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Abstract: The dynamic expansion of internationalization and widespread
implementation of English-medium instruction in higher education has sparked
extensive interest in the use of English as a lingua franca in academic settings
(ELFA). The emergence of English as a tool for global communication amongmulti-
linguacultural speakers poses significant challenges to English for academic
purposes (EAP), which necessitates developing new pedagogical practices
informed by ELFA-aware insights. In response to this reality, this study relies on
classroom observations to examine to what extent the EAP pedagogy currently
implemented in a pre-sessional program in UK higher education is compatible
with ELFA-aware principles. Classroom observation data is viewed in light of
semi-structured retrospective interviewswith the observed pre-sessional tutors to
explore their insights regarding ELFA-aware implications for the development of
EAP pedagogy. The research findings inform that even though pre-sessional tutors
indicate preference for ELFA-aware pedagogy, there still exist various challenges
to the adaptation of ELFA-aware principles in practice. Considering this point, this
study underscores the central role of teacher education in providing support and
guidance for EAP practitioners to address the challenges related to the global
spread of ELFA in EAP pedagogy development. To bridge the gap between the
pedagogical implications from ELFA research and practical classroom application,
a series of recommendations are also provided for EAP practitioners to critically
engage with ELFA awareness as a promising opportunity for making pedagogical
changes.
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摘要: 国际化的动态扩展以及英语作为学科教学媒介在高等教育中的广泛实施，

引发了对英语作为学术场合通用语（ELFA）的广泛关注。英语作为全球多语言
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文化使用者的沟通工具的兴起，对学术英语的教学构成了重大挑战，这需要发

展基于ELFA意识的新教学实践。针对这一现实，本研究通过课堂观察，探讨当

前英国高等教育预科课程中实施的学术英语教学法在多大程度上与ELFA意识原

则相契合。课堂观察数据结合对被观察的学术英语预科课程教师的半结构化回

顾性访谈，探讨他们对ELFA意识对学术英语教学法发展的看法。研究结果表

明，尽管预科教师倾向于采用ELFA意识教学法，但在实践中仍然面临多种挑

战。鉴于这一点，本研究强调教师教育在为学术英语从业者提供支持和指导方

面所起的核心作用，以应对ELFA在学术英语教学法发展中的全球传播所带来的

挑战。为了弥合ELFA研究的教学启示与实际课堂应用之间的差距，本研究还为

学术英语教学实践者提供了一系列建议，以帮助他们批判性地理解ELFA意识，

并将其作为推动教学变革的有利契机。
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1 Introduction

The expansion of internationalization and English as a medium of instruction (EMI)
programs in higher education (HE) leads to the use of English as varied, hybrid and
fluid as its settings and users. English language in EMI context is generally adopted as
a lingua franca alongside other languages in multilingual academic settings (Jenkins
and Mauranen 2019). The variability and complexity inherent in English present
significant challenges for language teaching, especially for educators who view En-
glish language teaching (ELT) as a stable and “teachable” system. This traditional
perspective often treats the language as an “abstract, socially disconnected entity”
with an “idealized set of standard norms” (Dewey and Leung 2010: 11). Thus, there
still exists a tendency for native English speakers (NESs) to be considered as the only
custodians over acceptable usage as well as the linguistic target for acquisition and
use in many ELT contexts (Llurda 2017).

As a result, the prevailing orientation in ELT revolves around English as a native
language, with perceptions of correctness driven by strict adherence to nativized
norms. Nevertheless, the sociolinguistic landscape of English – full of complexity,
variability and hybridity – inevitably challenges conventional English for academic
purposes (EAP) teaching practices. Meanwhile, this reality has also triggered a call
for a new understanding of learners’ academic intercultural communication needs
and goals in EAP teaching (Jenkins 2014). In response to this call, researchers in the
English as a lingua franca (ELF) field have started to question traditional ELT prin-
ciples by offering proposals that incorporate an ELF-aware perspective (Llurda 2017;
Seidlhofer and Widdowson 2018). More specifically, they highlight the necessity for
making a shift from a native-based perspective to a more realistic application of
teaching practices and creation of teaching materials in light of the global changes
revolving around ELF (Sifakis et al. 2018). However, EAP practitioners always face
different challenges when it comes to integrating the findings of ELF research, or
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more specifically the research implications of English as a lingua franca in academic
settings (ELFA) into their teaching practices. The main challenges encountered
include a lack of the pedagogical skills required to implement ELFA-aware planned
lessons, the paucity of relevant instructional materials and the strong ideologically
settled preference for teaching standardized ‘native’ Englishes.

To address these challenges, significant advancements have been made in
exploring how ELT can respond to the issues connected to the global spread of
English in terms of syllabi, teaching materials, and classroom practices. Conse-
quently, concrete suggestions have been raised to address the implications of ELF
research for ELT. Particularly, Dewey (2012) calls for a post-normative approach to
language teaching, suggesting ELT practitionersmove away from teaching English as
a set of static norms and critically reflect on conventional notions of “accuracy.” Cogo
and Pitzl (2016) underscore the need to include pragmatic strategies required for
successful ELF communication in ELT classrooms. Moreover, a growing body of
research has been exploring how to facilitate developing language teachers’ ELF
awareness and support them in applying their understanding of ELF theory into
feasible “ELF-aware teaching” (e.g., Blair 2015; Sifakis and Bayyurt 2015). Scholars in
this field (e.g., Brown 2012; Galloway 2017; Seidlhofer 2003) claim that proposing an
ELF-aware approach is not targeted at replacing current ELT teaching practices or
teaching materials. Instead, the primary aim is to evaluate the extent to which the
current ELT syllabus may be informed and enriched by embracing an ELF-aware
perspective. This entails a re-evaluation and enhancement of current pedagogical
approaches in light of ELF research, and hence, a reconsideration of established
practices and materials (Sifakis et al. 2018).

The principles of an emerging ELF-oriented approach to language teaching are
by now relatively well-established and widely accepted within the field. However,
discussion on these principles and priorities have primarily taken place at a con-
ceptual level, with limited availability of empirical evidence on how to translate
these principles into classroom activities. ELF researchers argue that the integration
of an ELF-oriented approach is unlikely to succeedwithout pedagogical research that
sheds light on how to implement such an approach (Dewey 2012, 2014). This is
particularly pertinent given that embracing ELF requires a significant shift in
teachers’ understanding of fundamental concepts underpinning language teaching
(Kaur 2015). Therefore, as Dewey and Patsko (2017) highlight, there exists a gap
between the research-based implications of ELF and the practical implementation of
ELF-aware pedagogy in practice. The more effective way to fill this gap should be
through conducting pedagogical research within the language learning classroom.

In light of this research gap, my study examines to what extent current EAP
pedagogical methods on pre-sessional courses effectively integrate ELFA-aware prin-
ciples. This focus is based on the growing consensus that English used in EMI contexts
always functions as ELFA, alongside other languages in multilingual settings (Maur-
anen and Jenkins 2019). The sociolinguistic reality of English use in academic settings
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needs to be reflected in educational goals and teaching practices, with EAP serving as
an ideal platform for this integration (Baker and Fang 2022). The concept of ELFA
awareness in this study, as informed by Sifakis (2019) and Sifakis and Bayyurt (2018),
serves as a framework aiming to integrate ELFA-aware principles in EAP compre-
hensively. Embracing an ELFA perspective involves a reconsideration of established
teaching materials and practices. Informed by the findings from pre-sessional class-
room observation, this study also investigates pre-sessional tutors’ insights regarding
incorporating ELFA-aware principles into EAP pedagogy. Along this way, both the
challenges and opportunities facedbyEAPpre-sessional tutors regarding transitioning
towards ELFA-aware pedagogy are explored. These empirical findings subsequently
guide this study in contributing more effective and tailored support to assist EAP
practitioners in developing ELFA-aware pedagogical practices. As a result, a series of
practice-focused recommendations are provided for EAP practitioners to overcome
the challenges of implementing ELFA-aware teaching in practice.

2 Literature review

In recent decades, ELFA has developed into a “lively research field” (Mauranen 2012:
66) within the ELF paradigm, with Jenkins (2011, 2014, 2019) being the main propo-
nent for drawing on it to transform language policies and teaching practices inHE. As
a paradigm-shifting approach, Jenkins (2014) provides one of the most comprehen-
sive definitions of ELFA, characterizing it as “non-mother-tongue international
academics (at any level in their career) who use English in intercultural communi-
cation in academic contexts anywhere in the world” (Jenkins 2014: 61). The main
contribution that ELFA research can make is to illustrate how English is used as a
contact language rather than the subject of study in authentic academic contexts
(Wingate 2018). As demonstrated in the ELFA corpus (Mauranen 2003, 2006), ELFA
research has been predominantly concerned with describing the actual use of
spoken ELF in academic settings, with data from spoken genres such as lectures,
conferences, and seminar presentations, rather than high-stake written language
which is subject to “imposed norms” (Mauranen 2012: 6). Thus, the core ELFA prin-
ciple is concerned with achieving mutual intelligibility instead of observing a
particular version of English in an academic community within and outside in-
stitutions. As English continues to be the principal language that is overwhelmingly
used in almost every part of academic communication, the principle of mutual
intelligibility provides the most realistic way to improve the effectiveness of aca-
demic intercultural communication (Wingate 2018).

Given the widespread use of ELF, several studies (e.g., Dewey and Patsko 2017;
Kemaloglu-Er and Bayyurt 2018; Lopriore and Vettorel 2016) have explored how
ELF can be incorporated in teacher education (TEd) programs. In line with these
studies, the ELF awareness model, as conceptualized by Sifakis and Bayyurt (2018),
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has been set forward to support amore critical engagement of how ELF research can
inform language TEd, as well as ELT practices to prepare teachers and students to
communicate in the current complexity of English. More specifically, the first phase
of this model involves critical engagement with ELF literature and exposure to
examples of successful ELF interactions. Nevertheless, merely raising awareness of
the role of ELF is not sufficient. In order tomove beyondNES norm-oriented ideology,
teachers need to shift their inner perspective about the pluralistic reality of English
and the implications this may have on their own contexts (Sifakis et al. 2018).
Considering this point, in the second phase, teachers need to critically reflect on ELF
research implications such as the preponderance of NESs, the issue of ownership,
and the extent to which a standard English is relevant for their learners. The last
stage involves taking action and, therefore, adopting an ELF-aware perspective en-
tails designing and implementing activities and materials that prepare students for
lingua franca encounters. In particular, exposing students to authentic ELF usage is
critically important to challenge their default assumption that English language
proficiency implies strictly conforming to NES norms (Llurda 2017; Lopriore and
Vettorel 2016), and in doing so enabling teachers to move beyond the implications of
ELF/ELFA to develop more effective materials and practices in the classroom.

In essence, an ELF-aware orientation in practice involves active engagement by
teachers with ELF research to develop a critical and reflective understanding in
connections with teachers’ own classroom contexts (Sifakis 2019). Nevertheless, the
adaptation of an ELF-aware perspective in TEd and ELT still seems to raise contro-
versial responses, as well as to be perceived as a major challenge for teachers and
other stakeholders. As Dewey claims (2014), ELT practitioners who are aware of ELF
and keen on adjusting their practices in line with the latest developments face the
challenge of effectively bridging the gap between understanding ELF-informed
proposals theoretically and their practical application. The endeavour to initiate
change in practice is generally hindered by the constraints imposed by existing
(predominantly norm-based) educational systems and prevailing ideologies in EAP
programs. Moreover, there exist practical difficulties when designing ELF-aware
practices due to a lack of easily accessible ELF-related resources (Rose and Galloway
2019). The absence of specific guidelines for ELF-aware pedagogy can also result in
frustration for practitioners (Lee 2012). To deal with these issues, instigating peda-
gogical change from current EAP practices – underpinned as they are by a normative
framework – to an ELFA-aware approach should be initiated by developing TEd
initiatives as an essential step. EAP practitioners need specific recommendations for
practice if they are to develop a new way of conceptualizing English and academic
communication skills support informed by ELFA-aware insights. Considering this
point, an ELF-aware model proposed by Sifakis and Bayyurt (2018) is taken in this
study as a reference framework to support EAP teachers’more critical engagement
with ELFA research and inform the development of EAP TEd.
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3 Research objective and methodology

In order to achievemy research objectives, I posed the following empirical questions:
(i) To what extent do the pedagogical practices currently implemented in EAP pre-
sessional courses incorporate ELFA-aware principles? (ii) What are pre-sessional
tutors’ perceptions and insights regarding EAP pedagogy development from an
ELFA-aware perspective?

3.1 Research setting

This study was carried out within a pre-sessional course in a university in London,
which is rigorously regulated and monitored by the university’s Foundation
Department regarding pedagogy, assessment, and teaching materials. This situation
to some extent restricts tutors’ flexibility and freedom in adapting pedagogical
methods and choosing their preferred teaching materials. The course primarily
targets students from diverse disciplines, which often leads to limited preparation
for discipline-specific conventions while placing emphasis on the rhetorical features
of general academic English. Moreover, built on a conventional, normative teaching
framework, all international students enrolled in this course are typically classified
as non-native speakers and perceived by the institution to be less ‘linguistically
competent’ than native speakers.

3.2 Data collection and analysis

To address these two questions, this study is qualitative in nature with the
employment of classroom observation and semi-structured interviews. The first
stage of this study, classroom observation, was adopted to explore EAP practices
currently implemented in pre-sessional courses within UK HE. The classroom
observation dataset consists of approximately 24 h of audio-recordings of sessions
led by four pre-sessional tutors with rich EAP teaching experiences in the UK HE
context. The classroom observation recordings were also complemented with
written field notes (see Appendix 1) to gather specific details, such as students’
linguistic backgrounds, English competencies, key teaching objectives, and
other information that would be difficult to capture solely through audio
recordings.

Following the observations, semi-structured interviews were conducted with
each of the four observed tutors to gain their insights on enriching EAP pedagogy
through the incorporation of ELFA-aware principles. Prior to interview, tutors were
given a summary of key points regarding ELFA-aware pedagogical principles (see
Appendix 2) as proposed by ELF scholars (Cogo 2020; Dewey 2014; Jenkins and
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Mauranen 2019; Mauranen 2012; Sifakis 2019). This practice was undertaken on the
assumption that while there would be varying degrees of prior awareness of ELF
among these investigated tutors, they might still lack a clear understanding of
developing ELFA-aware teaching (Dewey 2012). During the interview process, I tried
to play a flexible role in involving tutors in critical reflection on how they can
skilfully integrate the proposed ELFA-aware principles into their EAP pedagogical
practices. Nevertheless, as the interviews were conducted in a semi-structured
format, they were guided by several essential questions (see Appendix 3). Further-
more, Table 1 demonstrates demographic information about the four tutors inves-
tigated in this study, showcasing their EAP teaching experiences, educational
backgrounds, and professional training history.

The data collected from classroom observations and interviews was analysed by
employing thematic analysis (Braun and Clarke 2012). The analytical work was
initiated by transcribing all audio-recorded interviews and pre-sessional classeswith
the supplemented information obtained from field notes. Once the transcripts were
available, an inductive approach (Riazi 2016) was employed to identify and examine
recurring themes. These themes were subsequently categorized and transformed
into codes via NVivo software, which enabled me to examine the transcripts from
both data sources without depending on a pre-existing theoretical framework to
guide the analysis. To address the first research question, two codes were created
from classroom observation data, namely (i) inductive approach to review pragmatic
strategies and (ii) task-based language teaching (TBLT) to practice pragmatic stra-
tegies. These codes were organized under the theme “EAP pedagogical approaches
currently implemented in pre-sessional class”. To deal with the second research
question, three codes relating to ELFA-aware principles were generated, namely
(i) prioritizing communicative effectiveness over standard NES norms, (ii) increasing
exposure to diverse Englishes and (iii) encouraging the employment of multilingual
repertoires to facilitate ELFA interaction. These codes were categorized under the
theme “pre-sessional tutors’ insights on integrating ELFA-aware principles into EAP
pedagogy”.

Table : Pre-sessional tutors’ profile.

Issue  Issue  Issue  Issue  Issue  Issue  Issue 

Mary  Poland Yes NNS No Yes
Kola  Greek Yes NNS No Yes
Andy  UK Yes NS Yes Yes
Jennifer  UK Yes NS Yes Yes

Issue : name; Issue : years of EAP teaching experience; Issue : nationality; Issue : CELTA certificate holder; Issue :
English native (NS) or non-native speaker (NNS); Issue : holder of TESOL or applied linguistics MA degree; Issue :
received in-service pre-sessional teacher training.
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4 EAP pedagogical practice implemented in pre-
sessional class

4.1 Inductive approach for reviewing pragmatic strategies

This section exemplifies how an inductive approach was employed by one pre-
sessional tutor to enhance students’ development of specific pragmatic strategies to
improve communicative effectiveness. The use of the inductive approach is mainly
intended to create the essential conditions for pragmatics learning, which include
exposure to relevant input, opportunities for communicative practice and feedback
on their performance. Thus, EAP learners are not explicitly taught the rules; instead,
they are encouraged to discover the rules of pragmatic strategies used by NESs
through being exposed to common examples and participating in discussions about
their pragmatic roles in academic contexts. Before conducting the classroom
observation, the researcher had a conversation with the pre-sessional tutors being
observed to gather basic information about the class. The researcher was informed
that as the pre-sessional class is monitored to uniformly implement an English as a
foreign language (EFL) approach, this situation forces tutors to uncritically teach the
norms and conventions of pragmatic strategy to fulfil their professional obligation.
Conformity to NES norms is also reflected in the teachingmaterials currently used in
pre-sessional classes. For instance, Table 2 and its related guidance and task
requirement are extracted from the original teaching material employed in the pre-
sessional class. They are designed and subjected to strict regulation by the founda-
tion department. This episode is chosen for analysis in this study as it serves as a
prime example of the essential NES-based content typically covered in pre-sessional
classrooms, highlighting key aspects of the teaching approach and curriculum focus.
The selection of pragmatic strategies listed in each category of Table 2 is guided by
specific criteria: whether NESs frequently use them as pragmatic strategies to ach-
ieve specific communicative purposes in academic interactions. In other words,
these pragmatic strategies are systematically organized based on their specific
functions they perform in academic communication and are selected according to
the typical usage preferences of NESs for facilitating effective and purposeful
interaction.

Table 2 displays a series of pragmatic strategies, divided into five columns based
on their functional roles in communicative effectiveness in academic intercultural
settings. Once students have downloaded the provided teaching material and access
Table 2, the pre-sessional tutor Mary initially guides them to review the pragmatic
strategies in each column and its corresponding functional heading through self-
reflection. Subsequently, she engages students to work in pairs to discuss the role of
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each pragmatic category and select the most appropriate heading from the given list
in Table 2 to summarize their functions. To respond to students’ answers, Mary
evaluates and comments on their responses using NES usage as the standard crite-
rion. In this regard, the implementation of an inductive approach to review prag-
matic strategies reveals that the linguistic expectations and learning requirements of
the pre-sessional program at this UK university continue to focus on preparing
students to uncritically embrace standard NES norms and conventions (Wingate
2018). The notions of standard NES norms, correctness, and native-like proficiency
still constitute the main reference points in EAP teaching (Jenkins 2014; Widdowson
2015). There is also no evidence in this practice to suggest that EAP pre-sessional
tutors are yet positioned to incorporate ELFA awareness to better reflect the socio-
linguistics of English use in academic intercultural communication.

4.2 TBLT approach for practicing pragmatic strategies

After reviewing pragmatic strategies through an inductive approach, the four
observed pre-sessional tutors emphasize creating opportunities for students to
employ pragmatic strategies to enhance their communicative competence in
authentic academic interactions. To accomplish this goal, they adopt TBLT, guiding
and engaging students to complete a communication task by applying the reviewed
pragmatic strategies as needed. In this sense, the primary goal of implementing TBLT
in pre-sessional classes seems to generate communicative contexts within the

Table : Five categories of pragmatic strategies (. Giving your opinion; . Asking for opinions; .
Recognising an opinion; . Agreeing; . Disagreeing). Task requirement: Complete the functional
headings for the pragmatic strategies below.

.__________________ .__________________ ._________________

I think that…
For me, …
My view is that…
I would say that…

Do you agree?
What about you?
What do you think?

Ok, I understand that
I see what you mean

. ______________ ._______________

Yes, absolutely
I think that’s right (and…)
I agree (with…/with that.)

No, I don’t really agree
Yes, but what about…?
I don’t agree with that at all
I wouldn’t say that
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classroom to facilitate the “authentic use of language” (Ellis and Shintani 2013: 136).
Nevertheless, in line with key principles of TBLT, pre-sessional tutors appear to
connect “authenticity” with how closely communication reflects “real-life” NES
contexts (Widdowson 2013), engaging students in employing pragmatic strategies in
amanner that is “natural” to NESs but “foreign” to them (Ellis 2017: 110). Additionally,
they embrace TBLT principles by encouraging students to view language as a “tool”
for communication to achieve task outcomes, rather than as an “object to be studied,
analysed and displayed” (Ellis and Shintani 2013: 136). Taking these factors into
account, pre-sessional tutors design, organize, and facilitate group discussion tasks
as meaning-focused and goal-oriented opportunities for students to apply pragmatic
strategies in academic intercultural communication. To clarify this point, this section
specifically illustrates how the pre-sessional tutor Kola implements TBLT by dividing
a group discussion task into three phases, namely pre-task, main-task, and post-task
phases (Ellis 2017).

In the pre-task phase, Kola initially clarifies the task requirements and specific
guidelines for this group discussion task. With the aid of a teaching handout sent to
students before the class (see Appendix 4), students are introduced to the discussion
topic. To ensure students can develop arguments effectively and actively engage in
the discussion, Kola also offers four guiding questions (see Appendix 5) to inspire
their deep thinking and reflection on the topic. To support studentswhomay struggle
to generate ideas, Kola rephrases the four main questions into a series of follow-up
prompts and suggestions to spark their immediate thoughts on the discussion topic.
Once the preparation work has been completed in the pre-task phase, students are
allocated to two groups for participating in a 20-min discussion task. During the
main-task phase, as students discuss the assigned topic, Kola randomly joins
different groups to monitor their performance in the discussion. She specifically
focuses on observing whether students use clear evidence to support their argu-
ments, assessing how effectively they apply the pragmatic strategies practiced in
class for managing academic interactions, in preparation for providing feedback. In
the post-task phase, two separate groups reconvene for a plenary discussion. Kola
provides general feedback and evaluates each group’s performance in line with NES
norms and conventions, drawing from the notes she took while observing their
participation in the group discussion task.

Kola’s teaching practices reveal that there exist essential similarities and dif-
ferences between TBLT underpinned by a normative framework and an ELFA-
aware pedagogy. On one hand, the two approaches share essential principles by
emphasizing that language classes should be considered as “social events”, with
language learners as communicators and “active agents of their learning” (Ellis and
Shintani 2013: 143). In this sense, TBLT could serve as a valuable methodological
framework for integrating the complexities and dynamics of ELFA communication
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into the EAP classroom. Implementing ELFA-aware task activity can also foster EAP
learners’ ELFA pragmatic competence and enhance their sense of ownership over
English in academic settings (Seidlhofer and Widdowson 2018). On the other hand,
the crucial differences between the two approaches lies in how EAP practitioners
perceive the role of linguistic norms. As exemplified in the current pre-sessional
classroom, TBLT is applied within a normative framework, which automatically
treats any linguistic divergence from NES norms as erroneous output. Such
pedagogical practice overlooks the context of academic intercultural communi-
cation, where students might need to creatively or intentionally use non-standard
language to adapt to their interlocutors. Considering this point, pre-sessional tutors
need support and guidance to make a balance between considering students’ ELFA
communication needs and their institutional duties, which are largely determined
by the standard norm-oriented account of the English language (Widdowson and
Seidlhofer 2023).

5 Pre-sessional tutors’ insights towards
developing ELFA-aware pedagogy

The classroom observation results reveal that while pre-sessional tutors imple-
ment inductive and TBLT approach to encourage their learners to employ prag-
matic strategies to improve communicative competence, they do so from a largely
normative perspective. These research findings indicate that there is a definite
need for a shift from an Anglophone-only perspective to a more realistic creation
of practices aligned with the global reality of English (Matsuda 2012; Sifakis 2019;
Sifakis et al. 2018). Moreover, it becomes necessary for pre-sessional tutors to
reconsider the extent to which their current pedagogical practices may be
informed and enriched by embracing an ELFA-aware perspective. Thus, after
classroom observation, this study conducted interviews with the observed pre-
sessional tutors to create an opportunity for them to critically reflect and rethink
their current EAP teaching practices. Although there is not a comprehensive list of
principles associated with adopting an ELF-aware perspective, ELF researchers
reach agreement on some general aspects recommended to be carefully consid-
ered (Jenkins et al. 2018). Three essential principles have emerged to boost
learners’ ELF awareness by means of (i) prioritizing communicative effectiveness
over standard NES norms, (ii) increasing exposure to diverse varieties of Englishes
and (iii) encouraging the employment of multilingual repertoires to facilitate ELF
interaction (Cogo 2017; Dewey 2012; Galloway 2017; Mauranen 2012). Informed
by the three key ELF-aware principles, this section examines pre-sessional
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tutors’ insights regarding how to incorporate ELFA-aware principles in practice.
Additionally, it reveals specific challenges that tutors encounter when tran-
sitioning to ELFA-aware teaching within the context of EAP pre-sessional courses
in UK HE.

5.1 Prioritizing communicative effectiveness over NES norms

From an ELFA perspective, English is considered as a hybridized and adaptable
resource, diversified in practice to meet users’ communicative needs for meaning
making within academic interaction settings (Dafouz and Smit 2016; Mauranen et al.
2010). In this sense, communicative effectiveness lies in the speakers’ capabilities to
take ownership of English and appropriate it for promoting negotiation of meaning
with the goal of achieving intelligibility, rather than being assessed or sanctioned by
standard NES norms (Jenkins 2011). When considering the impact of international
academic environments on language practices, it is essential for EAP teachingmodels
to undergo major changes by placing greater emphasis on communicative effec-
tiveness over NES-based norms.

In Extract (1), pre-sessional tutor Mary exhibits a strong commitment to
incorporating an ELFA-aware perspective into EAP teaching practice, which is
evident by her awareness of the need to shift away from the predominant focus on
NES. Her intention to develop an ELFA-aware teaching in a pre-sessional class is
also obviously demonstrated in her preference to prioritize communicative
effectiveness over strictly adhering to NES linguistic accuracy. In this sense, my
research findings, in line with Dewey (2012), indicate that one of the key ELFA-
aware principles has begun to increasingly feature in EAP tutors’ perceptions of
language pedagogy. In Mary’s case, this is reflected in her emphasis on developing
students’ pragmatic skills to facilitate interaction or improve communicative
effectiveness (Cogo and Dewey 2012; Jenkins 2015; Llurda 2017; Mauranen 2012). She
believes that enhancing students’ communicative competence in academic inter-
cultural communication relies on developing their capabilities to utilize pragmatic
strategies to not only manage interaction but also collaboratively achieve mutual
intelligibility. The employment of pragmatic strategies in ELFA interaction is
considered as a display of a high degree of interactional and pragmatic compe-
tence, rather than compensating for linguistic deficiencies. However, the demands
and expectations of teaching standard NES norms, mandated by the pre-sessional
program, seem to pose substantial challenges in translating ELFA from a socio-
linguistic concept into a pedagogical approach.
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(1) I would say that speaking English correctly is not a priority at all. What
matters is making your meaning mutually understandable. And very often,
it’s not the grammatical accuracy of their language or the variety of their
vocabulary. But things like, for example, paraphrasing skills, clarifying skills,
interpersonal communication skills, turn taking skills are more important in
communication than eventually grammatical inaccuracy. (Mary)

While pre-sessional tutors may lean towards adopting ELFA-aware pedagogy in
theory, they have to compromise ELFA-aware preference in practice to align with
NES standard language models. Thus, one of the main points of resistance to the
adaptation to an ELFA-aware perspective for pre-sessional tutors could be their
“sense of professional obligation” towards teaching NES standard English (Sifakis
2018). As indicated in Extract (2), the limitation of the pre-sessional program length
(normally ranging from 6 to 16weeks)makes it particularly difficult for pre-sessional
tutors to incorporate ELFA-aware teaching practices into class.

(2) My current institution is trying to get away from the dominant native
English-speaker culture, although I think it’s still there. I am trying to do this
more individually. Considering the learners’ academic intercultural context
and background, I try to emphasize improving students’ communicative
effectiveness. But I think we still have a long way to go to get away from this
dominant native English-speaking culture in the pre-sessional program.
Although I prefer to implement ELFA-aware teaching, I have to give it up, due
to the limitation of course length (normally 6 to 16 weeks). Within limited
teaching period, we have to prioritize fulfilling our main teaching
responsibility, which is making sure that the standard native English is
maintained to help students to pass the foreign language tests such as IELTS
or TOFEL.

5.2 Exposing learners to diverse varieties of English

Another crucial aspect of transitioning towards ELFA-aware pedagogy in EAP class-
rooms entails increasing learners’ exposure to the diversity and complexity of inter-
action involving speakers from diverse linguacultural backgrounds (Llurda 2017;
Seidlhofer 2011). An ELFA-aware approach strives to inform learners about the lin-
guistic, pragmatic, and cultural flexibility of English used as lingua franca in academic
settings. This means that the incorporation of ELFA awareness into EAP pedagogy
should involve considering and acknowledging the diversity of English and integrating
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such diversity into classroom teaching practices. Considering this aspect, pre-sessional
tutors demonstrate a strong interest and obvious convergence on this issue.

As demonstrated in Mary’s statement in Extract (3), it seems that she has
recognized the importance of enhancing students’ exposure to authentic ELFA
interaction. This is exemplified in her efforts to expose her learners to various
speakers’ accents by carefully selecting recordings for listening activities. She selects
these from their own database, which undergoes careful review and adaptation.
Mary’s accounts reflect that to put an ELFA-aware proposal into practice, EAP
teachers need to carefully evaluate and construct their own teachingmaterials based
on criteria reflecting authentic ELFA communication and the requirements of their
teaching situation. There are relatively few ready-made teaching materials or re-
sources that can be directly employed to facilitate the introduction of ELFA in EAP
classrooms. By involving learners in ELFA-aware listening materials, Mary strives to
immerse them in an authentic context of academic intercultural communication. She
supposes this approach can effectively foster learners’ deeper understanding of how
speakers from diverse linguacultural backgrounds engage in discussions and
negotiate meanings. Mary’s approach also demonstrates her commitment to helping
learners understand the flexibility and adaptability of English in various ELFA
contexts.

(3) We usually expose learners to the real-life examples of how degree students
participated in a seminar task. This would not be something that has been
pulled from YouTube or things like that. So, we usually take real examples
from our database. For example, for students’ final listening exam, students
will be exposed to a range of, or set of recordings, where I have deliberately
selected people from different sociocultural backgrounds to talk about
different academic topics. So, you know, the students will be exposed to
accents outputted by different speakers. (Mary)

On the contrary, some pre-sessional tutors acknowledge their concerns regarding
the incorporation of ELFA-aware pedagogy in the EAP classroom. The reluctance
primarily arises from the apprehension that the diversity and variability in ELFA
communication could pose learning challenges for EAP learners. Specifically, as
shown in Extract (4), Jennifer expresses her worries that exposure to unfamiliar
accents may lead to confusion and difficulty in comprehension, especially for stu-
dents who are still grappling with understanding the accents of NESs. Jennifer’s
apprehensions align with Sifakis’s (2018) discovery that the dynamic evolution of
English, particularly the acknowledged prevalence of ELF with its fluid and
boundless characteristics, could be seen as disconcerting and potentially intimi-
dating for English language teachers. Thus, it is highly likely that the diversity and
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complexity of ELFA might lead some pre-sessional tutors to stick to established
traditional methods in their teaching rather than adapting their pedagogical ap-
proaches in line with ELFA-aware principles.

(4) However, I think this ELFA-aware approach increases the level of difficulty if
they have to listen to somebody who has a different accent, which theymight
have never heard. While they were learning English, that made it even more
complicated for them. So, although here at [institution], we try to give them
various accents to listen to. We don’t think we do this in a very systematic or
explicit way. The program is highly regulated and monitored by the
department, so we do not have autonomy and freedom to adjust and decide
the teaching approach and materials. (Jennifer)

5.3 Encouraging students’ use of multilingual resources to
facilitate ELFA interaction

The deployment of multilingual repertoires has also been shown to be widespread
among ELF users as part of the exploitation of resources “from within” and “from
without” (Cogo 2020; Hülmbauer 2013). In this perspective, repertoires are not to be
seen as “separate languages” but as part of multicompetence, with speakers flex-
ibly deploying their “languaging capabilities” in an integrated way (Hülmbauer
and Seidlhofer 2013: 402). Additionally, there is a growing agreement that EMI is
English used as ELFA in conjunction with other languages in multilingual settings
(Jenkins and Mauranen 2019). This means that embracing an ELFA-aware
perspective in EAP pedagogical practice should move away from a monolingual
(English-only) emphasis to embrace multilingualism. Nevertheless, the four pre-
sessional tutors show divergence on this ELFA-aware principle. The research
findings indicate that multilingualism poses a contentious issue within the EAP
classroom. In line with ELF/A-aware proposals (Cogo 2017; Jenkins 2015), partici-
pants such as Kola and Andy support students tomobilize their available repertoire
resources in a flexible and integrated way, transcending the stable and fixed sep-
aration between languages to facilitate ELFA interaction in the EAP classroom.
Specifically, Kola emphasizes that enabling learners to strategically utilize their
additional language resources for negotiatingmeaning does not diminish the value
of their non-English language and perpetuate a native-speaker attitude. Never-
theless, both of them also highlight that students are not supposed to rely on
multilingual resources excessively and frequently.
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(5) I encourage the use of the mother tongue or of any other language they can
make use of. Students can do some translanguaging. That’sfine. Nevertheless,
it can’t be a dominant feature used frequently in communication. But in some
cases, I encourage that. I see codeswitching will be a good resource or
advantage for students. And it gives themmore confidence. It also gives them
the impression that theirmother tongue is also valued. And it’s not only about
English and English culture, but it’s equally about their culture and language.
(Kola)

As can be seen in Extract (5), Kola embraces an inclusive approach towards her
students’ use of their multilingual resources for negotiating meaning in EAP class-
rooms. As opposed to some traditional EAP teaching practices which prohibit the use
of any languages other than English in pre-sessional classes, Kola considers students’
existing language knowledge as valuable and productive resources to enhance ac-
ademic communicative effectiveness. Consequently, she believes that students can
derive numerous benefits from integrating their bilingual or multilingual resources
into EAP classrooms. As indicated in her statement (Extract [5]), she supports the
positive impact of a translanguaging strategy in boosting students’ speaking and
cultural confidence. Furthermore, she anticipates that encouraging students to
employ the translanguaging strategy can prompt them to recognize the value of their
entire linguistic repertoires in fostering communicative performance in academic
settings.

Similarly, another pre-sessional tutor, Andy, also supports his learners to
employ their available multilingual resources to negotiate meaning when struggling
to interpret complex concepts or technical terms.

(6) I’m not too strict because as long as it doesn’t happen too often. Sometimes,
when my students who come from diverse countries are having a discussion
and they encounter difficulties in explaining a complex concept or term, I
always encourage them to use their shared mother tongue to facilitate
understanding. Then when they gain mutual understanding, I still suggest
them to employ pragmatic skills such as paraphrasing to explain themselves
in English. Imean, they need to learn how to explain how tomake themselves
clear by just using English. Within a university context, it is fine to use
multilingual resources to negotiate meaning only if there are struggles for
learners to clarify complex technical terms or concepts. I think I need more
practical suggestions or guidance on effectively integrating this ELFA-aware
perspective into my class. (Andy)

In line with Cogo’s (2012, 2017) suggestions, Andy prefers to teach EAP beyond the
prescribed monolingual approach and prioritizes the achievement of mutual
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understanding over adhering to standard NS norms. As shown in Extract (6), he
allows his learners to do translanguaging only when they need to address challenges
in clarifying intricate technical terms or concepts with speakers who share a com-
mon language. In line with Galloway and Ruegg’s (2022) exploration on attitudes
towards the use of the first language in EMI settings, Andy proposes that students’
additional linguistic repertoires can serve as a valuable resource for content
comprehension. Nevertheless, once mutual intelligibility can be accomplished
through translanguaging, Andy still advocates steering students towards replacing
translanguaging with the use of other ELFA pragmatic strategies such as para-
phrasing to address non-understandings and improve mutual comprehension.

(7) Generally, I’m not sure this is very good practice. Frequently relying on
translanguaging might impede students’ progress in developing English
language skills. And I do not think it is appropriate and polite whilst you’re
having a discussion by suddenly switching to a language that maybe only one
other member of the group can understand. The rest of the group can feel
excluded from the discussion. Additionally, our pre-sessional course is very
strictly guided and monitored by our department. As individual teachers, we
are constrained from developing a multilingual pedagogy. (Mary)

In contrast with Kola and Andy, Mary expresses her reservations about encouraging
students to utilize their multilingual repertoires to enhance comprehension in the
classroom.AsExtract (7) shows,Mary holds dual concerns. Ononehand, she isworried
about the possibility of students becoming accustomed to excessively relying on their
mother tongues when encountering challenges in expressing themselves in English.
Frequent translanguaging to their first language may hinder students from attaining
the desired learning outcomes in EAP pre-sessional classes, which are committed to
enhancingEnglish proficiency and developing skills in employingEnglish as amedium
of communication exclusively. Mary’s concern also arises from the consideration that
switching to a language understood only by a specific group may result in creating a
sense of isolation for other interlocutors. In this respect, Mary’s opposition to pro-
moting multilingualism in the EAP classroom corresponds with the claim from Rose
et al. (2021), who find that EMI lecturers oppose students’ use of their first language
because of the potential for excluding and isolating international students. Perhaps
most significantly, Mary’s statement also reflects that the pre-sessional program is
tightly regulated and monitored, particularly regarding pedagogical approaches. This
situation places significant limitations on the individual flexibility and autonomy
among pre-sessional tutors in developing ELFA-aware pedagogy. As Dewey (2012)
notes, even though teachersmay gain knowledge of ELF theory through TEdprograms,
adapting ELF to classroom practice can be challenging due to various constraints.
Mary’s statement also attests to the fact that there is still a lack of opportunities for EAP
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teachers and practitioners to critically reflect on the practicality of integrating ELFA-
aware principles into language classrooms.

6 Discussion, conclusions, future directions

6.1 Challenges of incorporating ELFA awareness into EAP

Unlike the previous studies reporting that ELT practitioners display unawareness of
ELF as a concept (Öztürk et al. 2010), pre-sessional tutors in this study seem to have
realized that ELFA is a global phenomenon in academic settings. The four tutors
indicate their preferences and pedagogical insights on incorporating ELFA-aware
principles. This is shown in their highmotivation and creative efforts to integrate ELFA
into their teaching practices such as focusing on communicative effectiveness or
exposing learners to different varieties of English. Pre-sessional tutors’ emphasis on
intelligibility, rather than adhering to standard NS norms contrasts with mainstream
normative approaches that predominantly implement in EAP classes. This contra-
diction reveals that EAP teachers need more professional training opportunities and
autonomy to experiment with ELFA-awareness in practice. Nevertheless, imple-
menting ELFA-aware teaching inevitably poses critical challenges for EAP practi-
tioners who are burdened with the task of preparing learners for high-stakes
examinations (Newbold 2021; Sifakis et al. 2020). The pre-sessional class is a typical
example in this scenario,where one of its primary teaching aims is to prepare learners
to achieve satisfactory scores in foreign language tests such as IELTS or TOFEL. Thus,
while pre-sessional tutors show interest in ELFA-aware teaching, they still face prac-
tical challenges in striking a balance between developing ELFA-aware teaching ac-
tivities and meeting teaching objectives necessitated by exam-oriented classes.

The primary challenge for EAP pre-sessional tutors stems from navigating the
inherent variability and hybridity of ELFA itself. This contrasts sharply with tradi-
tional perceptions of English in EAP programs, where it is typically regarded as a
language with well-defined, relatively stable and easily “teachable” norms (Sifakis
et al. 2018). Nevertheless, the shift towards ELFA-aware pedagogy necessitates
dealing with the fact from an ELFA perspective English cannot be taught as a typical
bounded variety. There are also no dictionaries or grammar books available to assist
in “teaching ELF” as is the case with British or American English in a norm-based
classroom (Sifakis 2018). Thus, the fluidity and complexity of ELFA poses a challenge
for EAP teachers accustomed to predominantly conforming to the standards of a
normatively established variety (Bayyurt and Lopriore 2018; Widdowson 2013). As
presented in this study, pre-sessional tutors mainly adopt inductive and TBLT
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teaching methods to ensure learners’ development of pragmatic strategies but do so
in line with the NES standard models.

In addition to independently translating ELFA research implications into prac-
tice, EAP teachers have to navigate the intricacies inherent in the teaching practice
itself. ELFA-aware teaching entails considering the specific characteristics of the
local context, including factors such as EAP learners’ needs to improve communi-
cative competence in EMI degree study, the attitudes and expectations held by
learners themselves, as well as the curriculum and teaching resources sanctioned by
the institution for use in the classroom. Reflecting on these factors encourages tutors
to adopt a critical stance towards pedagogical innovation that responds to the
challenges of using English in academic intercultural settings. This can present sig-
nificant challenges for EAP pre-sessional tutors, especially when they have limited
time or freedom to develop their preferred pedagogy or teaching materials. As
revealed in this study, pre-sessional tutors can be constrained by existing contextual
restrictions and pressures to strictly follow NES norms as required by the program
stakeholders. This situation inevitably limits pre-sessional tutors from developing or
enriching their pedagogy from an ELFA-aware perspective. Hence, to realize the
purpose of translating ELFA-aware implications into practical applications, EAP
tutors have to grapple with challenging questions about how to avoid potential
conflicts between developing ELFA awareness and normative teaching settings.

6.2 Suggestions to incorporate ELFA awareness into EAP

Given these challenges, this study strives to present a series of solutions by drawing
on the ELF awareness model suggested by Sifakis and Bayyurt (2018). Pre-sessional
tutors also contribute their own insights into closing the gap between understanding
ELFA theory and applying ELFA-aware principles to respond to the impact of global
spread of ELFA on EAP pedagogical development. For the integration of ELFA
pedagogy, the study highlights the importance of enhancing learners’ exposure to
diverse English varieties and prioritizing achievement of communicative effective-
ness over adherence to NES norms. Specifically, Jennifer and Mary devise implicit
forms of ELFA-aware integration like exposing their learners to the audio-recordings
of academic conversations involving different non-native speakers. In this sense,
pre-sessional tutors seem to have raised awareness and sensitivity towards the need
for incorporating a more inclusive, realistic approach in their teaching practices.
However, these pre-sessional tours demonstrate a divergence on allowing learners to
use multilingual resources to facilitate understanding in pre-sessional classes which
specifically emphasize English language proficiency training. Their divergence on
this issue implies that some pre-sessional tutors have not fully developed a
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pluricentric view of English, understanding it as dynamic social practice, but are still
influenced by a monocentric view due to institutional constraints.

EAP pre-sessional tutors would benefit from additional professional training to
cultivate sensitivity towards the prevailing sociolinguistic reality of English and
critically assess its implications in EAP practices. Considering this point, TEd should
be emphasized as an initial and fundamental step to realize the actual integration of
ELFA-aware principles into the development of EAP pedagogy (Bayyurt and Akcan
2015; Seidlhofer 2011). TEd is of crucial importance for teachers to critically evaluate
current practices and develop an ELF/A awareness that guides their teaching
orientation (Sifakis and Tsantila 2018). However, informing ELT practitioners about
ELF/A and motivating them to implement ELF/A-aware pedagogical changes pose
numerous difficulties and complexities (Sifakis 2018). Professional EAP teacher
training is also still falling short when it comes to incorporating ELFA-aware prin-
ciples into EAP pedagogy in a practically relevant way. Thus, this study provides
suggestions regarding how to draw on the ELF awarenessmodel (Sifakis and Bayyurt
2018) to incorporate ELFA into EAP TEd.

Engaging in discussions on ELFA literature and research implications enlightens
EAP practitioners on how the challenges of developing ELFA-aware teaching in
specific teaching contexts have so far been addressed. This can also help EAP
teachers develop a deep understanding of the fundamental principles of ELFA-aware
pedagogy and determine the extent to which ELFA-aware implications, with their
inherent fluidity, can be integrated into their own practices. Existing literature on
ELF/A emphasizes the importance of critical reflection in establishing the relation-
ship between ELF and ELT (Sifakis and Bayyurt 2018). In light of this, deep critical
reflection on current EAP teaching practices and rethinking of ELFA-aware princi-
ples should be promoted in EAP TEd to move beyond the first “awareness phase”
(Dewey 2018; Sifakis 2019). Through the evaluation of current teachingmaterials and
participation in reflective group discussions, EAP practitioners could gain valuable
insights into the implications of ELFA for their teaching context. This process may
also help develop relevant resources and activities that reflect a broader under-
standing of the social and cultural dimensions of language. A reflective-
transformative perspective in EAP TEd should also incorporate discussion of the
issues leading to the appropriation of English by its multilingual speakers and
reconsidering theway English is conceptualized in current EAP pedagogy.Moreover,
there are no ready-made solutions or dedicated teaching materials that facilitate
ELFA incorporation in pre-sessional classrooms.

To deal with this issue, EAP practitioners should be given autonomy to make
necessary adaptations to their teaching methods in order to become ELFA-aware as
progressively and intuitively as possible. They need to initially evaluate their existing
EAP teachingmaterials based on criteria that consider the global use of ELFA and the
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demands of their immediate teaching situation. Subsequently, it is necessary for EAP
teachers to adjust tasks or even create their own ELFA-aware teaching materials
from scratch. Thus, adopting an ELFA-aware orientation in teaching involves an
active engagement by EAP teachers with ELFA research implications to develop a
critical and reflective understanding of how it can be integrated into their local
teaching contexts (Sifakis and Bayyurt 2018). Nevertheless, when incorporating ELFA
into EAP, it is also crucial to realistically consider some intricate parameters such as
the needs and preferences of learners, the reality of target academic communication
situations, and the constraints of the local educational setting.

While pre-sessional tutors need to establish a connection between ELFA and EAP
in their classrooms, this does not mean that existing practices need to be entirely
replaced by an ELFA-aware approach. ELFA and its developments can be equally
considered in EAP classes within which tutors are operating from an institutionally
normative framework. In such situations, the incorporation of ELFA-aware consid-
eration canprovide immediate benefits, particularly in bringingEAP teachers closer to
perceiving language as a social practice. ELFAholds the potential to bring authenticity,
providing “richness and variability” to EAP pedagogy that may not be commonly
present. Consequently, it will be more helpful in preparing EAP learners to deal with
the plurality and linguacultural diversity of academic intercultural communication.
Overall, the development of ELFA-awareness involves making an effort step by step to
improve the effectiveness of EAP teaching practices inspired and enriched by ELFA-
aware implications. Achieving the integration of ELFA awareness into EAP necessi-
tates developing a substantial level of reflexivity, autonomy, and maturity among
practitioners. While this study suggests some ways to incorporate an ELFA-aware
perspective, it is important to note that EAP practitioners are in a better position to
determine and select what kinds of methods or activities work well in their own
classrooms by taking into account the local educational context and various challenges
they may encounter. The transition towards ELFA-aware pedagogy can only be ach-
ieved by actively involving tutors themselves, as they are the primary stakeholders
responsible for incorporating ELFA into EAP practices. Thus, despite receiving guid-
ance from ELFA scholars or teacher educators, EAP teachers still need to indepen-
dently experiment with applying ELFA-aware principles in their classrooms.

The suggestions discussed in this study are targeted at motivating EAP practi-
tioners to conduct continuous and critical reflection regarding established (often
norm-driven) practices and explore solutions for redesigning and incorporating
contextually appropriate ELFA-aware activities into EAP classes. The integration of
ELFA principles in EAP practices can be an effective way to stimulate learners’
intercultural awareness and improve communicative effectiveness. Such pedagog-
ical innovation provides opportunities for EAP learners to engage in authentic
intercultural communication, thus closing the gap between classroom language
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learning and real-life language use in their EMI degree study. Thus, the development
of ELFA awareness means a process of engaging with ELFA research and developing
a personal understanding of how ELFA research implications can be incorporated
into one’s own specific classroom. This involves an ongoing cycle of critical reflec-
tion, design, implementation, and evaluation of instructional activities that adapt to
one’s own interpretation of the ELFA construct.

The entire process of developing ELFA awareness is worth considering for
integration into EAP TEd programs. It has the great benefit of enhancing the EAP
teaching experience, bringing it closer to amore authentic representation of global
academic communication in English. Along this line, in the future, ELFA scholars
need to continue to explore the relevance of ELFA to key domains within EAP. As
Dewey and Patsko (2017) suggest, there is a necessity to conduct further empirical
research to determine how an ELFA-aware perspective can be more thoroughly
incorporated into the EAP pre-sessional domain. It is also crucial to highlight that
the implications and suggestions concerning the development of ELFA-aware
pedagogy discussed in this study are not presented as ready-made solutions.Merely
acknowledging the importance of raising EAP tutors’ awareness of ELFA or
claiming the potential benefits of adopting an ELFA perspective in classroom
practice is not sufficiently valid (Dewey 2012). The future of ELFA-aware pedagogy
relies on tutors’willingness to actively engage with it and document their practical
experiences – but this also requires institutional support. Due to the inherent
differences between ELFA interaction and the established practices and principles
endorsed by the EAP profession, EAP teachers are well-suited to assess the sig-
nificance and applicability of ELFA principles within their teaching contexts. Thus,
an ongoing exploration of ELFA research is necessary, contemplating both chal-
lenges and opportunities that the ELFA phenomenon might present to EAP
professionals.

Appendix 1: Field note form for pre-sessional
classroom observation

Class Title: Spoken English session of a -week pre-sessional course
Students Major Discipline: education; film studies; literature; social science; creativity and media, etc;
Teacher Name: Kola Date of Class: //
Student Numbers:  Teaching Format: student-

centered
Student language proficiency level: B and B (with IELTS overall
score of . or .)

Classroom location: KCL Strand
campus

Teaching focus: review and practice five different groups of func-
tional phases

Teaching Hour: .
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(continued)

1. The main aims of this session are:
a. To present and elaboratefive different groups of functional phrases, which are classified based on

the pragmatic functions that they fulfill in intercultural communication, including showing
disagreement, seeking clarification, signalling views, etc.

b. To provide meaningful opportunities for students to employ these introduced functional phrases
in group discussions

c. To develop students’ pragmatic competence by flexibly employing different functional phrases
d. To evaluate and give feedback on students’ performance in using the presented functional

phrases to improve the communicative effectiveness in group discussion task activity

2. Teaching Materials:
Worksheets designed by the King’s Foundation Department were sent to students before the class

3. Teacher’s pedagogical practices:
a. Adopting the inductivemethod to enhance students’ understanding of the pragmatic strategies
b. Adopting the TBLTmethod for providing practical andmeaningful opportunities for students to

apply pragmatic strategies in seminar group discussions

4. Observer’s comments on students’ performances in the group discussion task:
Most students neglect the significant role that pragmatic strategies could play in accomplishing academic
communicative goals, and to some extent, they even lack an understanding of how to apply them as a tool
to address a variety of communicative needs. The students’ lack of pragmatic competence to facilitate
academic communication also explicitly reflects the limitations of only adopting the inductive or task-
based pedagogical method to teach functional phrases. Because of the constraints of EAP pedagogical
methods, it inevitably results in students’ lack of exposure to a variety of ways in which functional phrases
are utilized by different speakers to support academic communication. Students also seem unaware that
pragmatic strategies are fluid and dynamic, depending on the contexts, so they can be flexibly adjusted to
achieve the mutual intelligibility goal in communication. According to my observation, this scenario is
mostly due to the monotonous and pre-determined practice and memorization of the functional phrases
ineffective in guiding students to utilize them flexibly as pragmatic strategies in academic communication

Appendix 2: Interview questions for pre-sessional
tutors

. Based on your teaching experience, what do you think are the most common problems that Chinese
international students have when speaking English in academic settings?

. From your point of view, should EAP pre-sessional courses prepare students to speak native English
correctly or speak English effectively for academic intercultural communication needs?

. How do you define successful academic intercultural communication? To what extent do you think
successful or effective academic intercultural communication can be achieved by adherence to a
strict set of native English speaker norms such as correct grammar, and native pronunciation?

. In your future EAP teaching, would you consider encouraging your students to draw on their
multilingual resources as an alternative way to make or negotiate meanings?
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(continued)

. Do you have some suggestions on teaching pragmatic strategies in academic spoken English classes?
To prepare students to effectively communicate with speakers from diverse lingual-cultural back-
grounds, will you try to help them adapt and apply pragmatic strategies flexibly in academic
communicative practices?

. Have you ever considered cultivating an awareness among students that the patterns of pragmatic
strategies may vary depending on who they are talking to, or what they are talking about?

. Have you ever encouraged your students to reflect on how communication between those from
diverse lingua-cultural backgrounds might differ from the predetermined NS norms?

. Have you ever/would you consider incorporating the diversity and plurality of academic commu-
nication into pedagogical practices? That means you need to consider students’ academic
communication context, increase their exposure to the diversity of academic English used by
speakers from different social-cultural backgrounds, or engage them in critical classroom discussion
on the globalization of English in academic settings. If yes, can you elaborate on what kinds of
pedagogical practices you will adopt?

. To what extent do you think the pedagogy and teaching materials adopted by EAP pre-sessional
programs in UK higher education, are sensitive to learners’ academic intercultural context and
needs? Are they still dominated by native English-speaking culture?

. What do you think about drawing on ELFA research findings to inform EAP pedagogy or ELF teaching
material development?

. Could you please elaborate on the pedagogical way you adopt in your class especially the task-based
language teaching method?

Appendix 3: ELFA-aware principles and pedagogy

ELFA-aware principle.
– Language is naturally fluid and dynamic: enhanced in ELFA.
– NSE norms are not optimal for interaction in multilingual settings.
– English use is most often effective when speakers are willing to modify their

language patterns.
– NESs are predominately monolingual – not ideal with models for effective

multilingual communication.
– Intelligibility issues are more likely to occur with the presence of NESs.
– NNES proficiency is characterized by accommodation strategies (listener-ori-

ented speech), intercultural awareness, and adaptability.

Rethinking practice: ELFA-aware pedagogy.
– Increase exposure to a huge variety of ways in which English is used globally;

present students with alternative variants when highlighting grammar and
lexis.
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– Highlight the sociocultural context of academic intercultural communication in
which English will be used.

– Engage in critical classroom discussions about the internationalization and
diversification of English.

– Teach bilingually or multilingually, rather than monolingually.

Appendix 4: Extracted teaching material

Task 3. Main seminar activity: group discussion on the topic: English medium uni-
versities. Key details of the preparation for this seminar are given below.

Discussion topic: international English medium universities and the Covid pandemic.
Seminar question: ‘What are the challenges and opportunities that Covid- pandemic brings to
the development of English-medium universities worldwide?’ You were asked to prepare for this
discussion by doing the following:
1. Decide on one main argument and try to express it in a single sentence.
2. Think of three or more supporting arguments for the main argument. (Try to find evidence from

reliable sources to support your points).
3. Work out the most persuasive way of presenting the main argument and ordering the supporting

arguments.

Appendix 5: Guiding questions for group discus-
sion task

a. What threats have the COVID pandemic posed to international English medium
universities?

b. What opportunities has the COVID pandemic provided international English
medium universities with?

c. Will international Englishmedium universities emerge stronger or weaker from
the COVID-19 pandemic?

d. Should students at international English medium universities be vaccinated?
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