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Abstract: Although online education dissolves boundaries by providing “anywhere
and anytime” teaching and learning opportunities, ethical concerns and challenges
still exist. Interpreting training is preferably achieved in a face-to-face setting, as it
concentrates on individual practice within an authentic interpreting environment
for skill development rather than mere knowledge acquisition. This study examines
ethical challenges and concerns in online interpreting training, including equality of
learning outcomes, emotional support, privacy and audio/video data protection, and
misconduct behaviours. Based on the observation of such ethical concerns, possible
solutions for addressing such issues in the context of online interpreting training are
explored. We suggest developing professional interpreting learning platforms and
software, adopting virtual reality technology, compiling a multimodal corpus, and
establishing a virtual community to achieve better learning outcomes.

Keywords: emotional support; ethics; online interpreting training; technology
support

1 Introduction

Over the past two decades, adaptation and changes in technology have provided
sufficient course delivery options for university education. Instructors and students
take advantage of web-based resources, learning management systems (LMSs), and
live-streaming and video-conferencing platforms to facilitate synchronous, asyn-
chronous, or blended teaching and learning activities. However, interpreting
training as a practice-based learning activity is seldom conducted through the
internet. Interpreting learners need to develop their interpreting competence in an
authentic environment rather than merely acquiring declarative knowledge
(Lu, 2016; Xu et al., 2021), which means that an online environment would not be able
to adequately fulfil their needs and expectations. Therefore, universities rarely use
online courses in their training programmes (Lu, 2020), although there are a few
online or blended courses in community interpreting training programmes and
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interpreting certificate programmes (Carr & Steyn, 2000; Ko, 2006; Lee & Huh, 2018;
Moeketsi & Wallmach, 2005; Moser-Mercer et al., 2005; Niska, 2007).

To maintain interpreter education during the COVID-19 pandemic, most uni-
versity teaching and learning activities were moved from offline to online with the
help of technology. Instructors and students used social media platforms containing
a live-streaming or video-conferencing function to deliver and attend their courses
synchronously and used LMSs to manage their courses (Bahri, 2022; Liu, 2020;
Lu, 2020; Qin & Xiang, 2020; Ren, 2020; Sveda, 2021; Wang, 2020; Xu et al., 2021; Zhang
& Ding, 2021). As such, a synchronous mode is used on an unprecedented scale in
university interpreter education, and some ethical dilemmas arise, which are brand
new challenges for both instructors and students, as both parties have little expe-
rience in online interpreting training. Ethical challenges are largely related to what
instructors and students feel when involved in online interpreting training activities.

To elaborate on ethical concerns that need to be addressed in online interpreting
training, a closer look at ethics can help us build up a better understanding of what
criteria can be followed to judge whether individual interests and rights are facing
ethical challenges. In general terms, ethics is about what is good or right for people to
do, as Singer (2011); Peterson (2009); Sidgwick (2019), and Moore and Baldwin (1903)
explained. When individual interests conflict, ethical principles serve as cooperative
and rational norms to guide people’s behaviours (Schultz, 2005). When applied to
institutions, it allows groups to determine fair and appropriate procedures (Ferrell
et al., 2011). Many scholars (Anderson & Simpson, 2007; Bates, 2001; Brey, 2006; Clark,
1983; Colwell & Jenks, 2005; Farahani, 2012; Garza Mitchell, 2009; Nagi & John, 2020;
Rabin, 2021; Toprak et al., 2010) have discussed the ethical issues in online teaching
and learning environments in terms of the transmission of social, cultural, and
academic values, surveillance and consent, equality and diversity, identity and
confidentiality, university policies, ethics of practice, and course design. When new
technology is introduced, ethical concerns about its possible consequences are
considered.

As online interpreting training was treated more as a temporary expedient trial in
university education when the pandemic spread unexpectedly, research on ethical
issues concerning interpreting online training has been scant. Literature reviews on
ethical issues related to interpreting have mainly focused on interpreters’ ethical
conduct. Instructors place more emphasis on instructing interpreting learners to follow
professional codes of ethics. Professional interpreters are gradually showing interest in
a “profound understanding of professional ethics” (Bromberg & Jesionowski, 2010).
Increased attention has been paid to ethics in the context of pedagogy (Arrojo, 2005;
Corsellis, 2005; Washbourne, 2009), but sustained discussions have yet to be found. In
response to ethical challenges existing in online interpreting training, difficulties and
ethical concerns, as well as possible solutions to these issues, need to be explored.
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Following Macek and Zorko’s (2021) assertion that it is unethical to simply
deliver established courses while omitting the needs of the interpreting market, we
hereby argue for the need to rigorously amend interpreting training designs due to
the abrupt shift in course delivery from offline classroom-based to pure online
instruction. Instructors and students are required to improve their ethical aware-
ness in terms of equality of learning outcomes, emotional support, privacy and
audio/video data protection, and misconduct behaviours. Taking the above-
mentioned considerations as a starting point, this study aims to reflect on the
above-mentioned challenges and concerns regarding ethical issues in online inter-
preting training and to provide suggestions to address these issues. This effort might
provide insight into cultivating awareness of ethical issues in online interpreting
training, understanding human-technology relations, and improving and inno-
vating interpreting training activities.

2 Ethical considerations in online interpreting
training

Online interpreting training as one of the considerable online trainings faces all
the ethical concerns and challenges encountered by general online training.
Socioeconomic backgrounds (European Commission, 2020; UNESCO, 2020), specific
subject requirements (Al-Balas et al., 2020; Baczek et al., 2021; Hattar et al., 2021;
Wang et al, 2021; Zhu & Wang, 2020), and individual and family limitations
(Bjorklund & Salvanes, 2011; Churiyah et al., 2020; Research Group of National
Institute of Education Sciences et al., 2020; Walters, 2020) can all lead to inequality in
online training, including unequal access and learning outcomes from online
courses. Further, instructors’ and students’ academic misconduct, such as plagia-
rizing, impersonation, forbidden aids, or outside assistance, and their privacy
have been highlighted and discussed repeatedly (Chirumamilla et al., 2020; Mukhtar
et al., 2020; Tuah & Naing, 2021).

In this section, we discuss the exclusive ethical concerns and challenges for
online interpreting training. We start by introducing the practice of online inter-
preting training in some universities (Bahri, 2022; Liu, 2020; Lu, 2020; Qin & Xiang,
2020; Ren, 2020; Sveda, 2021; Wang, 2020; Xu et al., 2021; Zhang & Ding, 2021) to provide
an overview of how traditional offline interpreting courses are transformed into an
online basis. The section ends with a discussion of ethical issues in terms of pro-
tection, equality of privacy, learning outcomes, emotional support, privacy and data
protection, and misconduct behaviours.
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2.1 Online interpreting training

Since interpreting competence is largely developed on the basis of training, a
learning-centered approach is gaining wider recognition in the practice of inter-
preting teaching. Based on the description of the syllabus for university-level
interpreting training designed by the China National Committee for Translation and
Interpreting Education, course modules for interpreting training in most univer-
sitiesin China are shared by a wide range of courses, such as Chinese-English/English-
Chinese Simultaneous and Consecutive Interpreting, Interpreting Theory and Practice,
Interpreting Fundamentals, Business Interpreting, Conference Interpreting, Mock
Conference Interpreting, Public Service Interpreting, and Professional Talks. Taking
Business Interpreting as an example, the learning-centered approach well suits the
needs of learners of English for Specific Purposes, since such an approach aims to
meet the needs of particular learners and involves both what competence enables
learners to perform and how that competence is acquired (Hutchinson & Waters,
1987). Based on observations of the actual practice of business interpreting training
in many universities, in accordance with the general objectives for cultivating pro-
fessional interpreters designed by the China National Committee for Translation and
Interpreting Education, Figure 1 shows the essential parts involved in the Business
Interpreting course. With the objective of equipping learners with basic interpreting
theoretical knowledge, listening and public-speaking skills, other interpreting skills,
and learning strategies, as well as the cultivation of professionalism, the imple-
mentation of the course generally involves lecturing, retelling practice, impromptu
interpreting practice, listening and memorizing, note-taking, mock conference, and a
real-life interpreting practicum. Although not exhaustive, these capture objectives
that can actually be attained to a significant degree in the allotted time (Tyler, 1949)
and within the offering of online teaching and learning. Further, various forms of
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Figure 1: Essential parts involved in the Business Interpreting course.
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interpreting training are designed in the course, including sight interpreting,
consecutive interpreting, and simultaneous interpreting, to incrementally develop
learners’ interpreting skills.

As educational activities are shifted towards online didactics, adaptations and
changes have to be made to suit the needs of learners and guarantee the effect of
interpreting training. Based on the practice of online synchronous interpreting
courses during the pandemic, new challenges caused by adopting online teaching
and training arose, and possible solutions for coping with problems need to be
explored.

Delivery of online courses is based on a synchronous method by using video-
conferencing platforms, such as Zoom, Zoom Pro, Microsoft Teams, or CCTalk,
because these platforms have full functionalities for presenting, sharing, recording,
communicating, and splitting, and most importantly the voice is clear. Besides these
social platforms, some universities purchase the right to use professional inter-
preting platforms, such as Sanako, a remote simultaneous interpreting platform with
dual-channel listening and recording functions, to enrich the student’s learning
experience when teaching consecutive and simultaneous interpreting. Instructors
also use LMSs such as Blackboard or Canvas to effectively manage their course
materials, recordings, assignments, and assessments, as well as other social
media platforms such as QQ, WeChat, or email to facilitate the interaction between
instructors and students.

In response to new challenges during the pandemic, many universities have
adapted to meet the needs of teaching objectives. Course modules remain mostly the
same as what is included in classroom teaching, although some highly interactive
teaching content is removed, such as interactive interpreting practice (Lu, 2020).
The session of mock conference interpreting is delivered differently, in that some
universities remove it from their teaching plans, whereas others transform it into
an online mock interpreting conference (Wang, 2020). Regarding the design of teaching
content, courses are designed to start with discourse analysis, source text retelling,
target text retelling, and consecutive interpreting, and end with simultaneous inter-
preting, which allows students to develop their interpreting skills in incremental steps
(Zhang & Ding, 2021). Each lecture in the course usually contains five components:
lecturing, practising, commenting, demonstrating, and discussing (Lu, 2020).

In Business Interpreting online training, the instructor usually starts by intro-
ducing relevant interpreting theoretical knowledge and demonstrating examples to
show how theories are applied to guide the actual interpreting practice. Following that,
interpreting-related practices of various types are carried out, including impromptu
interpreting practice, retelling practice, listening, and memorizing practice, sight
interpreting practice, consecutive interpreting practice, and simultaneous interpreting
practice. Some learners are chosen to present their interpreting version to the rest of
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the online class with instructors’ valuable comments and demonstration following. In
addition, discussion sessions offer a great opportunity for peer learners to exchange
their perceptions of difficulties encountered in the interpreting process.

Based on previous research, the transition to interpreting training seems to be a
great success. Instructors invest a great amount of energy in adjusting their teaching
plans to the technology-mediated online environment. As a result, most educational
activities are maintained, with only a few being modified, removed, or postponed.
Most students are satisfied with the online training, and some even prefer having
online courses, as there are fewer distractions when they practise in front of a screen
than with peers surrounding them in the classroom (Bahri, 2022; Xu et al., 2021).
However, compared with traditional classroom teaching, the disadvantages of online
interpreting training are obvious, and students and instructors face more ethical
concerns than usual.

2.2 Challenges and concerns for ethical issues

Interpreting training is carried out following a more practice-based curriculum
featuring high cognitive demands in interpreting practice and individual differ-
ences. Thus, ethical issues of equality of learning outcomes, emotional support,
privacy and audio/video data protection, and misconduct behaviours should be
highlighted, as they garner the attention of both instructors and students.

2.2.1 Equality of learning outcomes

To begin with, the concern for inequality in learning outcomes becomes a major
challenge for online interpreting training. Inaccessibility to electronic devices and
unstable internet connections can result in low voice quality in synchronous courses
and thus affect students’ knowledge acquisition and skill learning (Bahri, 2022;
Lu, 2020; Ren, 2020; Wang, 2020; Xu et al., 2021; Zhang & Ding, 2021). Scholars have also
reported other factors that directly affect online interpreting training. For instance,
the use of webcams can be a controversial issue concerning learning outcomes
(Ren, 2020; Xu et al., 2021). In online interpreting training, students are encouraged
to turn on cameras so that the instructor can assess their interpreting perfor-
mance and give them more accurate and comprehensive feedback. In this way, the
interaction between instructors and students could be maintained to some extent.
However, turning on cameras may influence the stability of internet connections.
Further, instructors need to demonstrate audio/video resources online for
students to practise with the camera on, which requires a higher internet trans-
mission speed. If the internet connection is unstable, the sound quality of
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audio/video resources may be impaired, which will affect information reception
and production in interpreting practice (Zhu & Wang, 2020).

The other reason for unequal learning outcomes is interpreting practice.
Compared with traditional classroom settings, the effect of online interpreting
practice is limited by its distance and less immediate and comprehensive feedback.
In most cases, an online interpreting training class is realised through lectures and
instruction, followed by individual interpreting practice. In traditional classroom
teaching, instructors can easily monitor each interpreting learner’s verbal and non-
verbal behaviours and offer on-site comments and guidance. While practising online,
it is hard for the instructor to observe individual interpreting learners’ behaviours,
and individual interpreting learners have to mute their microphones to avoid
interfering with other learners, which makes personalized guidance hard to realise.
Only general guidance for most interpreting learners could be given, thus affecting
the effect of training for individual interpreters.

In addition, the lack of real on-site experience, which could be realised in
interpreting lab training and internship, gives rise to the loss of some essential
elements, such as interpreting booths, mock business interpreting and real-life
business interpreting practicum in offline interpreting training, which makes it hard
to achieve high-quality online interpreting training. To address the issue, instructors
have to modify the design of the practice session. Some universities recruit teaching
assistants whose duties are to assist the instructor in monitoring students’ inter-
preting practices and giving immediate feedback to them, while others partially or
even completely move the practice session to after-class practice (Lu, 2020; Sveda,
2021; Zhu & Wang, 2020). However, the result seems unsatisfactory, and it is difficult
to ensure that the learning outcome reaches the level designed in the teaching
syllabus. It is hard to guarantee that feedback from a teaching assistant is as pro-
fessional and helpful as that from an experienced instructor. According to Lu (2020),
it is also rather challenging for the instructor to match each student with their
recordings in that he is responsible for five English-Chinese interpreting courses in
one semester, including a total of 63 students. Thus, more personalized feedback to
students is impossible.

In fact, online interpreting training also indicates a lack of hands-on demon-
strations of the use of interpreting equipment. As a result, interpreting learners are
dissatisfied with the reduced real-world interpreting training experience (Lu, 2020),
as they cannot learn as much as they need.

2.2.2 Emotional support

In addition to ethical concerns about equality, the emotional and mental conditions
of both instructors and students in online interpreting training should be addressed.
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Some students complain that when practising interpreting and being commented on
in front of a camera tracking their behaviours and facial expressions, they feel more
stressed and uncomfortable (Xu et al., 2021). Some even report that they prefer
having no face-to-face interaction when practising interpreting, so that they are
freed from the embarrassment and pressure they used to experience in classroom
training (Ren, 2020). To guarantee teaching quality and deliver a satisfactory course,
instructors need to make more efforts to adjust the teaching design, preparation,
teaching, and assessment of online courses to fit the online teaching environment
(Lu, 2020; Xu et al., 2021). When teaching online, they need to slow down their voices,
highlight key points involved in interpreting training, and even try to be photogenic
to attract students’ attention. When the internet connection is unstable, the online
training class has to be delayed, lengthened, or suspended (Zhang & Ding, 2021). All
these issues contribute to greater pressure on the online teaching instructor,
including the increase in workload and less satisfactory learning outcomes.
Students can also be more frustrated with online learning than with offline
learning. Interpreting practice itself is a high cognitive demand task, and students
need emotional support from instructors and peers to complete the training. Such a
goal can be achieved more easily in a classroom setting, as the instructor can better
observe and detect students’ reactions and be more sensitive to students’ emotions
when physically being with them, which seems to be more difficult in online courses.
Problems can be solved in the interpreting lab, where students, with earphones on,
can practise loudly without interfering with each other. With the help of professional
interpreting equipment, instructors can monitor any student’s interpreting practice
while performing an interpreting task in a simultaneous interpreting lab. In online
courses, instructors are unable to monitor each student’s interpreting; instead, they
can only monitor the student’s practice through the camera by observing their facial
expressions and other body language behaviours. Further, the number of students
that can be monitored is limited to a certain number due to the display setting. As
such, it is hard to identify whether students are suffering from great pressure or
nervousness by judging only from their facial expressions and other non-verbal
behaviours, which explains why students may feel isolated in online courses.

2.2.3 Privacy and audio/video data protection

Privacy is an individual right, and personal information should be under control and
protected (e.g. Brey, 2006; Schoeman, 1984). In online interpreting training, as stu-
dents and instructors heavily depend on audio/video recordings to complete the
practice and feedback parts, both instructors and students show concerns about how
their privacy can be protected and how these recordings are saved. Instructors worry
about the lecture recordings being clipped, modified, and spread online without
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consent, whereas students, who are required to turn on their web cameras for the
purpose of interaction and surveillance, especially in interpreting practice, are more
concerned about how their information is collected and used in the future (Bedenlier
et al,, 2021). Being recorded means that they will not know when, why, or how their
information will be used.

2.2.4 Misconduct behaviours

Regarding course assessment, most components in the assessment remain the same
as those included in a classroom assessment, such as students’ classroom perfor-
mance, assignments, and exams. Concerns for increased potential for cheating are
drawing more attention when students are learning remotely, with internet searches
for answers and collusion with others as main cheating concerns. In response, the
implementation of final exams is different. Compared with offline interpreting
exams, students have no access to professional equipment in the simultaneous
interpreting lab when attending online interpreting exams. They are asked to record
their interpreting tasks by using their mobiles and submit their audio recordings to
the instructor within a limited period of time by WeChat application. If the sub-
mission exceeds the time limit, the grading result will be influenced, and complaints
will arise if the late submission is caused by an unstable internet connection or
technical problems.

Another common practice for online interpreting exams is the more rigorous
procedures, and the whole process of exams is video recorded as well. Students are
monitored by two live-streaming cameras—one placed in front of the student to
capture images of their front face and upper body and record their voices, while the
other is placed on the left/right side to film the surroundings, including the student’s
upper body, the screen of the computer, and the desk. Before the exam, they are
asked to raise their camera to show around the surroundings of their room to ensure
that they are taking the exam independently without any help. To ensure the smooth
running of online exams, students need to be fully informed of the process and
requirements of the exam, and they need to test their electronic devices and internet
connections beforehand. If any technological problems occur during the exam
process, students should report to the examiners immediately, and the exam can be
suspended. In this case, online proctoring against misconduct and cheating behav-
iours of some students may also cause privacy concerns and complaints.
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3 Suggestions for addressing ethical issues in
online interpreting training

The use of technology accompanies the whole process of interpreting training,
from traditional classroom-based training to simultaneous lab-based training to
blended training. Although shifting all offline courses online is a temporary expe-
dient, the use of technology has become a necessity, and technological issues have
been reported as one of the most severe and challenging obstacles in online inter-
preting training. To address the above-mentioned ethical concerns and challenges in
online interpreting training, technology-related solutions are explored in this sec-
tion. We suggest that professional interpreting learning platforms and electronic
devices be developed to address equality concerns, and academic professional
software be used to facilitate online teaching and learning and avoid academic
misconduct. Further, virtual reality technology can be adopted to develop simulated
interpreting training scenarios to assist in achieving better learning outcomes.
Another strategy is to compile a multimodal corpus to address equality and
emotional concerns. A virtual community can also be established to provide
emotional support.

3.1 Technology support: professional interpreting learning
platforms and electronic devices

During the pandemic, with limited options for assisting in online interpreting
training, instructors frequently used social media platforms. However, these plat-
forms cannot fully protect their users’ privacy. More frequent zoombombings have
been reported (e.g. Ling et al,, 2021; Secara, 2020), and some platform operators
themselves can, although not intentionally, use their clients’ personal data for
marketing and promotion reasons (Zoom, 2021) because clients are not aware that
they have given consents to the use of their data. Given that a platform is established
by a certain university for serving the goal of its own online teaching and learning
only, instructors’ and students’ privacy can be better protected.

In addition, the platforms should lay emphasis on user-friendly designs that
cover all functions for online interpreting training. For example, students’ voices can
be exposed only to the instructor when they practice interpreting. In this case, the
instructor is able to listen to each interpreting learner’s interpreting by selectively
turning on and off their mic so that the students will not interfere with each other. As
such, instructors can give immediate in-time feedback to every single student
without having to collect students’ interpreting data, listen to all in-class interpreting
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recordings after class, or offer delayed feedback, which, to some extent, affects the
quality of students’ learning outcomes. As some universities employ both asyn-
chronous and synchronous teaching and learning methods in online interpreting
training during the pandemic, it is also suggested that more platforms, such as the
web-based collaborative cyber community (3C) learning platform (Chen et al., 2005),
can be established and widely used to minimize inconvenience and improve the
integrity of course delivery, learning, and management to increase instructors’ and
students’ willingness to teach and learn online.

3.2 Technology support: professional software and relevant
support

Interpreting, a highly complex task consisting of more than simply word-for-word
translation, involves receiving information, decoding information, and encoding
information combined with contextual, pragmatic, and real-world information,
which proved very difficult to process. Professional software can be designed to
address ethical issues concerning the interpreting process to reduce the unnecessary
workload for both instructors and interpreting learners and improve efficiency, such
as LMSs to effectively manage course materials, anti-plagiarism software to prevent
academic dishonesty, and automatic speech analysis programmes to detect linguistic
errors and fillers in students’ renditions. With such helpful academic tools, in-
structors are, to some extent, relieved from the heavy workload and pressure of
potential ethical issues, such as academic misconduct and limited and delayed
feedback for interpreting assessments.

3.3 Technology support: virtual reality

Resources are still scarce in business interpreting training. Hansen and Shlesinger
(2007) described an initiative to develop video-based interpreting training using
video clips that provide bilingual role-play dialogues for self-study purposes. This
initiative resulted in a great improvement in student motivation and performance.
In response to the lack of a real-life business interpreting practicum in online
interpreting training, the application of virtual reality technology should be advo-
cated using an avatar-based 3D virtual reality environment. Course modules with
such technology can allow instructors and learners to work together and participate
in various virtual business scenarios with their avatars to explore and simulate
professional interpreting practices in various business interpreting settings that
embed various interpreting modes, such as consecutive, simultaneous, and liaison
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interpreting modes. Such innovative trials have been conducted by some scholars
(see Braun et al., 2013). Instructors and students can use such tools to increase their
levels of trust and familiarity, and their friendship is promoted. Students will feel less
uncomfortable and stressed when turning on their web cameras, and the imple-
mentation of group interpreting practices can be easier and more effective. The
development of the types and languages of interpreting scenarios still remains quite
limited, and relevant multimodal corpora based on various business settings of
different cultural backgrounds need to be compiled to enrich the data for designing
virtual-reality-based interpreting training scenarios.

3.4 Innovation in training approach: video recordings and
multimodal interpreting corpus

Interpreting dies in the air. Therefore, it is hard to retrieve the information to the
full for instructors to provide comprehensive feedback and monitor students’
emotional status when only audio-recording data are collected. Mayer (2005)
proved that dual or multimodal learning is preferred to monomodal learning.
Humans interact multimodally and learn multimodally. Multimodality has been
defined by Kress and van Leeuwen (2001, p. 20) as the “use of several semiotic
modes in the design of a semiotic product or event, together with the particular
way in which these modes are combined.” Hauck and Youngs (2008, p. 91) also
indicated that new media offers the ability to draw on a number of different modes
in the making of texts, and that much of communication is now mediated by the
computer. Gu (2012, p. 6) pointed out that the internet and mobile technology
have profoundly altered our way of interaction over space and time; thus, their
impact on and potential for learning is massive but remains to be explored. He put
forward a chess master model that involves the use of a 3-ML lab (multimodal,
multimedia, and multi-environment learning research lab). The simulation of
such 3-ML labs online is quite significant for interpreting training, since inter-
preting is multimodal in nature, involving linguistic, paralinguistic, kinesic, and
extralinguistic information (Liu, 2018). Phonetic information, paralinguistic in-
formation, data on background noise, and visual information (e.g. facial expres-
sions, gestures, spectator profiles, and the interpreting setting) all play an
indispensable role in interpreting studies.

The data for interpreting learners should be collected and analysed using a
multimodal annotation design to assist with online interpreting teaching and
learning. Many scholars (Gu, 2013; Liu, 2012, 2018, 2020; Liu & Hu, 2015; Zhang, 2013)
have attempted to collect these video data to establish their own multimodal inter-
preting corpus for research purposes. Such recordings contain not only the course
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content and students’ interpreting practice but also the behaviours of students and
instructors, their interaction and reaction, and their teaching and learning envi-
ronment. Therefore, ethical concerns, such as consent and privacy regarding lecture
recordings, are worthy of more attention. Consent from hoth instructors and stu-
dents should be obtained before recording lectures, as these recordings can be easily
modified and spread on social media for non-academic reasons. On the one hand,
consent forms can be a protection for instructors, as Deflem (2021) and Flaherty
(2020) pointed out that recordings being intentionally modified without consent have
caused serious outcomes for the instructor. On the other hand, students’ privacy can
also be well protected. Anderson and Simpson (2007) and Newlands et al. (2020)
suggested that instructors should obtain informed consent from students when they
intend to record a lecture. Further, informed consent should be clear about how their
data can be protected, as video-conferencing platforms such as Zoom are easily
hacked (Newlands et al., 2020; Rajab & Soheib, 2021). As long as recordings are
generated, students’ participation in the online course can be tracked, monitored,
and analysed by the instructor (Webb et al., 2021). The use of such multimodal data
should be limited to academic purposes and should not be used for commercial
purposes. By means of the multimodal annotation software ELAN, instructors can
appropriately make use of multimodal interpreting data by investigating the whole
process of interpreting and demonstrating the relations between linguistic phe-
nomena, behaviours, psychological status, and cognitive processes. The results of the
research can, in turn, have a washback effect on interpreting teaching and learning
and can guide interpreting pedagogy.

3.5 Innovation in training approach: establishment of a
multimodal annotation framework

With the establishment of a multimodal annotation framework, interpreting
learning can be more learner-centered as students are able to analyse their own
performance comprehensively rather than fully rely on the instructor’s delayed
feedback. Thus, learning outcomes can be increased.

As mentioned in Section 2.2, some learners feel embarrassed to turn on the
webcam in front of instructors and other learners. Therefore, they are asked to
record their own interpreting practice video data after class, analyse their own data,
and write a reflection journal. Based on observations of the interpreting learners’
corpus, a multimodal annotation framework can be designed with reference to the
information classification involved in interpreting corpora, as defined by Roach et al.
(1998), Poyatos (2002), and Monti et al. (2005). Parameters involved in the multimodal
annotation framework for interpreting learners are divided into four major
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Figure 2: A multimodal annotation excerpt generated by ELAN.

types: linguistic information, paralinguistic information, kinesic information, and
extra-linguistic information, which are designed to present a whole picture of the
interpreting process. Figure 2 illustrates how multimodal information is annotated
with ELAN software.

Instructors can be trained to use multimodal analysis software to annotate and
analyse interpreting learners’ multimodal data to retrieve information involved in
the English learners’ interpreting process, thus exploring relevant interpreting
theories and strategies to promote the coordinated development of studies on
interpreting teaching and training.

3.6 Emotional support: virtual community

In spite of the fact that asynchronous online interpreting training overcomes the
constraints of time, space, and pace, instructors and students are separated in online
interpreting training compared with offline interpreting training. Therefore, there is
a lack of more effective on-site and real-time effective communication between
instructors and students, as well as between peer learners. It is suggested to build a
virtual community by using social media platforms to reduce the feeling of isolation,
which is an important criterion for achieving better student satisfaction for online
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courses (McInnerney & Roberts, 2004). This virtual community should be established
not only among students but also among instructors and between students and
instructors. The virtual community offers a knowledge-sharing channel in which
teaching and learning experiences, solutions for technological issues, and even non-
academic issues are shared (Ren, 2020).

The virtual community is not designed to be a group chatroom; instead, students’
online interpreting training behaviours should be regulated by assigning different
roles to students and designing role rotations to arouse awareness of the interde-
pendence of roles. Such arrangements can encourage students to participate in
various training activities and enable interpreting learners to experience diverse
training opportunities. Professional interpreters can also be invited to join the
community to cooperate with the instructor to design training activities, assign
specific protocols for different roles, and share their experience in dealing with
challenges when they were novice interpreters. With goals of overcoming the sense
of isolation and promoting effective emotional communication by means of infor-
mation exchange, resource, and experience sharing, as well as role interdependence,
the sense of a shared community can be fostered among interpreting learners and
instructors.

4 Conclusions

Internet-based technology is becoming increasingly significant in university online
education, and the transformation of traditional offline courses has accelerated. The
current trend of synchronous teaching and learning has urged us to re-evaluate
online interpreting training activities. This paper specifically focuses on how online
interpreting training is organized during the pandemic in terms of its content,
design, delivery, and assessment. Issues of equality of learning outcomes, emotional
support, privacy and audio/video data protection and misconduct behaviours turn
out to be major ethical concerns faced by both instructors and interpreting learners
in online interpreting training. Possible solutions are explored to address the above
ethical concerns. First, technology support is regarded as an important means of
improving the situation. We suggest that an interpreting-specific online learning
platform be established to ensure learning outcomes. Professional software can be
applied to reduce workloads and improve efficiency. Further, with the help of virtual
reality technology, a simultaneous interpreting lab-based training model, mock
conference, and real-life interpreting practicum can be simulated to assist in
achieving a better learning outcome in online interpreting training. Innovation in
interpreting training approaches, such as the establishment of a multimodal anno-
tation framework and the compilation of a multimodal interpreting corpus for



DE GRUYTER Ethical issues in online interpreting training —— 341

research and pedagogical purposes, has proven to be significant in objectively
describing the interpreting process, which, in turn, could assist a better under-
standing of interpreting for both instructors and interpreting learners. Lastly, as to
emotional support for interpreting learners, a virtual community should be estab-
lished to build an effective emotional connection among interpreting learners as well
as between instructors and learners.

Solutions for ethical concerns in online interpreting training aim to facilitate
interpreting teaching and training with the aim of eliminating or reducing the
impact of ethical issues caused by the transformation from traditional offline
training to online training. More empirical interpreting studies should be conducted
to review the entire teaching and learning process and to explore effective ways to
improve learners’ interpreting experiences and interpreting performance.
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