
PROFESSIONAL ADVOCATE S 

WHEN I S "ADVOCACY" PAR T OF 
ONE'S VOCATION ? 

I recently receive d tw o studen t response s t o m y teachin g tha t she d 
some interestin g ligh t o n m y classroo m practice s an d m y students ' 

expectations. Th e first  wa s fro m a  studen t wh o wrot e o n on e o f m y 
evaluation form s tha t he or she was glad tha t I  had discusse d the questio n 
of whethe r ga y o r lesbia n sexualit y wa s a n issu e i n th e wor k o f Will a 
Cather, Har t Crane , an d Nell a Larsen . The studen t wa s pleased tha t m y 
class eve n broache d th e subject , an d praise d m e fo r bein g unlik e "thos e 
politically correc t professor s wh o neve r brin g u p controversia l topic s fo r 
fear o f offendin g someone. " I  admi t I  wa s no t merel y happ y wit h bu t 
actually amuse d b y thi s evaluation , since , o f course , i t i s muc h mor e 
common t o hea r th e ter m "politicall y correct " hurle d a t precisel y thos e 
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professors wh o do  bring u p th e subjec t o f ga y or lesbia n sexualit y i n th e 
literature classroom . The n again , I  thought , it' s als o quit e commo n t o 
hear th e ter m applie d i n th e cultur e a t larg e t o peopl e wh o see m domi -
nated b y th e imperativ e no t t o offend—a s whe n "politicall y correct " i s 
used mor e o r les s a s a  synonym fo r libera l hypersensitivit y t o word s lik e 
"handicapped," "Indian, " o r "woman. " S o here , I  decided , I  inhabite d a 
nice conundrum : i n askin g m y student s whethe r the y though t a  writer' s 
sexuality doe s o r doe s no t hav e an y influenc e o n thei r wor k o r o n th e 
way we rea d it , I  was certainl y politicall y correct , i n th e pejorativ e sens e 
used b y th e Right , and , bette r still , I  wa s als o politicall y correc t i n 
avoiding politically correc t squeamishnes s abou t offendin g m y students . 

The secon d studen t respons e go t bac k t o m e onl y indirectly . On e o f 
our graduat e student s tol d m e tha t h e ha d assigne d m y essa y "Publi c 
Image Limited " t o hi s class in introductor y composition , whereupo n on e 
of his  student s asked  hi m whethe r th e Michae l Berub e who' d writte n 
that essa y wa s th e sam e Michae l Berub e wh o taugh t Englis h a t th e 
University o f Illinois . Upo n learnin g tha t th e tw o o f us were indee d on e 
and th e same , th e studen t wa s mildl y astonished ; apparently , h e o r sh e 
had take n a  clas s o f min e i n th e recen t past , an d woul d neve r hav e 
guessed m y politica l orientation . A t first I  was entirel y please d wit h thi s 
report, thinking , well , i f there's on e thin g I' m no t guilt y of , it' s advocac y 
in th e classroom . Bu t the n I  bega n t o wonde r whethe r i n fac t I  wa s 
doing suc h student s a  disservic e b y not  makin g i t clea r t o the m tha t I 
have a  stake i n America n cultura l politics , an d somethin g o f a  recor d o f 
weighing i n publicl y o n variou s issue s o f concern t o m y profession . No t 
that I  shoul d wea r m y politic s o n m y sleev e o r announc e m y variou s 
positions o n th e NEH , NAFTA , an d NAT O i n th e hope s o f convertin g 
my students t o my causes ; but perhap s student s would b e better serve d i f 
I did no t preten d t o a  form o f political "objectivity " I  cannot profes s an d 
do no t eve n believ e in . 

I should not e tha t I  am skeptica l o f claims to epistemologica l objectiv -
ity no t becaus e I  believ e tha t everythin g i s politica l (o n th e contrary , I 
believe tha t man y thing s ar e apolitical ) bu t becaus e I  believe , with Hans -
Robert Jauss and Hans-Geor g Gadamer , tha t "interest " i s a preconditio n 
for knowledge , an d tha t th e sures t wa y t o tra p yoursel f insid e a  narrow , 
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parochial, "subjective " vie w o f th e worl d i s t o believ e tha t yo u hav e 
transcended al l merel y subjectiv e worldviews . Indeed , th e reaso n herme -
neutics demand s o f us that we theoriz e ou r ow n historica l an d epistemo -
logical positions i s that i f w e fail  t o d o so , if we attribute t o ourselve s th e 
Archimedean poin t beyon d histor y an d mer e "interest, " w e will  almos t 
certainly laps e int o dogmatis m an d intransigence . Whe n Gadame r cri -
tiqued th e "Enlightenmen t prejudic e agains t prejudice," therefore , h e di d 
so no t t o defen d parochialis m bu t precisel y t o guar d agains t it—a s an y 
responsible teache r an d schola r shoul d do . 

Still, th e questio n remains : even i f I  eschew claims t o "objectivity " o n 
hermeneutic grounds , doe s tha t mea n I  am entitle d t o sa y anything a t al l 
in th e classroom , o r even t o addres s an y topic I  desire? In th e past , whe n 
I hav e straye d fro m th e syllabu s an d addresse d contemporar y politic s 
directly, I  hav e largel y confine d mysel f t o mentionin g o r describin g 
various issues , policies , figures,  o r statements ; th e onl y socia l activit y I 
have eve r directl y advocate d i s voting. (O f course , I  hav e n o doub t tha t 
assiduously paranoid conservative s could find  systemi c bias in my course s 
merely becaus e I  addres s som e issue s an d no t others , an d becaus e I  d o 
not condem n communis m wit h ever y othe r breath . Bu t m y course s tr y 
to tackl e seriou s subject s i n a  fifteen-week  semester , an d therefor e I  hav e 
no time for placating the demands o f assiduously paranoid conservatives. ) 
But wha t abou t recen t Republica n plan s t o cu t studen t aid ? I s i t no t 
within m y ambit a s a college teacher to inform student s of such measures , 
and t o urge them t o write thei r elected representative s s o as to make thei r 
feelings know n o n th e subject ? I  canno t conside r tha t a n illegitimat e 
form o f "advocacy," since federal studen t ai d policies directly and materi -
ally affect th e classroom s i n which I  teach , an d I  am certainl y within m y 
rights a s a  citize n t o advis e student s tha t the y shoul d participat e i n th e 
political process , especiall y insofa r a s their interest s as  students may b e a t 
stake. 

But here' s wher e thing s get  tricky . A s a  limi t case , let' s tak e th e 
hypothetical exampl e o f a n astronom y professo r wh o use d hi s o r he r 
introductory cosmolog y cours e a s a  vehicl e fo r recruitin g student s t o 
support th e Strategi c Defens e Initiativ e o r Phi l Gram m i n '96 , o n th e 
grounds tha t Gramm' s candidac y an d SDI—or , i f you like , Clinton an d 
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his nationa l servic e program—wer e materiall y relevan t t o th e futur e o f 
introductory course s i n cosmology . I t migh t b e possibl e t o argu e tha t 
that kin d o f politica l advocac y i s clearl y illegitimate , sinc e i t violate s th e 
boundaries o f a  disciplin e whos e objec t i s th e stud y o f phenomen a tha t 
predate an y human socia l organization ; thi s is , in roug h form , th e ratio -
nale mos t peopl e rel y o n whe n the y distinguis h th e "objectivity " o f th e 
natural science s fro m th e inevitabl e "fuzziness " o f the huma n sciences . ( I 
myself woul d no t conside r i t prope r t o advis e student s t o writ e thei r 
representatives abou t propose d cut s i n th e NE H o r th e NEA , sinc e 
public policy concerning thos e agencie s doe s no t materiall y and  immedi-
ately affect th e student s i n m y classroom , howeve r muc h i t ma y affec t 
teaching an d learnin g i n th e art s an d humanitie s i n th e lon g run. ) Bu t 
then let' s conside r th e positio n o f a  teache r whos e jo b i t i s precisel y t o 
make judgments abou t variou s form s o f human socia l organization : ho w 
indeed ca n suc h a  perso n esche w "advocacy " an d remai n a  responsibl e 
member o f his or her profession ? 

The difficult y o f thi s quandar y wa s brough t hom e t o m e onc e m y 
second child , James , entere d th e publi c schoo l syste m i n Illinois , whic h 
he di d a t th e ag e o f three . Fo r th e purpose s o f th e Individual s wit h 
Disabilities Educatio n Ac t o f 1975 , I  a m legall y Jamie' s advocate ; thi s 
poses fe w ethica l problem s eithe r fo r m e o r fo r m y classroom , o f course , 
but i t ha s introduce d m e t o th e possibilit y tha t i f I  wer e a  professo r o f 
education whos e wor k concerne d th e dispositio n o f what' s currentl y 
known a s "specia l education, " I  coul d no t possibl y carr y ou t m y profes -
sional an d pedagogica l dutie s withou t advocatin g on e for m o f socia l 
organization ove r another . No t merel y becaus e m y jo b depende d o n it , 
so t o speak , bu t becaus e I  coul d no t responsibl y represen t curren t re -
search i n m y field  withou t simultaneousl y attendin g t o th e ramification s 
of tha t researc h fo r publi c policy . Indeed , amon g th e publi c policie s I 
would b e calle d o n t o adjudicat e i s the very question o f whether "specia l 
education" shoul d exis t a t all,  o r whethe r th e polic y o f "ful l inclusion " 
offers superio r educationa l program s an d potentia l fo r peopl e wit h disa -
bilities.1 

Now a s it happens , th e stud y o f literature, th e way I  practice it , rarel y 
bumps u p agains t controversie s i n publi c policy or politica l dispute s ove r 
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the reauthorizatio n o f act s o f Congress . Literatur e i s afte r al l on e o f th e 
fine arts , an d no t a n explicitl y socia l disciplin e like , say , anthropology , 
history, politica l science , o r law ; an d i t i s on thes e ground s tha t cultura l 
conservatives hav e criticize d teacher s lik e myself , wh o stres s th e socia l 
ramifications o f literary works, for underemphasizin g aestheti c considera -
tions a t th e expens e o f politica l considerations . Bu t literatur e canno t 
avoid bein g a  representational  art, whic h i s wh y th e ancients , i n thei r 
wisdom, spok e no t merel y o f it s capacit y t o deligh t bu t o f it s potentia l 
to instruc t a s well . Literature , mor e tha n musi c an d dance , tend s t o b e 
propositional, an d o n occasio n i t eve n contain s specifi c proposition s 
about th e dispositio n o f human socia l organization . I  find  i t impossible , 
in ordinar y classroo m practice , t o discus s literatur e i n way s tha t d o no t 
involve worldviews , eve n whe n I  a m tryin g t o mak e th e simples t cas e 
about authoria l intentionality . 

Let m e tak e a  specifi c example—culle d fro m a  nove l I  teac h wit h 
some regularity . Th e grea t blac k criti c Darwi n Turne r onc e wrot e o f 
Zora Neal e Hurston' s Their  Eyes  Were  Watching  God  that th e scen e i n 
which Jani e speak s he r min d t o he r secon d husband , Jo e Starks , o n hi s 
deathbed, i s a  profoundl y disturbin g exchange , since , a s Turne r pu t it , 
nothing abou t Starks' s treatmen t o f Janie merit s th e cruelt y wit h whic h 
she treats him o n hi s dying day . Turner's judgment read s as follows : 

Either persona l insensitivity or an inability to recognize aestheti c 
inappropriateness cause d Mis s Hursto n t o besmirc h Their  Eyes 
Were Watching God  with on e o f th e crudes t scene s whic h sh e 
ever wrote. While Joe Starks is dying, Janie deliberately provokes 
a quarre l s o that , fo r th e first  time, she can tel l him ho w he has 
destroyed he r love . Durin g th e earl y year s o f thei r twenty-yea r 
relationship, Joe Starks jealously sheltered her excessively; during 
the late r year s h e ofte n abuse d he r becaus e h e resente d he r 
remaining youn g an d attractiv e whil e h e age d rapidly . Bu t i n a 
quarrel o r two Janie repai d hi m i n goo d measur e by puncturin g 
his vanit y befor e th e fello w townsme n whos e respec t an d env y 
he wishe d t o command . Neve r wa s hi s conduc t s o crue l a s t o 
deserve th e vindictiv e attac k whic h Jani e unleashe s whil e h e i s 
dying. (108 ) 
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Not a  singl e on e o f m y students , mal e o r female , ha s eve r agree d 
with thi s assessment ; mos t o f the m hav e disagree d eve n wit h Turner' s 
characterization o f Jani e an d he r "attack, " and , fa r fro m bein g sympa -
thetic t o Joe , wer e outrage d tha t Jani e ha d faile d t o spea k he r min d i n 
twenty years o f marriage. Bu t that' s no t th e point . Th e poin t i s that yo u 
cannot eve n begi n t o broac h discussio n o f tha t scene , regardles s o f 
what yo u thin k o f Turner' s critica l judgmen t and  regardles s o f Turner' s 
invocation o f "aesthetic  inappropriateness" (m y emphasis) , without refer -
ence t o som e notio n o f wha t constitute s normativ e behavio r betwee n a 
husband an d a  wife—any mor e tha n yo u ca n teac h Twain' s Adventures 
of Huckleberry Finn withou t engagin g th e meaning o f various representa -
tions o f race , o r Measure  for Measure  without engagin g students ' under -
standing o f social phenomena lik e justice o r gender . Nor i s it possible , as 
I hav e argue d elsewhere , t o broac h a  book lik e James Weldon Johnson' s 
Autobiography of  an Ex-Colored  Man withou t deliverin g yourself o f prop-
ositions concernin g unpleasan t thing s lik e th e Atlant a rac e rio t o f 190 6 
and th e inconceivabl e ubiquit y o f th e practic e o f lynching a t th e tur n o f 
the century. 2 

Indeed, i n he r no w classi c essa y "Vesuviu s a t Home : Th e Powe r o f 
Emily Dickinson, " Adrienne Ric h wrote o f literary criticis m a s a form o f 
advocacy, whereb y sh e trie d t o retriev e an d revivif y Dickinson' s claim s 
on ou r attention—or , a s Ric h put s it , " I hav e com e t o understan d he r 
necessities, could have been witness i n her defense " (158) . And a s Rich i s 
to Dickinso n an d Alic e Walke r i s t o Hurston , so , once , wa s T . S . Elio t 
to Joh n Donn e an d Irvin g How e t o Henr y Roth : th e criti c seekin g t o 
engage wit h th e writer s o f th e past , i f s/he i s a  responsibl e critic , wil l a t 
least wan t t o mak e thos e writer s intelligibl e t o a n audienc e o f ou r 
contemporaries, t o tel l u s why thos e writer s ar e importan t enoug h t o b e 
considered integra l t o th e histor y o f huma n expression . An d i n m y 
teaching, thi s principl e hold s tru e regardles s o f th e write r I  a m tryin g t o 
ventriloquize, b e tha t write r a  black quasi-feminis t conservativ e Republi -
can lik e Hurston , a  ga y midwester n visionar y lik e Har t Crane , o r a 
devout Catholi c southerne r lik e Flannery O'Connor . 

This i s a  principl e that , unde r ordinar y circumstances , woul d g o 
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without saying : o f cours e a  responsibl e teache r i s expecte d t o b e a n 
"advocate" o f various writers an d thei r worldviews , eve n i f only heuristi -
cally. Bu t i n thes e trouble d time s thi s principl e doe s not , actually , g o 
without saying—whic h i s wh y mos t criticis m o f so-calle d advocac y i n 
the classroo m i s so slipper y an d protean . Whe n I  hav e seen  professoria l 
advocacy com e unde r attac k i n recen t years , I  hav e foun d tha t critic s 
sometimes defin e "advocacy " t o mea n a  specifi c classroo m practic e o r 
pedagogical theory ; sometime s th e ter m refer s t o individua l text s whos e 
mere presence in th e classroom i s thought t o entai l unacceptabl e politica l 
ramifications, lik e I,  Rigoberta  Menchu o r Their  Eyes Were Watching God; 
and sometime s th e ter m applie s t o entir e discipline s o r subfields . I 
suggested earlie r tha t i f I  were a  professor o f "specia l education, " m y jo b 
might wel l depen d o n whethe r ther e continue s t o b e suc h a  thin g a s 
special education ; likewise , professors i n program s o f women's studie s o r 
African America n studie s ar e routinel y charge d wit h unscholarl y advo -
cacy simpl y insofa r a s the y advocat e th e existence—and , o n bol d days , 
the growth—o f thei r programs , i n a  way that n o professo r o f economic s 
would b e accuse d o f "advocacy " i f h e o r sh e advocate d th e continue d 
existence o f departments o f economics (or , fo r tha t matter , eve n i f he o r 
she advocated th e continue d dominanc e o f so-called classica l free-marke t 
models o f economics i n thei r field). 

For a  particularly slippery example o f how ordinary scholarship ca n b e 
refigured a s "advocacy, " le t u s tur n t o a  199 5 Wall  Street  Journal op-e d 
by Catholi c Universit y histor y professor  Jerr y Muller , wh o caution s 
conservatives t o think , before  the y defund th e NEH an d th e NEA, abou t 
how thos e much-maligne d federa l agencie s ma y hav e actuall y slowed 
the sprea d o f feminis m an d multiculturalism—"advocacy " movement s 
fostered b y radica l organization s lik e th e For d an d Rockefelle r Founda -
tions. Accordin g t o Muller , apparently , i t i s acceptabl e fo r women' s 
studies program s t o stud y women , bu t no t t o advanc e feminis t theor y 
(he refer s t o "ever  more  abstruse  varieties o f feminis t theory, " bu t I 
submit tha t ther e ar e those who loo k upon eve n garden-variety brand s o f 
feminist theor y a s form s o f "advocacy, " an d tha t Mulle r ma y i n fac t b e 
among them) : 
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As those who follow thes e matters know, th e two philanthropie s 
most activ e i n supportin g th e humanities , th e For d Foundatio n 
and the Rockefeller Foundation , hav e for ove r a decade funnele d 
their considerabl e larges s int o promotin g multiculturalism , pro -
grams i n women' s studie s (th e institutiona l incentive s o f which 
have diverte d scholarl y attentio n fro m th e laudabl e ai m o f th e 
study of women t o the lamentable pursui t o f ever more abstrus e 
varieties o f feminist theory) , an d th e burgeonin g field of lesbian 
and ga y studies . Conservative s mus t kee p thes e i n min d whe n 
making policy recommendations regardin g the NEH. ( A 14) 

I a m no t sure , give n Muller' s terms , wha t I  woul d d o i f I  wer e i n 
women's studie s an d th e wome n I  wer e studyin g wer e themselve s femi -
nists; I  surmis e fro m thi s formulatio n tha t i t i s al l righ t t o advocat e th e 
study o f wome n s o lon g a s th e wome n i n questio n don' t soun d lik e 
Mary Wollstonecraft, Virgini a Woolf, o r (Heave n forbid ) Adrienn e Rich , 
who are , o f course , advocate s o f varieties o f feminis t theory—advocate s 
who attrac t mos t fire  from conservatives , o f course , when they'r e a t thei r 
least abstruse. 

And a s I've suggested, matter s become thornier ye t when "advocacy " is 
an integral part o f one's field.  In a  brief essay published i n the Chronicle  of 
Higher Education  Stephe n Meyer , a  professor o f political scienc e a t MI T 
and a  conservation commissione r i n Massachusetts , write s i n referenc e t o 
proposed revisions  of the Clean Water Act, "An y study that holds the po-
tential t o shif t policy , redistribut e resources , an d influenc e th e relativ e 
power o f advocates an d opponent s o f environmental protectio n i s funda-
mentally political. .  . . For scientists to pretend to be above the political fra y 
is to consign science to irrelevance in policy making" (B2) . Since the study 
in question , release d i n Ma y 199 5 b y the Nationa l Academy o f Sciences , 
touched o n matter s a t onc e scientifi c an d political , an d sinc e th e Hous e 
Committee o n Transportatio n an d Publi c Works deliberatel y rushe d th e 
bill to a vote in order to beat the release of the study, Meyer charges scien-
tists with actin g unethicall y because , a s he writes, "th e pane l o f the acad -
emy working o n th e repor t ha d refuse d t o discus s it s detail s ahea d o f th e 
official release , for fear of appearing 'political ' "  (B2). 

P R O F E S S I O N A L A D V O C A T E S 
11 77 



Meyer's point , an d mine , i s tha t som e forms  o f advocac y ar e no t 
merely permitted  bu t positivel y mandated  b y certai n fields  o f study . 
Interestingly, Meye r blame s narro w professionalis m fo r thi s stat e o f af -
fairs: professionalism substitutin g fo r public-mindedness , academi c scien -
tists overl y concerned wit h "publishin g a n articl e in Science  or Nature,  o r 
giving presentation s a t professiona l conferences " (B2) . Bu t I  woul d sa y 
that th e proble m wit h academi c scientist s wh o pa y n o attentio n t o th e 
social ramifications o f their work i s that they'r e unprofessional . An d wha t 
I want t o sugges t b y saying thi s i s tha t w e should rethin k wha t w e mea n 
by professionalis m whe n w e tal k abou t issue s o f advocac y an d profes -
sional responsibility . 

In th e wor k o f cultura l critic s influence d b y Russel l Jacoby , "profes -
sionalism" i s usuall y a  synony m fo r mer e careerism , a n attitud e o f her -
metic self-enclosur e tha t lead s academic s t o thin k i n term s o f paddin g 
their resume s an d accumulatin g perk s rathe r tha n advancin g th e publi c 
good. I  want t o suggest , however , tha t professional s ar e supposed t o serve 
clients, an d tha t a  professiona l wh o doe s no t d o s o is , strictl y speaking , 
unprofessional. I n Meyer' s example , scientist s whose professional domai n 
touches o n th e dispositio n o f public fund s an d natura l resource s hav e a n 
obligation t o serve the public good a s they see it—and tha t obligatio n t o 
one's potentia l client s an d constituencie s shoul d no t b e presumed t o en d 
at the threshol d o f the classroom . 

My argument , then , i s that we must recogniz e tha t ther e are innumer -
able discipline s an d subfield s i n whic h politica l "advocacy " fo r on e for m 
of socia l organizatio n o r anothe r i s an integra l par t o f one' s professiona l 
protocols. Conversely , ther e i s anothe r sens e i n whic h "advocacy " i s 
simply th e nam e fo r whateve r practic e seem s t o violate  the professiona l 
protocols: a t th e tur n o f th e previou s century , fo r instance , teacher s o f 
evolution wer e considere d practitioner s o f politica l advocacy . Therefore , 
just a s ther e i s a  sens e i n whic h professor s o f specia l educatio n o r 
women's studie s ar e compelle d t o b e advocates , s o to o i s ther e a  sens e 
that i n astrophysic s a s practiced i n the 1940 s and 1950s , advocates o f the 
Big Ban g theor y were see n a s engaged i n a  form o f specia l pleadin g tha t 
violated th e rang e o f reasonable inference s tha t coul d b e draw n fro m th e 
available data . As Sidney Hook suggeste d twenty-fiv e year s ago, then, th e 
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question o f advocacy i s always and everywher e a  question o f professiona l 
legitimation: 

The qualified teacher , whose qualifications ma y be inferred fro m 
his [sic]  acquisitio n o f tenure , ha s th e righ t honestl y t o reach , 
and hold, and proclaim any conclusion in the field of his compe-
tence. In othe r words, academic freedom carrie s with i t the right 
to heresy as well as the righ t t o restat e and defen d th e traditiona l 
views. This take s i n considerabl e ground . I f a  teacher i n hones t 
pursuit o f a n inquir y o r argumen t come s t o a  conclusio n tha t 
appears fascis t o r communist o r racis t o r what-not i n the eyes  of 
others, once he has been certifie d a s professionally competen t i n 
the eyes of his peers, then those who believe in academic freedo m 
must defen d hi s righ t t o b e wrong—i f they  conside r hi m 
wrong—whatever thei r orthodoxy may be. (36) 

There's muc h t o admir e i n Hook' s formulation , no t leas t o f which i s the 
fact tha t s o fe w academi c o r nonacademi c conservative s woul d dar e t o 
second i t today . What' s al l th e mor e remarkabl e abou t it , however , i s 
that Hoo k use d thi s rational e t o defen d a  young , impoliti c Marxis t 
named Eugen e Genovese , wh o ha d recentl y mad e publi c hi s suppor t o f 
the Vie t Cong—and , a s Hoo k notes , becam e immediatel y infamou s fo r 
doing so : becaus e Ne w Jersey' s Democrati c governo r rightl y refuse d t o 
fire Genoves e fro m Rutger s o n th e ground s o f aidin g an d abettin g 
the enemy , th e Republica n gubernatoria l candidat e "focuse d hi s entir e 
campaign o n th e issu e o f Genovese' s righ t t o teach " (42) . I  sugges t w e 
will wait in vain for th e day when Genoves e extends a  similar professiona l 
courtesy t o thos e "politicall y correct " scholar s wit h who m h e disagrees . 
Nonetheless, Genoves e shoul d hav e learne d a n importan t lesso n fro m 
this episode , and s o should we: our tas k i s not t o as k whether "advocacy " 
constitutes a n acceptabl e classroo m practice , o f what, fo r whom , an d b y 
whom; rather , ou r tas k i s t o as k eac h othe r acros s th e disciplines , fro m 
the natura l science s t o th e huma n science s t o th e professiona l schools , 
what kind s o f "advocacy" ar e legitimate—and, i n fact , required—b y th e 
standards o f responsible professiona l behavior . 

In drawin g thi s conclusion , I  a m no t merel y callin g fo r academic s t o 
have stil l mor e conversation s abou t wha t i t mean s t o b e academics . 
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Rather, I  am callin g for academic s t o com e u p with specifi c an d substan -
tive defense s o f academi c freedo m agains t th e incursion s o f conservativ e 
activists wh o see k t o delegitimat e entir e methodologie s an d eve n entir e 
fields o n th e ground s tha t the y constitut e unacceptabl e form s o f "advo -
cacy." Suc h wa s th e argumen t o f th e boo k tha t gre w ou t o f Lynn e 
Cheney's final  pamphlet-salv o fro m th e chai r o f th e Nationa l Endow -
ment fo r th e Humanities , Telling  the Truth:  certai n "activist " facult y ar e 
abusing th e principl e o f academi c freedo m i n suc h a  manne r tha t the y 
can b e stoppe d onl y b y equall y "activist " trustees , legislators , and/o r 
alumni groups . (Liberal s an d principle d socia l conservative s will  not e 
that thi s i s precisely the sam e argument a s the clai m tha t certai n politica l 
dissidents ar e abusin g th e principl e o f free speec h an d mus t b e censore d 
for th e goo d o f th e Constitution. ) An d suc h i s th e premis e o f th e lates t 
conservative activis t grou p i n academe , no t coincidentall y le d b y Chene y 
and Jerr y Z . Martin , th e Nationa l Alumn i Forum . Th e NA F seek s t o 
bring pressur e t o bea r o n libera l an d progressiv e facult y no t fro m withi n 
the facult y proper , a s is the goa l o f the Nationa l Associatio n o f Scholars , 
but b y encouraging alumn i an d trustee s t o censur e and/o r defun d "inap -
propriate" course s an d curricula . Th e guidin g ide a behin d th e NA F i s 
simply this : that trustees , alumni , an d parent s shoul d no t suppor t (eithe r 
financially o r politically ) th e disseminatio n o f knowledge s wit h whic h 
they disagree . The NA F i s the cleares t distillatio n t o dat e o f the etho s o f 
Olin Foundatio n hea d an d forme r treasur y secretar y Willia m Simon , 
namely, tha t th e folk s who pa y the pipe r get  t o cal l the tune . 

The Nationa l Alumn i Foru m doe s no t portra y itsel f i n thi s way , o f 
course; i t promote s itsel f a s bringin g "standards " bac k t o academe , an d 
has garnere d a  grea t dea l o f medi a attentio n fo r it s "study " tha t show s 
how colleges are jettisoning Shakespeare in favor o f popular culture . (Th e 
survey itsel f i s fraudulen t o n tw o counts : one , i t compare s required 
courses o n Shakespear e wit h optional  course s o n mor e contemporar y 
or ephemera l subjects , an d two , i t onl y count s Englis h departmen t 
requirements, thu s leadin g it s stud y t o th e absur d contentio n tha t Co -
lumbia University , fo r example , does not have a Shakespeare requiremen t 
even though i t has two year-long core courses required o f all undergradu -
ates as well as a formidable "coverage " requirement o f all English majors. ) 
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But th e actua l appea l o f the NAF t o wealthy conservative alumn i i s more 
forthright: you  should  not  be  paying for  these  courses  on Madonna  and 
gender; you should  not have  to support illegitimate "advocacy"programs  like 
African American  studies.  To man y people , i n fact , thi s appea l sound s 
reasonable enough . Why , afte r all , shoul d I  writ e check s t o a  universit y 
some of whose faculty criticiz e private enterprise , when privat e enterpris e 
has mad e m y generou s donatio n possibl e i n th e first  place ? Why shoul d 
I no t joi n rank s wit h like-minde d fello w citizens , an d tr y t o prun e 
"advocacy" course s fro m America n highe r education—o r a t leas t fro m 
the curriculu m o f my dear alm a mater ? 

In comin g year s an d decades , I  think , progressiv e educator s will  no t 
only hav e t o mak e a  principle d cas e fo r form s o f "advocacy " tha t ar e 
intrinsic an d necessar y t o disciplinar y formation s rangin g fro m politica l 
science t o biochemistr y t o specia l education ; w e will  also have t o mak e a 
much broade r cas e t o th e genera l public , a  cas e t o comba t th e notio n 
that th e paye r o f th e pipe r shoul d b e grante d hi s o r he r ever y request . 
That cas e will doubtles s hav e t o loo k somethin g lik e this : the distinctio n 
between societie s tha t do  foster knowledge s tha t th e wealth y an d power -
ful dislike , an d societie s tha t subjec t suc h knowledge s t o th e approval  of 
the wealth y an d powerful , i s an absolutel y fundamenta l distinction . I t i s 
the distinction , i n fine,  betwee n fre e an d totalitaria n societies . Th e ide a 
that wealth y alumn i an d trustees , o r electe d official s o f the state , shoul d 
be given substantiv e vet o powe r ove r th e conten t o f a  college curriculu m 
is a profoundly authoritaria n idea , a n ide a consonan t wit h autocrac y an d 
plutocracy bu t no t wit h democracy . Fo r thos e o f u s colleg e facult y wh o 
"advocate" democracy , then , th e questio n o f scholarl y advocac y wil l b e 
inescapable—and w e shoul d b e prepare d t o advocat e fo r academicall y 
free societie s a t home an d abroad . 

NOTES 
1. Villa , Stainback, Stainback , an d Thousand hav e been amon g the most 

energetic o f scholarl y advocate s fo r "ful l inclusion " policies , arguin g 
that separat e educationa l facilitie s ar e alway s unequa l an d therefor e 
always stigmatizing; Carlberg and Kavale , by contrast, advocate "inclu -
sion" in some cases and no t others , on the basis of their review of fifty 
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independent studie s o f specia l classrooms , whic h foun d tha t "specia l 
classes wer e .  . . significantl y inferio r t o regula r clas s placemen t fo r 
students with belo w average IQ's, and significantly superio r t o regula r 
class fo r behaviorall y disordered , emotionall y disturbed , an d learnin g 
disabled children " (Carlber g an d Kavale , quote d i n Fuch s an d Fuch s 
526). O f course , th e ver y categorie s "behaviorall y disordered, " "emo -
tionally disturbed, " an d "learnin g disabled " ar e themselve s ope n t o 
contestation, suc h tha t th e constitutio n o f thos e categorie s depend s 
radically o n ou r socia l an d professiona l constructio n o f them . Th e 
difference betwee n Stainbac k e t al . and Carlberg  an d Kavale , in othe r 
words, canno t simpl y b e attribute d t o differen t "subjective " reading s 
of "objective" data. If I were a professor o f special education, therefore , 
I coul d no t tak e an y stan d whatsoeve r o n thi s se t o f issue s withou t 
"advocating" on e for m o f study—and, consequently , on e se t o f find-
ings, and one form o f social organization—over another . 

2. Fo r my discussion o f Johnson, see Public Access, 253-62 . 
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