sh e acknowledge s tha t whit e professor s 
can successfully teac h black history o r literature i f they d o thei r home -
work (throug h books, observation, study) , but sh e also asserts tha t th e 
ideal situatio n i s for blac k professor s t o teach black histor y an d litera -
ture t o black students . I  think mos t o f us would agre e with hook s tha t 
the position o f white scholars and black scholars regarding thi s subjec t 
matter i s necessarily different : mos t black scholar s probably d o have a 
kind o f engagement , a  persona l passio n fo r th e subjec t matte r tha t 
would giv e them th e "privilege d standpoint " tha t hooks speak s of . 

Looking mor e closel y a t hooks' s wordin g here , though, I  think i t i s 
important t o note som e significan t qualification s i n he r remarks . Firs t 
of all , she describe s the idea l teache r a s " a progressive  black professor " 
(emphasis added) , subtl y recognizin g tha t racia l identit y doe s no t 
ensure tha t a n individua l blac k professo r wil l b e politicall y progres -
sive.2 Th e questio n migh t arise , then , o f ho w t o judg e betwee n a 
conservative blac k professo r an d a  progressiv e whit e professor : wh o 
would b e th e idea l teache r i n thi s pairing ? Also , hooks' s argumen t 
hinges o n wh o woul d b e th e idea l teache r fo r blac k students , suc h a s 
herself, whic h raise s relate d questions : i f al l o r mos t o f th e student s 
are white , i s th e idea l teache r stil l someon e wh o i s black ? O r wha t 
should be the case if the students an d teache r ar e black but th e subjec t 
matter i s literatur e writte n b y whites ? Furthermore , hooks' s remark s 
assume tha t i n most universitie s ther e i s only one person wh o special -
izes i n blac k literatur e o r history , whic h mean s tha t th e identit y an d 
engagement o f th e professo r teachin g th e subjec t matte r becom e eve n 
more crucial . But a n even mor e idea l situation , to my min d a t least , i s 
a universit y settin g tha t allow s fo r mor e tha n on e professo r t o b e 
invested i n black literatur e o r history s o that white an d black student s 
could b e expose d t o analyse s o f rac e (gender , class , an d s o on ) fro m 
more tha n on e perspective , s o tha t rac e doe s no t com e t o b e see n a s 
the responsibility o f blacks alone . 

The separatism tha t seem s inevitabl y inheren t i n the argument s fo r 
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identity politic s trouble s me . Whil e I  agre e wit h hook s tha t ever y 
university ough t t o hav e blac k facult y member s wh o wor k o n blac k 
sociology, history , literature , an d s o forth , an d I  remai n adamantl y 
committed t o th e nee d fo r institutiona l safeguard s concernin g th e 
hiring, retention, an d promotio n o f minorit y faculty, 3 I  am als o suspi -
cious o f recen t policing strategie s designe d t o discourage whit e schol -
ars fro m teachin g o r publishin g o n Africa n America n literature. 4 Th e 
concern o f black feminists regardin g th e co-optation o f black women' s 
literature i s understandabl e an d necessary , hook s argue s fo r workin g 
toward a  spac e o f sisterhoo d betwee n whit e an d blac k women , whil e 
also noting that "[i] t seems at times as though white feminists workin g 
in th e academ y hav e appropriate d discussion s o f rac e an d racism/ ' 
Specifically, hook s find s objectionabl e th e fac t tha t a  focu s o n rac e 
almost alway s means a  focus o n blackness  and no t a  focus o n whiteness: 

Curiously, mos t whit e wome n writin g feminis t theor y tha t look s a t 
"difference" an d "diversity " do not make white women's lives , works, 
and experiences the subject o f thei r analysi s of "race, " but rathe r focu s 
on blac k wome n o r wome n o f color . Whit e wome n wh o hav e ye t t o 
get a  critica l handle o n th e meaning o f "whiteness " in thei r lives , the 
representation o f whitenes s i n thei r literatur e o r th e whit e supremac y 
that shape s thei r socia l statu s ar e no w explicatin g blacknes s withou t 
critically questionin g whethe r thei r work emerge s from a n aware anti -
racist standpoint. Drawing on the work of black women, work that they 
once dismisse d a s irrelevant , they  no w reproduc e th e servant-serve d 
paradigms in their scholarship.5 

It i s n o smal l iron y tha t th e intensiv e interes t o f whit e feminist s 
such a s mysel f i n issue s o f rac e an d racis m wa s sparke d b y th e brav e 
black feminist s o f th e 1970 s and 1980 s who spok e ou t abou t racis m i n 
the women' s movement , wh o mad e u s awar e o f ho w muc h i t wa s a 
white middle-clas s women' s movement . Becaus e o f th e importan t 
1982 collection o n black women' s studie s edite d b y Glori a Hull , Patri -
cia Bell-Scott , an d Barbar a Smith , a s wel l a s th e wor k o f writer s lik e 
Audre Lorde and Alice Walker, to name just two, white feminists wer e 
forced t o do some searing soul-searching. 6 One bittersweet measur e of 
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the succes s o f thes e blac k feminist s i s th e situatio n w e hav e toda y i n 
the 1990s , where black feminis t scholar s fee l uneasy abou t the numbe r 
of whit e wome n focusin g o n Africa n America n literature . I  wan t t o 
underscore hooks' s judicious stance on this issue: even as she suggest s 
that white women ough t to focus o n the meanings o f whiteness, hooks 
also see s th e potentia l fo r whit e wome n t o produc e wor k "fro m a n 
aware antiracis t standpoint." 7 

Extremely significan t scholarshi p tha t crosse s identit y line s i s al -
ready bein g produced . On e o f th e mos t profoun d analyse s o f white -
ness i n literature , fo r instance , i s Ton i Morrison' s Playing  in  the  Dark: 

Whiteness and  the  Literary  Imagination. 8 Morriso n break s th e mol d fo r 
previous analyse s o f blac k character s i n literar y text s authore d b y 
whites: rathe r tha n seein g blac k character s a s mer e decoratio n o r 
offensive stereotyp e i n suc h texts , Morrison argue s tha t thes e charac -
ters reflec t significan t anxieties , desires , an d dilemma s tha t whit e 
American cultur e canno t articulat e directly . Wha t I  fin d inspirin g 
about Morrison' s boo k i s tha t sh e avoid s racia l separatism : first , b y 
being a  black woman writing abou t whiteness, and second , by arguin g 
that issue s o f blac k an d whit e America n identit y ar e inextricabl y 
intertwined. A t th e sam e time , Morrison' s approac h doe s no t allo w 
white American s wh o displac e thei r ow n anxietie s ont o Africa n 
Americans of f th e hook . Playing  in  the  Dark is an exemplar y mode l o f 
scholarship tha t articulate s a  painfu l relationshi p i n suc h a  wa y tha t 
racial divides ca n be crossed . 

Another wor k tha t has been particularly influentia l i s Gloria Anzal -
dua's Borderlands/La  Frontera:  The  New  Mestiza.  Examinin g he r ow n 
identity i n thi s mixed-genr e tex t (encompassin g autobiography , the -
ory, essays , an d poems) , Anzaldu a realize s sh e mus t creat e a  ne w 
model fo r herself , a  mode l tha t ca n allo w al l her multipl e allegiance s 
to come to voice: being Chicana i n an Anglo-controlled country ; bein g 
feminist i n a  male-dominate d world ; bein g lesbia n i n a  homophobi c 
society; being a  poet i n a n econom y tha t devalue s suc h labor ; being a 
Spanish, Spanglish , Tex-Me x speake r i n a n English-firs t culture ; an d 
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so on . I n articulatin g thes e identities , Anzaldiia' s tex t powerfull y re -
quires reader s t o mov e beyon d fixed , simplisti c concept s o f identit y 
politics. Furthermore , althoug h Anzaldu a acknowledge s th e incredi -
ble traumas o f being marginalized i n these various ways , she ends u p 
turning thi s situatio n int o a n empowerin g positio n i n he r concept s o f 
la mestiza an d th e borderlands. Sh e describe s an d enact s thi s situatio n 
of being a t the crossroad s o f various identitie s an d culture s i n a  poe m 
called "T o liv e i n th e Borderland s mean s you, " wher e th e titl e lead s 
directly int o the firs t lines : 

are neithe r hispana  India  negra  espanola  ni  gabacha,  eves mestiza, 
mulata, 

half-breed caugh t i n the crossfire betwee n camps while carryin g 
all five races 

on your back not knowing which side to turn to, run from. 9 

A poe m a  fe w page s late r develop s th e positiv e aspect s o f thi s 
ambiguous multiplicity . Addresse d t o he r niece , Miss y Anzaldua , 
"Don't Giv e i n Chicanita"  i s a  poe m o f encouragement , whic h end s 
with a  look a t the future fo r mestizas: 

Perhaps we'll be dying of hunger as usual 
but we'll be members of a new species 
skin tone between black and bronze 
second eyelid under the first 
with th e powe r t o look a t th e su n throug h nake d 

eyes. 
And alive m'ijita, very much alive. 

Yes, in a few years or centuries 
la Raza will rise up, tongue intact 
carrying the best of all the cultures.10 

But i n Anzaldua' s view , i t i s no t onl y Chicano s o r wome n o f colo r 
who wil l be able to evolve into this new species . Elsewhere sh e argue s 
that "[l]umpin g th e male s wh o deviat e fro m th e genera l nor m wit h 
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man, th e oppressor , i s a  gros s injustice, " an d sh e assert s tha t "w e 
[people o f color ] nee d t o allo w white s t o be ou r allies." 11 Using text s 
such a s Anzaldua' s a s a  guide , progressiv e peopl e ca n lear n t o buil d 
bridges acros s racial—and other—divides . 

Learning t o buil d bridge s i s th e principl e tha t ha s guide d m y 
approach t o teachin g America n literatur e fro m a  multicultura l stand -
point. I  teach America n literatur e a t a  stat e universit y i n th e Midwes t 
whose studen t bod y i s predominantly whit e an d generall y conserva -
tive. W e offe r course s i n Africa n America n literatur e specifically , a s 
well a s more genera l course s i n America n literature . On e o f m y goal s 
for teachin g America n literatur e t o undergraduate s ha s bee n t o giv e 
them th e sens e tha t America n literatur e ha s been an d continue s t o b e 
written b y a  fascinatin g rang e o f author s (fo r example , I  alway s in -
clude Africa n America n an d Nativ e America n literatur e i n the typica l 
undergraduate America n literatur e surve y course , and I  also attend t o 
considerations o f gender , class , and sexua l difference). 12 Sometime s I 
have a  clas s compose d o f undergraduate s wh o ar e afrai d tha t the y 
will know nothing abou t th e "canon " i f they take my course , so on th e 
first da y I  poin t ou t th e variou s "great " author s o n th e syllabu s an d 
then "sell " student s o n th e fac t tha t i n m y sectio n the y wil l als o rea d 
some remarkabl e text s tha t scholar s hav e recentl y (re)discovered . B y 
presenting th e syllabu s i n thi s way , I  introduce th e ide a o f fluid  an d 
shifting definition s o f "American " an d "literature. " Thi s i s strategic , 
because I  conside r th e representatio n o f America n literatur e o n m y 
syllabus t o be on e significan t wa y I  can influenc e m y students ' idea s 
of wha t a n America n i s an d wha t kin d o f countr y Americ a migh t be . 
As Mario T. Garcia has written, "W e have always possessed a  multira -
cial, multiethnic , an d multicultura l society, " an d I  tr y t o enabl e m y 
students t o recognize thi s alternativ e visio n o f America. 13 Moreover , I 
hope tha t m y syllabu s an d clas s wil l challeng e m y students ' ofte n 
narrow vision s o f normativit y alon g th e line s tha t Africa n America n 
historian Els a Barkley Brown has described : 

28 
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How d o ou r student s overcom e year s o f notion s o f wha t i s normative ? 
While tryin g t o think abou t thes e issue s i n m y teaching , I  have com e t o 
understand tha t thi s i s no t merel y a n intellectua l process . I t i s no t 
merely a  questio n o f whethe r o r no t w e hav e learne d t o analyz e i n 
particular kind s o f ways , o r whethe r peopl e ar e abl e t o intellectualiz e 
about a  variety o f experiences . I t i s als o abou t comin g t o believe i n th e 
possibility o f a  variety o f experiences , a  variety o f way s o f understand -
ing th e world , a  variet y o f framework s o f operation , withou t imposin g 
consciously o r unconsciously a  notion o f the norm. Wha t I  have trie d t o 
do i n m y ow n teachin g i s t o addres s bot h th e consciou s level , throug h 
the material , an d th e unconsciou s level , throug h th e ver y structur e o f 
the course , thus , perhaps , allowin g m y students , i n Bettin a Apthekar' s 
words, to "pivo t th e center/ ' t o center i n another experience. 14 

Trying t o teac h th e literatur e o f a  multicultura l Americ a place s m e 
in th e problemati c positio n o f speakin g abou t experience s I  have no t 
had: I  speak abou t Native America , for instance , when I  teach Zitkala -
Sa's autobiographica l essays , and I  speak abou t black America whe n I 
teach Langsto n Hughes . I  als o spea k abou t whit e Americ a whe n I 
teach As  I  Lay  Dying,  an d I  spea k abou t lesbian s whe n I  teac h Adri -
enne Rich' s poetry . I n th e debate s abou t wh o i s entitle d t o publis h 
articles about and teach African America n literature I  have been struc k 
by th e fac t tha t thes e identity-centere d argument s hav e no t bee n ap -
plied mor e broadl y t o al l texts . Why doe s n o on e questio n m y abilit y 
to teac h Faulkner , eve n thoug h I  have neve r bee n t o Mississipp i an d 
am certainl y no t a  whit e male ? Shoul d I  b e allowe d t o teac h an y 
literary tex t tha t doe s no t reflec t m y ow n (white/feminist/middle -
class/heterosexual) backgroun d an d experience ? Wha t a n impossibl e 
situation w e woul d wor k ourselve s int o i f w e too k th e identit y argu -
ment t o its logical conclusion . 

And ye t I  d o no t wan t t o dismis s th e proble m o f speakin g abou t 
and speakin g for . Althoug h mos t progressiv e whit e feminist s woul d 
claim to speak about  rather tha n fo r experience s o f people o f color tha t 
we hav e no t had , I  a m skeptica l abou t th e usefulnes s o f thi s distinc -
tion. In some part, the distinction offer s u s a  palliative, becomes a  sig n 
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that w e hav e interrogate d ou r ow n privileg e an d hav e no w arrive d 
at a  nonimperialis t positio n regardin g suc h material . Bu t feminis t 
philosopher Lind a Alcof f compellingl y deconstruct s thi s distinction , 
arguing tha t 

when on e is speaking fo r other s one may be describing thei r situatio n 
and thu s als o speakin g abou t them . I n fact , i t ma y b e impossibl e t o 
speak fo r other s withou t simultaneousl y conferrin g informatio n abou t 
them. Similarly, when one is speaking about others, or simply trying to 
describe thei r situatio n o r some aspect o f it , one may also be speakin g 
in place of them, that is, speaking for them. One may be speaking about 
others a s a n advocat e o r a  messenger i f th e person s canno t spea k fo r 
themselves. Thus I  would maintai n tha t i f the practice o f speakin g fo r 
others i s problematic , s o to o mus t b e th e practic e o f speakin g abou t 
others, since it is difficult t o distinguish speakin g abou t from speakin g 
for in all cases.15 

Alcoff's analysi s move s u s t o a  positio n wher e w e mus t acknowl -
edge tha t eve n speakin g abou t experience s w e hav e no t ha d i s a 
potentially dangerou s situatio n fraught wit h the possibility of commit -
ting wha t Alcof f term s "discursiv e imperialism " o r "discursiv e vio -
lence." In the face o f thes e dangers , progressive whit e feminist s migh t 
decide tha t silenc e i s th e onl y ethica l stanc e t o take . Bu t eve n a s sh e 
underscores the necessity o f considering thi s option, Alcoff call s it into 
question: th e retrea t int o silence , firs t o f all , "significantl y undercut s 
the possibility o f political effectivity" becaus e i t "allows th e continue d 
dominance o f curren t discourse s an d act s b y omissio n t o reinforc e 
their dominance." 16 Furthermore , Alcof f point s ou t tha t a  retrea t int o 
silence ma y b e a  kin d o f cop-out , "motivate d b y a  desir e t o fin d a 
method o r practice immun e fro m criticism " o r motivated b y " a desir e 
for persona l mastery , t o establis h a  privilege d discursiv e positio n 
wherein on e canno t b e undermine d o r challenge d an d thu s i s maste r 
of the situation." 17 Clearly , then, silence as a strategy i s not necessaril y 
politically efficaciou s o r morally defensible . 

Alcoff goe s on to propose a  double strategy to address the problem s 
of speakin g for/abou t an d no t speakin g a t all . Influenced b y Gayatr i 
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Spivak's wor k o n th e subaltern , Alcof f advocate s firs t o f al l tha t w e 
"strive to create wherever possibl e the conditions for dialogu e an d th e 
practice o f speakin g wit h an d t o rathe r tha n speakin g fo r others/ ' 1 8 

Following suc h a  principle, as I  see it , might entai l reshaping teachin g 
assignments s o tha t classe s i n race , gender , an d sexualit y coul d b e 
team-taught b y professor s o f differen t positionality . O r i t might mea n 
following hooks' s exampl e o f enactin g a n ethi c o f dialogu e i n conver -
sational essays ; sh e crosse s difference s an d build s bridge s betwee n 
them i n he r dialogue s wit h Corne l West , Mar y Childers , an d Ro n 
Scapp.19 Th e possibilitie s o f speakin g wit h an d t o hav e a s ye t bee n 
undeveloped, s o Alcof f pragmaticall y addresse s way s t o lesse n th e 
dangers o f speaking for : first , "th e impetu s t o speak mus t be carefull y 
analyzed and , i n man y case s (certainl y fo r academics!) , fough t 
against."20 Alcoff' s poin t her e i s no t t o advocat e a  retrea t int o th e 
silence tha t sh e deconstructs earlie r i n her essay , but t o allow th e tim e 
and spac e for a  critical interrogation o f our location , the context o f ou r 
speaking, ou r opennes s t o constructiv e criticism . Th e mos t significan t 
thing t o consider , however , i s th e effect s o f speakin g for : "wil l i t 
enable th e empowermen t o f oppresse d peoples? " i s th e questio n Al -
coff formulates. 21 Althoug h syntacticall y simple , thi s questio n intro -
duces a  complex framework b y which progressive white feminists ca n 
consider seriousl y whe n ou r desir e to speak fo r les s privileged peopl e 
might be appropriat e an d politicall y effective . 

Part o f m y investmen t i n teachin g wha t I  a m no t i s t o motivat e 
students t o b e intereste d i n th e man y part s o f Americ a tha t ma y no t 
have an y direc t relatio n t o thei r ow n lives . On e o f th e reason s I 
continue t o b e passionatel y engage d i n teachin g America n literatur e 
is that books allo w u s acces s t o aspect s o f experienc e an d histor y tha t 
might otherwis e b e unavailabl e t o us . I n m y America n literatur e 
classes, I  tr y t o us e th e text s t o engag e student s wit h conflictin g an d 
competing idea s o f Americannes s an d t o envisio n a n Americ a i n 
which i t is possible t o dialogue acros s differences . I  have to admit tha t 
I canno t answe r Alcoff' s challengin g questio n wit h a  resoundin g ye s 
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concerning m y America n literatur e courses , but I  would clai m tha t i f 
my course s hel p explod e m y students ' concept s o f normativity , the n 
they migh t creat e th e condition s unde r whic h student s coul d begin t o 
see themselves a s willing to engage in practices that would undermin e 
systems o f inequality an d privilege. 22 

I have found i n my ow n classroom, in fact, tha t i t is sometimes ver y 
productive fo r m e no t t o b e th e sam e identit y a s a  give n text . I 
teach Adrienne Rich' s work i n both America n literatur e an d women' s 
literature classes . Th e America n literatur e undergraduat e surve y at -
tracts mostly white , middle-class student s fro m a  wide rang e o f back -
grounds; man y o f the m ar e disconcerte d b y clas s discussion s tha t 
veer fro m analyzin g technique , characte r development , pattern s o f 
imagery, foreshadowing , an d s o on . Introducing a  productive discus -
sion o f lesbianis m int o suc h a  contex t ca n be risky . I  have foun d tha t 
students have even a  great dea l of difficulty sayin g the word "lesbian " 
in our discussion s of Rich—often usin g the less-forbidden ter m "femi -
nist" instead . A s I  do whe n I  teach America n India n text s o r Africa n 
American literature , I  hav e trie d t o b e self-consciou s regardin g m y 
own differenc e i n positionality whe n I  prepare t o teach Rich . In fact , I 
used t o focus o n trying to foresee th e ways my heterosexuality inevita -
bly distorte d Rich' s idea s an d words . I  don' t dwel l solel y o n m y 
negative qualification s anymore , though , becaus e o f a  fortuitou s acci -
dent. I  taught Rich' s work on e semeste r whe n I  was i n the las t trimes -
ter o f pregnancy ; fo r th e firs t time , more tha n hal f m y clas s a t the en d 
of th e semeste r pointe d t o Ric h a s th e on e autho r wh o shoul d defi -
nitely remai n o n th e syllabus , an d almos t al l th e student s coul d a t 
least write—i f no t speak—th e wor d "lesbian " b y th e en d o f th e 
semester. A s I  hav e sinc e analyze d thi s situation , I  hav e conclude d 
that m y visibl e pregnanc y signifie d t o m y undergraduate s tha t I  wa s 
not a  lesbian; maybe even some of them typed m e as a "family values " 
kind o f perso n jus t lik e "normal " Americans. 23 O n th e on e hand , 
someone migh t argu e tha t I  inevitably neutralize d th e subjec t matte r 
by bein g heterosexual , tha t i n orde r t o teac h suc h a  radica l challeng e 
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to what Rich calls "compulsory heterosexuality, " I  too must be outsid e 
the system o f heterosexuality. O n th e othe r hand , because I  was teach -
ing materia l tha t th e student s di d no t identif y m e with , I  was abl e t o 
model fo r the m wha t al l o f us—no t jus t lesbians—migh t lear n fro m 
reading Ric h an d he r critica l view s o f heterosexism . They , I  hope , 
began th e wor k o f confrontin g thei r ow n homophobi a b y firs t 
allowing tha t "normal " people suc h a s myself resis t it . 

By taking thi s position , I  am no t suggestin g i n an y wa y tha t I  ca n 
teach lesbia n an d ga y literatur e bette r tha n o r fro m th e sam e poin t o f 
engaged experienc e a s a  lesbian o r ga y scholar ; what I  am claimin g i s 
the possibilit y o f joining  i n th e struggl e agains t heterosexism . I  fin d 
Rich's widel y debate d ide a o f th e "lesbia n continuum/ ' introduce d 
in he r influentia l essa y "Compulsor y Heterosexualit y an d Lesbia n 
Existence" (1980) , helpfu l i n makin g a  spac e fo r suc h a n alliance . I n 
this essay , Rich distinguishes betwee n "lesbia n existence"—identifie d 
with wome n wh o desir e "genita l sexua l experienc e wit h anothe r 
woman"—and th e "lesbia n continuum"—whic h include s " a rang e 
. . . o f woman-identifie d experience. " Ric h eloquentl y explain s wh y 
she insists on such a  broad view : b y 

embrac[ing] many more forms of primary intensity between and among 
women, including th e sharing o f a  rich inner life , the bonding agains t 
male tyranny, the giving and receiving of practical and political support 
. . . we begin to grasp breadths of female history and psychology which 
have lai n ou t o f reac h a s a  consequenc e o f limited , mostl y clinical , 
definitions o f lesbianism.24 

Rather tha n totall y conflating lesbian s and feminist s o r totally sepa -
rating them , Ric h establishe s a  middle groun d o n whic h lesbian s an d 
feminists joi n togethe r i n a  commo n struggle . Her s i s a  mode l tha t 
does no t eras e differenc e bu t als o doe s no t allo w differenc e t o b e 
unbridgeable.25 

In th e classroom , w e hav e t o wor k diligentl y t o creat e thos e brid -
ges—not onl y betwee n ou r ow n positionalit y an d th e tex t a t hand , 
but als o betwee n th e divers e kind s o f student s w e hav e i n class . 
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Recently I  taugh t a  semester-lon g clas s o n Ton i Morriso n t o upper -
level undergraduates . Fiv e ou t o f th e thirty-fiv e student s i n th e class -
room were black women; the remaining student s were white , a major -
ity o f the m women . Fo r mos t o f th e whit e undergraduates , thi s wa s 
perhaps th e mos t raciall y mixe d classroo m the y ha d eve r bee n i n a t 
my institution ; the y wer e uncomfortabl e a t firs t eve n bringin g u p 
issues o f rac e an d racism—no t becaus e the y weren' t awar e o f them , 
but because they didn' t hav e the language (o r perhaps th e courage) t o 
discuss th e issues . The firs t fe w week s o f the semeste r wer e to o silent ; 
the whit e student s i n particula r wante d m e t o b e th e authorit y an d 
initiate the discussion o f the tough issues . I gently refused t o be put i n 
the positio n o f speakin g fo r the m an d instea d bega n a  discussio n o f 
our clas s dynamics. This discussion was halting a t first, but eventuall y 
led t o a  mostl y productiv e classroom . I  als o foun d tha t I  ha d t o 
assume a  ver y comple x rol e i n thi s class : I  ha d t o tr y t o discer n 
instantaneously whe n t o speak u p fro m a n ethica l oppositiona l stanc e 
and whe n t o le t th e discussio n pla y ou t amon g students . I  intuitivel y 
adopted wha t Chel a Sandova l ha s describe d a s "tactica l subjectivity/ 7 

the abilit y "t o choos e tactica l position s . . . t o self-consciousl y brea k 
and refor m tie s t o ideology , activitie s whic h ar e imperativ e fo r th e 
psychological an d politica l practice s tha t permi t th e achievemen t o f 
coalition across differences." 26 I n other words, I had t o adopt differen t 
subjectivities base d o n th e differin g need s o f m y students : th e blac k 
students certainl y didn' t nee d m e t o mak e the m mor e awar e o f rac e 
and racism ; instead , I  tried t o mak e space s fo r the m t o amplif y Mor -
rison's novel s wit h thei r ow n experience s o r t o tak e issu e wit h Mor -
rison's idea s an d m y interpretation s o f blackness. The white students , 
however, neede d m e t o sho w the m ho w i t wa s possibl e t o spea k 
about their/ou r area s o f ignoranc e concernin g text s tha t presente d 
unfamiliar experiences . I  foun d Morrison' s novel s t o b e especiall y 
useful i n challengin g bot h blac k student s an d whites , fo r the y ar e 
directed s o explicitly t o a  black audienc e an d centere d s o earnestly i n 
the black community tha t white reader s ar e powerfully immerse d i n a 
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worldview tha t contradict s man y o f th e assumption s the y tak e fo r 
granted; an d ye t th e novel s als o presen t extreme s o f black experienc e 
(Sethe killin g he r bab y gir l rathe r tha n allowin g he r t o be returne d t o 
slavery, Ev a Peac e burnin g Plu m t o "save " him , Pilate' s birthin g 
herself s o tha t sh e ha s n o navel) , s o tha t m y blac k student s foun d 
some o f th e conten t unfamilia r an d challengin g too . B y usin g Mor -
rison's text s a s ou r commo n ground , I  tried t o avoi d creatin g a  class -
room wher e " a comfortabl e se t o f oppositions " coul d b e maintained , 
which Chandra Mohant y ha s described a s a  situation where people o f 
color ar e "th e centra l voices and th e bearers o f al l knowledge i n class " 
and whit e people ar e "'observers / wit h no responsibility t o contribut e 
and/or wit h nothing valuabl e t o contribute." 27 

I hav e n o doub t tha t i f bel l hook s ha d bee n th e teache r o f thi s 
class, man y o f m y students—blac k an d white—woul d hav e bee n 
immeasurably enriche d b y he r presence , wisdom , an d engagement . 
But I have als o come to recognize tha t ther e i s important wor k i n suc h 
a classroo m fo r whit e feminist s an d whit e progressiv e professor s t o 
perform too . White professor s wh o ar e willin g t o examin e an d ques -
tion thei r ow n standpoin t o f privilege d whitenes s (t o exten d hooks' s 
idea o f standpoint ) ca n help engag e whit e student s i n similar kind s o f 
critical analyse s a s wel l a s demonstrat e t o blac k student s tha t allie s 
can be foun d t o fight th e wa r agains t racism . Again , I  do no t mea n t o 
suggest tha t whit e feminist s exclusivel y ough t t o b e teachin g Ton i 
Morrison; neithe r d o I  thin k tha t blac k facult y exclusivel y ough t t o 
teach her works . We need t o be able to engage th e issues of race, class, 
gender, an d cultura l differenc e fro m a  variet y o f perspectives ; w e 
need t o allow fo r multipl e strategie s o f resistance to oppression. Thos e 
of u s wh o fin d ourselve s "teachin g t o transgress, " t o quot e hooks' s 
provocative title , need t o forge alliance s wit h on e anothe r eve n a s ou r 
individual positionalitie s an d transgressiv e strategie s ma y differ . 

This belie f i n multipl e way s o f engagemen t an d resistanc e ha s 
transformed m y pedagogy . Undergraduate s i n m y Morriso n clas s 
spent th e firs t hal f o f th e semeste r doin g various shor t writin g assign -
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merits requiring the m t o d o som e extracurricula r reading : on e assign -
ment aske d the m t o read , summarize , an d evaluat e a  scholarl y articl e 
on The  Bluest  Eye;  anothe r invite d the m t o adop t Morrison' s voic e 
explaining t o a n interviewe r som e way s i n whic h Ralp h Ellison' s The 

Invisible Man influence d on e o f her novels ; I also asked the m t o follo w 
a curren t new s stor y abou t rac e o r gende r an d relat e i t to some aspec t 
of Morriso n (a n especiall y timel y assignment , sinc e th e KK K hel d a 
public rall y i n ou r communit y tha t semeste r an d th e O . J . Simpso n 
case wa s constantl y i n th e news) ; anothe r assignmen t aske d student s 
to explore contextua l material—they chos e one text from a  list encom -
passing blac k women' s histor y (Paul a Giddings , Jacquelin e Jones) , 
philosophy (Corne l West), feminism (hooks , Patricia Hill-Collins) , an d 
so on , which the y read , summarized , an d evaluated , an d the n relate d 
to Morrison . Throug h thes e kind s o f assignments , I  trie d t o sho w 
white student s ho w t o b e responsibl e participant s b y doin g thei r 
homework (lik e I  do) s o the y coul d spea k fro m a n informe d perspec -
tive.28 

In addition , th e skill s thes e assignment s calle d for—clos e reading , 
critical thinking , makin g connections , pinpointin g issues—wer e im -
portant i n givin g al l student s a  ne w respec t fo r intellectua l activity , 
and I  hoped blac k student s i n particular woul d fee l empowere d i n a n 
American literatur e classroo m becaus e th e work o f ke y black intellec -
tuals was placed a t the center . Henry Girou x argue s tha t a  responsibl e 
and ethica l progressive pedagog y necessaril y involve s a  discussion o f 
the politic s o f representation : "cultura l workers " mus t wor k agains t 
"pedagogical practice s whic h suppor t a  voyeuristic receptio n o f text s 
by providin g student s wit h a  variet y o f critica l methodologie s an d 
approaches t o understan d ho w issue s regardin g audience , address , 
and receptio n configur e withi n cultura l circuit s o f powe r t o produc e 
particular subjec t position s an d secur e specifi c form s o f authority." 29 I 
tried to create the conditions for suc h recognition through the multipl e 
vantage point s offere d b y th e shor t papers . One effec t o f thes e assign -
ments wa s t o deconstruc t monolithi c concept s o f blackness , t o enabl e 
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students t o se e tha t w e wer e no t dealin g wit h racia l essence s bu t 
various, sometime s conflictin g idea s o f blackness . Th e assignmen t 
calling fo r the m t o analyz e th e representatio n o f black s i n a  curren t 
news story , a t th e ver y least , enable d man y o f the m t o comprehen d 
something abou t representationa l politics . 

During the second hal f o f the semester, my student s focused o n on e 
longer projec t o f thei r ow n design : the y coul d writ e a  traditiona l 
literary analysi s i f the y though t doin g s o woul d bes t ge t the m t o 
engage in the aestheti c and politica l issues we had discussed , but the y 
were als o allowe d t o propos e a  creativ e projec t tha t responde d i n 
some wa y t o th e issue s o f ou r course . I f the y chos e t o d o a  creativ e 
project, student s wer e aske d t o turn i n a  three- to four-page statemen t 
explaining what thei r project was , why the y chose to do this particula r 
project, an d ho w i t relate d t o th e work s w e ha d rea d durin g th e 
semester. Two-third s o f th e student s i n th e Morriso n clas s chos e t o 
work o n creative projects, and mos t tol d m e a t the end o f the semeste r 
that i t was the most meaningful , excitin g assignment the y had worke d 
on in their undergraduat e careers . 

Like Paul o Freire , I  wanted t o motivat e student s t o begi n t o relin -
quish their belief an d dependenc e o n the banking syste m of education , 
where th e professo r i s th e authorit y wh o deposit s knowledg e int o 
students. Instead , I  hope d tha t I  coul d ac t les s a s a n authorit y an d 
more a s what Kennet h Moster n call s " a critica l pedagogue" : 

someone wh o teache s fro m wher e th e studen t i s at , rathe r tha n fro m 
where the teacher i s at. This does not mean tha t the teacher denie s his 
or her pedagogical intentions or specific expertise , but merely that s/h e 
respects the myriad expertis e o f the students tha t s/he doe s not share . 
Second, the critical pedagogue works for socia l justice, and, living in a 
world o f injustice , no t onl y attempt s t o enac t chang e i n hi s o r he r 
classroom, bu t develop s th e strategie s an d confidenc e o f student s t o 
work for social change beyond the classroom.30 

The project s m y student s chos e embrace d a  wid e rang e o f ap -
proaches, an d outlinin g a  fe w o f the m will , I  hope , illustrat e th e 



38 N A N C Y J . P E T E R S O N 

beneficial effect s o f suc h a  transformed pedagogy . On e (whit e female ) 
student, influence d b y Beloved,  researched slav e ship s an d slav e cap -
tains an d use d thi s informatio n t o creat e a  watercolo r renderin g o f 
African soul s escapin g th e tormen t o f th e shi p hold s an d flying  bac k 
to Africa . Anothe r (whit e male ) studen t wrot e a  shor t stor y base d o n 
a famil y conflic t abou t race , an d i n hi s statement , h e no t onl y gav e 
credit t o Morriso n fo r enablin g hi m t o analyz e th e dynamic s o f thi s 
situation, bu t als o self-consciousl y reflecte d o n th e meanin g o f hi s 
own privilege d whiteness . A  creativ e writin g majo r wrot e a  stor y 
trying ou t Morrison' s lyrica l pros e an d shar p ey e fo r contradictio n 
and disparity ; a  whit e male , h e foun d tha t a  blac k woma n write r 
offered hi m the most inspiring example o f the kind o f fiction he woul d 
like t o b e abl e t o write . A  (blac k female ) student , grippe d b y Sula, 

chose t o analyz e th e sometime s liberatory , sometime s threatenin g 
meanings attache d t o blac k women' s sexualit y i n Morrison , Corne l 
West, an d Spik e Lee . A  whit e woma n studyin g Englis h educatio n 
used he r projec t t o pla n a  syllabu s fo r teachin g image s o f race , class , 
and gende r i n work s b y Mar k Twain , Willia m Faulkner , an d Ton i 
Morrison, specificall y targete d fo r whit e rura l hig h schoo l students ; 
motivated b y two examples o f progressive white female teacher s fro m 
rural Indian a whos e contract s ha d bee n terminate d (implicitly ) fo r 
bringing "radical " text s int o th e classroom , sh e wa s carefu l t o desig n 
a syllabu s tha t graduall y offere d mor e significan t challenge s t o he r 
students' preconceptions . 

This las t projec t bring s u p a n importan t consideratio n tha t I  thin k 
has gon e unnotice d i n th e debate s abou t wh o i s entitle d t o teac h an d 
do scholarl y wor k o n particula r kind s o f texts : it may b e th e cas e tha t 
we ar e unfortunatel y abettin g conservativ e defender s o f th e tradi -
tional America n literatur e cano n (an d Wester n cultura l hegemony , 
more generally) by focusing to o concertedly o n identity politics . Whe n 
the cal l fo r blac k teacher s exclusivel y t o teac h blac k subjec t matter , 
American Indian s exclusivel y t o teac h America n India n texts , an d s o 
on coincide s wit h argument s agains t multiculturalis m a s "politica l 



Redefining America: Literature, Multiculturalism, Pedagogy 39 

correctness/' th e stake s become almos t to o high fo r progressiv e whit e 
professors wh o wan t t o engag e i n suc h issues . I  a m no t suggestin g 
here tha t racis m eve n amon g progressiv e whit e professor s ough t t o 
go without criticism ; nor d o I  mean t o dismiss the criticisms o f a vapi d 
classroom (o r Bennetton ) multiculturalis m tha t allow s ou r student s t o 
"celebrate difference " withou t interrogatin g th e painfu l conflict s an d 
power inequitie s tha t atten d a  deepe r understandin g o f cultura l an d 
racial difference. 31 Wha t I  a m callin g fo r i s a n acknowledgmen t o f 
an importan t rol e progressiv e whit e scholar s ca n pla y i n redefinin g 
America s o that race, class, gender, and sexualit y become personalize d 
and politicize d fo r everyon e an d ar e no t alway s displace d "ove r 
there" onto "minorities. " 

Michele Wallace has similar thoughts o n this controversy. Althoug h 
she readily acknowledge s various problems with "curren t lef t cultura l 
and ar t worl d version s o f multiculturalism, " sh e als o believe s tha t 
"the lin k tha t multiculturalis m i s tryin g t o establis h betwee n dis -
courses o n feminism , sexua l preference , an d ethnicit y coul d b e mor e 
usefully viewe d a s a  pragmati c politica l coalition : th e cultura l lef t 
version o f Jess e Jackson' s Rainbo w Coalitio n agains t th e risin g tid e 
of th e conservativ e Right. " I n fact , Wallace , almos t anticipatin g th e 
controversy associate d wit h suc h a  position , goe s o n t o spel l ou t he r 
reasoning i n a  full paragraph : 

While multiculturalism' s inclinatio n towar d unrestricte d inclusivenes s 
as oppose d t o hierarchica l exclusivenes s doesn' t automaticall y lea d t o 
significant structura l change s i n existin g aestheti c an d critica l prioritie s 
and institutiona l discourse s o f power , i t coul d an d thu s fa r ha s offere d 
more opportunitie s fo r critica l discussio n outsid e th e dominan t dis -
course, an d dissen t an d debat e within , tha n it s presen t aestheti c an d 
critical alternatives. These alternatives I  see as 1 ) a "color-blind" cultura l 
homogeneity whic h originates in liberal humanist ideology ; 2) separatis t 
aesthetics an d politic s suc h a s "Afrocentrism" ; an d 3 ) racist/sexis t aes -
thetics, which rang e fro m th e cultura l fascis m o f a  Hilton Krame r i n th e 
New Criterio n to the gangs that attacked Yuse f Hawkin s i n Bensonhurs t 
and th e femal e jogge r i n Centra l Park . Thus , despit e m y reservation s 
about multiculturalism, I  have become a  reluctant supporte r o f it . At th e 
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same tim e i t i s crucial t o it s usefulness tha t w e view multiculturalis m 
not a s a n obdurat e an d unchangin g ideologica l position , bu t a s a n 
opportunity for ongoing critical debate.32 

I hope tha t we wil l take up thi s debate , learning t o begin a  dialogu e 
and wor k together . Fo r i f w e d o not , i f w e remai n distracte d o r i f w e 
keep silent , w e wil l los e ou r chanc e t o spea k ou t agains t critic s o f 
multiculturalism wh o tal k abou t " a cul t o f ethnicity " an d se e "th e 
melting pot " o f Americ a "giv[ing ] wa y t o th e Towe r o f Babel," 33 o r 
who unfairl y characteriz e multiculturalis m a s a n "ethni c separatism " 
that "foster s sensitivities , resentments , an d suspicions , settin g on e 
group agains t another." 34 Thes e ar e sentiment s tha t woul d prov e 
offensive no t only to many Africa n Americans , Native Americans , an d 
other minorities , bu t t o man y whit e American s a s well . W e mus t no t 
concede t o cultural conservative s th e discussion o f what a  real Ameri -
can i s o r wha t a n idea l Americ a is . Moreover , w e shoul d no t allo w 
our interna l debate s t o dra w ou r attentio n awa y fro m conservatives ' 
increasingly successfu l challenge s t o affirmativ e actio n policie s an d 
curricular revision s i n universitie s acros s th e nation. 35 Joa n W . Scot t 
has argue d tha t no w i s th e tim e fo r progressiv e universit y professor s 
to begi n "th e reconceptualizatio n o f communit y i n th e ag e o f diver -
sity."36 By joining together acros s race and othe r boundaries a s critica l 
pedagogues, by using divers e strategies t o accomplish simila r goal s i n 
our classrooms , we ca n help bring int o being a  multicultura l Americ a 
where critica l debate an d dialogu e thrive . 

NOTES 
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women o f colo r fro m activel y participatin g i n th e effor t t o fin d way s t o 
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ing" the canon. In our discussio n o f texts , gender i s a construct tha t affect s no t 
only Emil y Dickinso n bu t Ernes t Hemingwa y too ; race an d cultur e ar e issue s 
not onl y fo r Lesli e Marmo n Silk o bu t fo r Kat e Chopi n a s well . Se e Gayatr i 
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Spivak's theoretica l analysi s o f th e kind o f curricula r transformation s tha t ar e 
necessary, "Scattere d Speculation s o n th e Questio n o f Cultura l Studies/ 7 i n 
Outside in  the  Teaching  Machine  (Ne w York : Routledge , 1993) , 255-84 . Pegg y 
Pascoe, "A t th e Crossroad s o f Culture, " Women's  Review  of  Books,  Februar y 
1990, 22-23 , discusse s som e o f th e pitfall s an d possibilitie s o f th e practica l 
effects o f integrating "minority " text s into an American history surve y course . 

13. Mari o T . Garcia , "Multiculturalis m an d America n Studies, " Radical 
History Review  54 (fall 1992) : 50. 

14. Els a Barkle y Brown , "African-America n Women' s Quilting : A  Frame -
work fo r Conceptualizin g an d Teachin g African-America n Women' s His -
tory," Signs  1 4 (summer 1989) : 921 . 

15. Lind a Alcoff , "Th e Proble m o f Speakin g fo r Others, " Cultural  Critique 
20 (winter 1991-92) : 9. 

16. Alcoff , 17 , 20. 
17. Alcoff , 22 . 
18. Alcoff , 23. 
19. Se e Breaking  Bread:  Insurgent  Black  Intellectual Life  (Boston : Sout h En d 

Press, 1991 ) fo r he r dialogu e wit h West ; " A Conversatio n abou t Rac e an d 
Class," i n Conflicts  in  Feminism,  ed . Mariann e Hirsc h an d Evely n Fo x Kelle r 
(New York : Routledge , 1990 ) fo r he r conversatio n wit h Childers ; "Buildin g a 
Teaching Community : A  Dialogue," in Teaching  to Transgress for he r exchang e 
with Scapp . 

20. Alcoff , 24 . 
21. Alcoff , 29 . 
22. Haze l Carb y i s much les s optimisti c abou t th e possibilit y o f extendin g 

such insight s beyon d th e classroom . I n fact , sh e ha s argue d tha t "[ f ]or whit e 
suburbia, a s well as for whit e middle-clas s student s i n universities, these text s 
are becomin g a  wa y o f gainin g knowledg e o f th e 'other' : a  knowledg e tha t 
appears t o satisf y an d replac e th e desir e t o challeng e existin g framework s o f 
segregation"; se e he r essa y "Th e Multicultura l Wars, " Radical  History Review 
54 (fal l 1992) : 17.1 cannot shar e thi s particular stance , at least not yet , becaus e 
"multiculturalism" i s suc h a  recen t phenomeno n tha t I  don' t thin k w e ca n 
evaluate it s impact fairly ; th e current generatio n o f college students who hav e 
been influence d b y i t has no t ye t com e o f ag e i n term s o f enterin g int o publi c 
discourse. 

23. M y students ' identification o f pregnancy wit h heterosexuality i s under -
standable, but o f course not necessarily true . 

24. Adrienn e Rich , "Compulsor y Heterosexualit y an d Lesbia n Existence, " 
in Blood,  Bread,  and Poetry: Selected Prose 1979-1985 (Ne w York : Norton, 1986) , 
51-52. 

25. Rich' s mode l als o allow s u s t o recogniz e tha t ver y effectiv e model s o f 
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lesbian an d ga y scholarshi p ma y com e fro m heterosexua l scholars . Th e wor k 
of Eve Kosofsky Sedgwic k come s most immediatel y t o mind . 

26. Chel a Sandoval , "U.S . Third Worl d Feminism : The Theory and Metho d 
of Oppositiona l Consciousnes s i n the Postmoder n World, " Genders  10 (sprin g 
1991): 15 . 

27. Chandr a Mohanty , "O n Rac e an d Voice : Challenges fo r Libera l Educa -
tion i n th e 1990s, " i n Between  Borders:  Pedagogy and  the  Politics  of  Cultural 
Studies, ed . Henry A . Giroux and Pete r McLaren (Ne w York: Routledge, 1994) , 
154. 

28. I  have found Gayatr i Spivak' s analysis of this issue helpful. Concernin g 
white bourgeoi s student s wh o fee l the y lac k th e authenticit y t o discus s th e 
Third World , sh e writes, "you wil l o f course not spea k i n the same way abou t 
the Thir d Worl d material , but i f you mak e i t your tas k no t onl y t o learn wha t 
is goin g o n ther e throug h language , throug h specifi c programme s o f study , 
but als o a t th e sam e tim e throug h a  historica l critiqu e o f you r positio n a s th e 
investigating person , the n yo u wil l se e tha t yo u hav e earne d th e righ t t o 
criticize, an d yo u [will ] b e heard . Whe n yo u tak e th e positio n o f no t doin g 
your homework— T wil l no t criticiz e becaus e o f m y acciden t o f birth , th e 
historical accident'—tha t i s a much mor e pernicious position . In one way yo u 
take a  ris k t o criticize , o f criticizin g somethin g whic h i s other—somethin g 
which yo u use d t o dominate . I  say tha t yo u hav e t o take a  certain risk : t o sa y 
T won't criticize ' i s salvin g you r conscience , an d allowin g yo u no t t o d o an y 
homework"; se e "Question s o f Multi-culturalism, " i n The  Post-Colonial  Critic: 
Interviews, Strategies,  Dialogues,  ed . Sara h Harasy m (Ne w York : Routledge , 
1990), 62-63. Spivak focuse s o n earnin g th e righ t t o criticiz e in these remarks , 
but the y als o ma y b e extende d t o analyz e th e difficult y o f speakin g fo r an d 
about mor e generally . 

29. Henr y A . Giroux , "Livin g Dangerously : Identit y Politic s an d th e Ne w 
Cultural Racism, " i n Between  Borders:  Pedagogy  and  the  Politics  of  Cultural 
Studies, ed . Giroux an d McLaren , 49. 

30. Kennet h Mostern , "Decolonizatio n a s Learning: Practice and Pedagog y 
in Frant z Fanon' s Revolutionar y Narrative, " i n Between  Borders:  Pedagogy and 
the Politics of Cultural Studies,  ed . Giroux an d McLaren , 256. 

31. Fo r a  flawe d bu t provocativ e leftis t critiqu e o f multiculturalism , se e 
Jeff Escoffier , "Th e Limit s o f Multiculturalism, " Socialist  Review  21 , nos. 3- 4 
(July-December 1991) : 61-73 . Corne l Wes t ha s als o criticize d unexamined , 
simplistic call s fo r multiculturalis m i n Beyond  Eurocentrism  and  Multicultur-
alism (Monroe, ME: Common Courag e Press , 1993). 

32. Michel e Wallace , "Multiculturalis m an d Oppositionality, " i n Between 
Borders: Pedagogy and the  Politics of  Cultural Studies,  ed . Girou x an d McLaren , 
181-82. 
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33. Arthu r M . Schlesinger , Jr. , The  Disuniting  of  America:  Reflections  on  a 
Multicultural Society  (New York : Norton, 1992) , 15,18. 

34. C . Van n Woodward , "Equa l bu t Separate, " New  Republic,  15-2 2 Jul y 
1991, 43. 

35. Joa n Scot t present s a  simila r argumen t i n "Th e Campaig n agains t 
Political Correctness, " Radical  History Review  5 4 (fall 1992) : 67-68. 

36. Scott , 77. 
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