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1t is rare to find an institution which is at once
so uniform and so diverse; it is recognisable in
all the guises which it takes, but in no one place
1s it identical with what it is in any other. This
unity and diversity constitute the final proof of
the extent to which the university was the spon-
taneous product of mediaeval life; for it is only
living things which can in this way, while fully
retaining their identity, bend and adapt them-
selves to a whole variety of circumstances and
environments.

—Emile Durkheim, The Evolution of
Educational Thought



