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WHY DOES SLOVAKIA NEED A CATHOLIC UNIVERSITY?

Jén SzeLercsenyr!
Ulica Andreja Mraza 4, 821 03 Bratislava, Slovakia

The first Slovak Catholic University was launched in the academic year 2000/2001. In contrast to
the foregoing attempts to establish a state Catholic University, the founder of the Ruzomberok Catholic
University is a non-state body — the Bishops’ Conference of Slovakia.

This act brought a deep and long-lasting dispute about the right to establish a
Catholic university to an end. The public felt that it was the issue of prestige that
played a decisive role in this political strife, namely who (which political grouping)
will have the honour of “doing” a favour to the Catholic Church and binding it to a
“constructive collaboration”. Much less was spoken about the factual side of the is-
sue — about the tasks and objectives of Catholic universities (CU), what should be
the unique and unrepeatable role of the Slovak CU. Only the answer to the question
of the specific objectives of the CU can justify the efforts and expenses associated
with the establishment and activities of the new university.

The essence and the tasks of the Catholic university are not known cnough in
our cultural post-communist arca that a citizen — both believer and unbelicver —
would be able to form an objective opinion on the issue. This study offers help in
scarch of a qualified answer and basic information on Catholic universities and as-
pects of their formation and activities. The study has four parts.

The first part is about the teaching mission of the Catholic Church based on the
Church’s view on faith and rational knowledge as the two forms of knowledge. Al-
though the methods of these two forms of knowledge are different, they pursue the
same aim — objective truth. The thirst for knowledge led to the establishment of the
university with its initial goal to shape a comprehensive outlook on man and his be-

' The author of the article was the statutory representative and the first rector of the
Trnava Constantine and Methodius University in 1997-98, which should have originally been
transformed into a Catholic University. After the failure of this plan, he resigned and returned
to his former post at the Academy of Music and Dance in Bratislava, where he lectures on
musical theory, the theory of the media, and cultural management.
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ing. The shaping of the personality of the future scientist was subjected to it as
well. The development of natural science changed substantially the approach: par-
ticular views and ambitions came to the fore and man and the whole of his being
disappeared from the ficld of vision. Theology and philosophy were shifted to the
margin of university activities and scientific life. This necessitated the cstablish-
ment of a new CU which returned to the coexistence of theology, philosophy and
other natural and social sciences under the common shelter of academic cfforts to
answer the basic human-related questions — the question of the sense of being in
particular.

In the second part we present dilemmas a modern Catholic university has to
cope with. These dilemmas follow from the return to the earlier objectives of the
university — to perceive humans and life as a dialectical unity. The goals of the
modern university face, however, numerous changes in both social and cultural set-
tings including secularization of society and changes in the lifestyle and the style of
production brought about by the scientific and technological progress. The activi-
ties of the Catholic university are also significantly influenced by *“old™ universities
as well by service to the needs of the Church, etc.

In the third part we present the formal conditions of the establishment of the
Catholic University which are largely interconnected with the mission of the CU in
modern society.

In the last part we shall try to answer the basic question whether Slovakia and
its socicty need a Catholic university and why the existing structure of the institu-
tions of higher education is not sufficient any more.

1. Faith and intellect
1.1. The Catholic Church and rational knowledge

Studying the rolc of the CU in modern society, we have to go back to the roots
of the relations between the Christian religion and intellectual activities.

The Catholic Church struggled to take an active part in the intellectual life of
socicty from its very beginning. This attitude followed from the opinion that reason
and faith are two different paths towards knowing truth. The truth about naturc and
human being is also cvidence of the divinc origin of the world and its development.

Throughout its development, the Catholic Church ascribed equal importance to
rational knowledge and to knowledge through faith. These products of the cogni-
tive process are ultimately identical or at least comparable.

The comparison of the products of reason and faith is another, very important
tool of knowledge. It verifies the validity of rational knowledge by faith and the va-
lidity of the postulates of faith by the vehicles of rational knowledge.

The early period of Christianity was alrcady characterized by the great intellec-
tual efforts of the Church Fathers. The written records from the age of early Chris-
tianity, such as St Matthew’s Gospel or the letters of St Paul, focused on justifying
Christianity within the Jewish intellectual tradition. Other authors, such as Justinius
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Martyr concentrated on placing Christianity into connection with the great philo-
sophical systems of their times, particularly with the teaching of Plato. This trust in
human rational knowledge confirms St Augustine’s opinion: “Truth is yours, oh
Lord, wherever we find it.”

In the history of the Catholic Church we find a number of distinguished person-
alities who were engaged in the issues of teaching, like Alcuin of York, Albert the
Great, Saint Thomas Acquinas, M. Copernicus, etc. Spiritual and instructive con-
gregations also belong here, namely: Basilians in the East, Benedictines, Piarists,
Franciscans, Jesuits, Ursulines, Brothers of the Christian Schools, Holy Cross Fa-
thers, Salesians, and many other orders, which were also joined by lay persons — all
those fulfilled the teaching mission of the Church.

Naturally, the intellectual activity of the Christians had at first been bound to the
existing forms of education and educational institutions. The Church used the exist-
ing forms of education and created new where necessary. The importance of the
church educational institutions, such as monasterics and cathedral schools, had in-
creased so much that they finally became decisive for the intellectual progress and
development of the whole of Western European civilization.

1.2. The foundation of a medieval university

The interests of society called for education available not only to the clergy but
also to the laity. Moreover, the burgeoning level of knowledge required a form of
schooling that would shelter all branches of knowledge under one umbrella. In the
eleventh-twelfth centuries this led to the establishment of universities that satisfied
all such demands. This development was marked by such milestones as Bologna,
Paris, Oxford, Cambridge, Padua, and many others. The University of Bologna was
an example of students’ community, the Paris University being a model, where
teachers had a decisive role.

The first universities were founded by bishops from large dioceses. The author-
ity of the university to opcrate as an educational institution, was approved by the
Popes in their bulls and decrees granting privileges. By 1500, there were 75 univer-
sitics in Europc and the majority of them was founded by the Church. The Univer-
sity is the only typc of medicval institution which has survived until today.

Medicval university brought all products of knowledge and all processes of
knowledge together. The efforts of the Church and its universitics to know the con-
text, connections were reflected in paying great attention to the study of Antiquity,
but also to Islamic and Jewish thinkers. Christian scicntists believed that God is
truth, and thereforc they were not afraid of raising any question and of secking a
reply with people of different religions. Thanks to this, the Christian thought was
able to intcgrate the wealth of ideas born in other religions, other philosophical sys-
tems and other cultural patterns of being.

The medieval university was the place of fertile dispute about theology and phi-
losophy. Medieval theology and philosophy faced the Christian heritage of the pe-
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riod of the fathers (St Augustine), the philosophy of Aristotle, Arabic and Jewish
philosophy and Neoplatonism. Medicval university realized a grandiose synthesis
of faith and knowledge. It was the basis of the well-organized system and summa
literature full of dialectics which are still among the most significant spiritual prod-
ucts of Western Europcan culture (e.g. Summa Theologica by St Thomas
Acquinas). These works provided humankind with the basic opinion that humans
arc created for truth.

The internal desire for self-knowledge and sclf-perfection led to the Church’s
acceptance of the university as a place for the dialogue between theology and the
church hierarchy from the very beginning. The Church hierarchy has not only toler-
ated, but also welcomed creative tension between the highest representatives of the
Church and the scientific explorations of theologians from the times of the first uni-
versities until today. The dialogue of Church dignitaries — the Pope, his court, the
College of cardinals and other high Church dignitaries with theologians — often
passes through risky phascs growing in some periods into dramatic clashes. How-
cver, later development showed that such clashes had always been necessary if the
point at issuc was ncw knowledge which significantly influenced the theological
thought of the Catholic Church.

Onc of the positive features of the dialogue was the variety of topics, opinions,
and schools. Variety was and still is one of the main positive features of Catholic
thought. The dialogue on the principal questions of knowledge and faith has never
taken place on backstage but always under the control of the public which partici-
pates in the cognitive process.

1.3. University of modern age

With the advent of the Renaissance, the participation of secular rulers and civic
authoritics in the development was increasing. But the interest of the Church in the
development of universities did not decrease. In 1588 the Pope Sixtus V founded
the congregation for higher education — “Congregation pro universitate studia
romani”, which can be regarded as the first ministry of higher education. In 1400-
1799, the Church set up 17 Catholic universities which fulfil their academic mis-
sion till today.

The development of higher education in Slovakia fully mirrored the then ten-
dencices in shaping the universitics. The oldest university was Academia
Istropolitana in Bratislava, founded in 1465 by the Archbishop John Vitéz of
Esztergom. Unfortunately, problems between the archbishop and the ruler soon led
to the closure of the university.?

Trnava University was founded in 1635 by Archbishop Peter Pazmany of
Esztergom. The University had philosophical and theological faculties. The Faculty

* The cxact year of the closure of the university is not known, but the university did not
operate more than 10 years.
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of Law was founded by Archbishop John George Szelepcsényi-Pohronec of
Esztergom in 1665 and the Faculty of Medicine in 1770. It was the Jesuit univer-
sity. After the abolition of the Jesuit order in 1773, the university was nationalized
and in 1777 it was moved to Buda, where, in terms of the Emperor’s education de-
cree ‘Ratio educationuis’, it became a royal academy.

The third university which is an evidence of the high share of the Catholic
Church in the.development of education in the historic Kingdom of Hungary, was
Kosice University founded in 1657 by the Bishop B. Kisdi of Eger. The university
also had Jesuits at its head. In 1773 the university was taken by the State and in
1777 it was changed into a royal academy, which belonged to Buda University.
During the Bach era, the university became a Law Academy. After the establish-
ment of the Czechoslovak Republic (CSR) the academy was abolished in 1921.

Looking back at the development of the higher education system in Slovakia, we see
that administrative intcrventions against Catholic universities taking place because the
state represented by the monarch wanted to take control over education, finally dam-
aged the education system and the development of education in the country. It took a
long time to fill the gap caused by the closure of the universities and academies.?

The cighteenth and nineteenth centuries witnessed basic changes in higher edu-
cation. Natural and technical sciences came to the fore. Social sciences survived in
universities as a sort of pious respect for Antiquity and its message rather than be-
cause of pressing tasks of theory and practice. The outlook on the problem of the
education of future scientists also changed. The medieval university regarded shap-
ing of the personality as a special and specially followed task (embodied in a tutor
at Oxford University responsible for the successful personal and professional
growth of students throughout their studies), but the nineteenth-century university
concentrated exclusively on conveying the scientific knowledge and/or the common
scientific research conducted by profcssor and his students.

These changes in the process of education and the profiling of the modern uni-
versity were also due to the founder of Berlin (today Humboldt) University
Wilhelm Humboldt (1767-1835). Humboldt’s opinion was that scientific issucs
were not only a challenge for cognitive processes, but also an instrument for spiri-
tual and moral shaping. If a student intensively studies scientific problems together
with his profcssor, exploration and knowledge help him find a correct worldview
and moral platform.

Thanks to rcmarkable scientific results obtained by its professors, the Berlin univer-
sity soon became an example followed by all European universities. One of the conse-
quenccs of its influence was also the fact that the question of the shaping of the person-
ality of future graduates was left and still is beyond the field of view of teaching.

' Both Trnava and Kodice universities had greater impact on the level of education of the
youth than contemporary universities thanks to the gymnasia (or secondary schools) and print-
ing houses established and affiliated to these universitics.
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Religious indifferentism or liberalism was characteristic of the nineteenth-century
university. It means that every denomination was good; if somebody professed some-
thing it was all right. If s/he professed nothing, it was still better. Such an approach to
students’ and professors’ religious belief became increasingly convincing and attractive.

Under these conditions no worldview could be the basis of university activities.
Cognition lacked a unifying effect of essential moral values. University activities
were controlled by the only quality, namely a view that humans are predetermined
for freedom to follow the route they have chosen.

This opinion was very tolerant to faith if we compare it with the teaching of the
founder of positivism Auguste Comte (1758-1857). According to Comte, after
three stages of social developiment, science can only build on the ruins of faith and
metaphysics. In other words, the scientific progress is conditioned by reprobating
the confession of faith.

This new “freedom” of science was characterized by the fact that it got rid of
any bedrock and prerequisites which might influence the impartiality and objective-
ness of exploration. Humans are obliged to seek truth without knowing whether any
truth exists...

The development of natural science and technology extended the interests of
university by disciplines which shifted them further from the earlier focus on philo-
sophical and theological issues.

This had the result that the stormy growth of natural science took place outside
the Church or, more preciscly, without its participation. This led to a large contra-
diction between natural science and the Church. A Christian living in the nine-
teenth century could not avoid coming into conflict with his own conscience when
trying to launch into the research in natural science.

Natural science, as a decisive discipline of the modern age, alienated at first
from the Church as a result of the separation from religion and the Church and took
a hostile attitude to the Church, followed by an increasing distance from God
through the generations. According to Cardinal Konig “both sides lived in separate
spiritual provinces, speaking different language, not knowing or respecting one an-
other. Faith was passing by science and the world which was controlled by science.
The contradiction between faith and science becomes tragic. It is a contradiction
which causes great losses on both sides.™

The tragedy of the conflict deepened through further misunderstandings. Theol-
ogy as well as profane sciences went beyond their competencies by some state-
ments. A spiritual abyss spread between the old and the new age, which appears to
be a denial of the own past, because it is a chasm between the whole and the partial
vision of man and his being.

4 F. Cardinal Konig: Wesen und Aufgabe einer katholischen Universitdt heute. In: F. Car-
dinal Konig [Ed.]: Wesen und Aufgabe ciner katholischen Universitit. Diisseldorf, Patmos
Verlag, 1985, 2nd edition, p. 137.
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The ancicnt and medicval thought grew from admiration of and respect for man
and his being. On the other hand, the thought of modern man is drowning in doubts
and scepticism, in uncertainty and distrust. A logical consequence of that change
was the change of the attitude towards theology: the university of the modern age
had no place for theological faculties and the creators of the nineteenth-century uni-
versity felt theology as a “foreign body” in a clear-sighted eye of positivist science.

1.4. The founding of Catholic universities

The Catholic Church was driven into a corner. It suddenly lost contact with the
education necessary for it to fulfil its teaching mission and as a source of new
knowledge. The only way out was to conduct its autonomous education and teach-
ing activitics. The Church began building independent schools, faculties, theologi-
cal colleges, and universities.

The ever greater concentration of universities on natural science, and their
gradual subjcction to secular rulers and/or to nation-states, led to theology being
driven to the margin of higher education, and finally being placed in seminarics. If
we realize the natural need of theology to be in constant contact with the humani-
tics and natural science, this isolation can be denoted as a ghetto.

The Church, constantly aware that it fulfils a teaching mission, could not recon-
cile itself to the situation. The development of natural and technical sciences
brought new philosophical and cthical problems. The task of theology is to recog-
nize them in time and to help to solve them together with philosophy and cthics.
The continuous contact with other scientific branches and problems associated with
their development is one of the basic preconditions of the updating of the theologi-
cal thought in concrete historical and social conditions.

The signal for the revival of the Catholic university had come from Belgian
Leuven, where, in 1835, the activitics of one of the oldest European universities
were restored (the activities of the university founded by the Pope Martin V in 1425
were interrupted by the French occupation in 1797). After Leuven, there were es-
tablished additional 17 Catholic universities.

John Henry Newman significantly contributed to the remarkable development
of modern Catholic university.® He was asked in 1852 by Irish bishops to sct up a
national Catholic university. On that occasion he delivered several lectures on the

* Newman, John Henry (1801-1890) was probably the most influential theologian of Victo-
rian England. He studied and lectured at Oxford University, was ordained a priest of the Church
of England, became vicar of St Mary’s Church in Oxford in 1828, and in 1831-1832 he served
as university priest. In 1833 he participated in the so-called Oxford Movement against the re-
peated intervention of British government in the internal matters of the Church of England. Un-
der the pressure of criticism, the founders of the movement converted to the Catholic faith.
Newman was baptized in 1845, and a year later he was ordained a priest in Rome. In 1854-58,
he was the founding rector of the Catholic University in Dublin. He was nominated Cardinal by
the Pope Leo XIIl in 1879. He was an excellent essayist, wrote a masterful autobiography, a
series of historical philosophical studies, two novels, and several highly valued poems.
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topic of “The idea of university”, which had a decisive influence on the programme
of studies at the Catholic universities of the modern age. His ideas are topical even
today and they are observed by all founding fathers and leading representatives of
contemporary Catholic universities.

Cardinal Newman, who can be designated as the last universalist of the modern
age, returncd to the original idea of university. He underlined that the point at issue
is man and not a “book”. The most important component of the university work
was for him the spiritual exchange between teachers and students. Thirst for knowl-
edge and moral attractiveness of the particular teacher were decisive.

Newman defined university as a place for universal knowledge instruction. Uni-
versity cannot convey universal knowledge as a fundamental mission without the
help of the Church, which, as the only one, is acquainted with the revelation of the
divine. This close relation is useful both for university and for the Church; the uni-
versity can reliably orientate in teaching the truth and the Church is strengthened by
the dissemination of truth which is its basis.

Importantly, in order to satisfy these aims, the university teaching should really
be universal. It is necessary to teach “all sciences” or branches of knowledge and
not to forget or prefer any. The studies of each discipline must have an adequate
framework. The essence of the university is a systematic survey of all knowledge.
The knowledge pursued at the university has to be pursued for the knowledge itself
and not for a partial profit since the cultivation of the intellect per sc is useful for
the practical and spiritual life of man.

Theology is the queen of science, which penetrates into all other sciences. It is
thercfore particularly urgent not to neglect the teaching of theology at the univer-
sity. “Religious truth is not only part of the universal knowledge but it is its basic
precondition,” Newman writes.® The activities of the Church in university educa-
tion arc cvaluated by many as unwanted intervention. However, the Church in fact
helps socicty not only to channcl education but it also provides a counterbalance to
the rational truth, by which we can weigh the value of various partial theories.

Newman saw the objectives of all schooling in education towards a spiritual at-
titude. He understood it as the education of the spirit towards correct thinking about
all matters, towards the thirst for truth and understanding of truth.

This attitude has to overarch all sciences, it has to become determining for phi-
losophy and theology, it has to be common to them. This joint component is the
conscicnce of unconditional commitment to truth.’

Spiritual horizons, as drafted by Newman, are justified in relation to every uni-
versity, but they are particularly valid for the CU.

® Newman, JLH.: Zum Wesen der Universitit. Mainz, 1960.

T Newman, J.H.: The Aim of a Catholic University. http:/www.libertynet.org/tuncwman/
Prosc/catholic u.html Newman, J.H.: What is Meant by Libcral Knowledge. http:/
www.libertynet.org/tunewman/Prose/knowledge.html
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We can learn a lot about the structure of science and education at a CU from the
examples of some existing universities. For instance, the CU of France was
founded in 1875. The first lectures began in the same year, the subjects like law,
spiritual sciences, and natural science. The new university struggled for humanitar-
ian, Christian-oriented education. In 1878, bishops established their own theologi-
cal faculty, which consummated the Catholic character of the school.

Catholic institutes (in France, only state universitics can be called universitics
since 1880) exist today in Angers, Lille, Lyon, Paris, and Toulouse. The largest of
them is Institut Catholique de Paris established in 1935 as a papal university.*

The largest European Catholic university is the CU in Leuven, Belgium.” To-
wards the end of the twentieth century there were 43 Catholic universities in Eu-
rope. There are only four CU in Central and Eastern Europe (three in Poland —
Lublin, Warsaw, and Cracow and one¢ in Hungary, in Budapest).

The growth of Catholic universities was not restricted only to Europe. The first
Catholic university in the USA was founded in Georgetown in 1789. This year is
identical with the year of the foundation of the American Union. The university
was granted the right to award academic degrees in 1815, In 1844 it obtained the
statutc of a federal university.

Other universitics were established later. At present there are 38 Catholic uni-
versities in North America. If we add so-called colleges that offer university educa-
tion towards the bachelor’s degrees, the number of the Catholic institutions of
higher education is almost three thousand in the USA.

The greatest number of Catholic universities is in Asia (57) and in Latin
America (45), the smallest in Africa (6) and Australia (2).

At the end of the twenticth century therc were 191 Catholic universitics in the
world."

2. Dilemmas of the modern university
2.1. Universitas humana (human universe)

The focus of university science on the exploration and knowing of the facts
leads to the increasingly greater differentiation of particular disciplines. The overall

* The cultural-social and international significance of this university can also be illustrated
by the data about students: in the school year 1999-2000 there studied 18,000 students at the
six facultics of the Institut Catholique de Paris, 25-30% were from 120 foreign countries,
mainly from Africa and Latin America.

? In the school year 1999-2000 almost 27,000 students studied at the university, 9% of
them foreigners. The university has 3,573 professors and rescarchers, 2,118 administrative
and technical workers. There are 7,000 doctors and medical workers at university clinics.
There are 6 academic programmes, 4 of them being completely taught in English (philosophy,
theology, religious studies, Canon Law). There are 102 postgraduate courses. The University
library has 4 million books and buys 15,000 journals!

'" The data are of September 1999, provided by the Secretariat of the International Federa-
tion of Catholic Universities (IFCU) in Paris.
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vision of the university is complicated by the ongoing compartmentalization of sci-
entific branches into smaller, narrower specialized subjects.

If science is draining away in specialized tasks, it is exposed to danger to lose
the existential whole of human being from its field of vision. Incapability to de-
scribe and express the integrity of being evoke scepticisim and the fecling of power-
lessness in man.

The disciplines are so distant from one another that the renewal of the original
‘universitas’, that is an association of teachers and students in a community is prac-
tically impossible.

The earlier complex efforts to take a comprehensive view disturbs, in addition
to scientific specialization, also the professional preparation programme for stu-
dents. The student’s primary goal is the preparation for work, for a future carcer;
the student is not interested in anything else, or it appears to him as luxury, which
he cannot afford.

This personality development, the turning away from basic questions is also a
conscquence of underestimating the importance of basic philosophical questions
which were posed at the beginning of scientific knowledge and have been their de-
termining element since then. The University loses interest in the overall picture be-
causc students are not intercsted in it either.

The University finds itself in a boundary situation. The orientation of the univer-
sity is not only a question of individual interest but it is also the product of some mar-
ket mechanisms. If an institution is to be regarded as university, it has to try to depict
‘universitas humana’ — to shape human universe with man in a dominant position.

That does not mean that a university should ignore partial problems. Knowledge
cannot dispensc with analysis. Scientific analysis is the vehicle of the explanation of hu-
man activitics and thought in the world that has the character of multifarious and inter-
nally diverse entity. Its identification as a dialectic whole is the university’s assignment.

Hegel said “truth is the whole” (“Das Wahre ist das Ganze.”). The religious
question about human fate also belongs to this whole. “Even the most diverse sci-
ence alone... is not enough for humankind,” Cardinal J. C. Korec said in reply to
the question what a man freed from God is able to do. “No knowledge of biology,
psychology, or sociology will provide us with a complete and exhaustive image of
man and it will not tell us what a man should be, where s/he should go and how
will s/he achieve it.”"

This is precisely the space where the special role of the Catholic university is
defined. Religion cannot be only restricted to the belief in Revelation and to free
individual decision. Historically and ontologically, faith is inseparable from human
existence. Man as a mortal being asks what will be the life “after”, secks reply to
the question of infinite time, the question of eternality.

" J. C. Cardinal Korec: Spominam, premy3il'am, vyznavam. Rozhovory s kardinalom.
Bratislava, La¢ 1999, p. 197.
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1t is a basic question. It cannot be answered only by theology. A number of sci-
entific disciplines have to examine it from many angles within a vast rescarch area.
“In a secularized society, where political aims diverge from moral values, it is very
important, even absolutely nccessary, to raise repeatedly the question about the
wholc, to deal with man as a whole.”'? We have to lcarn to perccive man as a whole
not only in space but also in time. The essence of human cxistence cannot be cx-
plained merely in the worldly space-time, but human existence in eternity has to be
included in our contemplations as well.

The study of humans is the mission of the modemn university. The other material
world, nature, the universe are interesting merely as the setting for human exist-
ence. Its importance and value is only gained in relation to man and life. Any other
approach shifts science to the margin, whose pragmatic approach disqualifies it in
human efforts to approach the absolute truth.

2.2. Faith — a private matter?

In the last decades, faith has increasingly been considered to be a private matter
of every man. The influence of faith is only limited to the level of an individual.
The consequence is a serious misunderstanding that religion is not a cultural phe-
nomenon. By contrast, culture is often reduced to a purcly social phenomenon.

Thus a great danger arises that religion will be removed as the bearer of the ba-
sic question and that man will cnd in the custody of the infinite. This would climi-
nate the open character of his/her fate and the continuity of life after earthly death.

It is a process that strongly endangers man. If man is regarded as a social and
political being only, then s/he will be exclusively a product of the superior whole
represented by the state. The state is a time- and space-limited and closed aggre-
gate. Such an understanding of man, such a subordination of his/her being to the
will of the state would nccessarily lead to spiritual and political totalitarianism.

The Catholic University has to face this danger. It has to prevent religion and
faith from being pushed into the private sphere. The CU has to understand the ar-
ticulation of culturc and religion in their dialectic connection as its exceptional
task. The interconnection of culture and religion enables a uniform understanding
of man as a created unity which is a system open in time and spacc.

The scparation of culture and religion threatens not only culturce but also faith
itself. If religion is torn out of its struggles for the cultural profile of humankind, it
is exposed to danger that it will develop into scctarianism and its activitics will be
one-sided.

But even when the share of the Church in university activities diminishes, the
Church still looks at the university as an important region of its pastoral efforts.

"2 Lepurg, Yves: Institut Catholique de Paris. In: F. Cardinal Konig [Ed.): Wesen und
Aufgabe einer katholischen Universitit. Diisseldorf, Patmos Verlag, 1985, 2nd edition, p. 80.
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University should not be merely a place for meeting scientific knowledge but
also an opportunity to encounter Christ and Revelation. The University is also the
vehicle of interconnection and intertwinement of faith and culture. Pope John Paul
11 defined it well in his letter written on the occasion of the establishment of the
Papal Council for culture in 1982, where he said that “the synthesis of culture and
faith is not only a demand of culture but also of faith... Faith which is not culture, is
never fully accepted, fully thought over, and really lived faith.”

The religious answer does not solve all human issues. Both the answer and the
question are inscparable parts of a controversial being of man.

2.3. Human dimension of scientific and technological progress

The freedom of scientific knowledge does not mean a loss of any attitude. The
other way round. A scientist who freely struggles for the freedom of cognition must
not forget the basic values and the freedom of personality as points of orientation of
all scientific work. ‘Universitas literarum’ is one of the elementary components of
the university idea. It is an idea of summing up everything that might be a subject
of scientific knowledge.

This idea is jeopardized by the continuing differentiation and separation of par-
tial disciplines. This threat can be avoided by dialogues, by opening to the ques-
tions which are associated, inter alia, with the shaping of the student’s personality.
The scientific profile of the university depends on the one hand on scientific re-
scarch and, on the other hand, on the teaching of various disciplines; this diversifi-
cation has to become a basic forum for the spiritual controversies of the time, for
the discussion of basic questions as posed by the development again and again in
different connections and in different forms.

A type of abstract ideology of scientific knowledge stripped of the value dimen-
sion has been spread in university science. The value of scientific knowledge is de-
termined exclusively by its practical use. Nobody cares today about social, moral,
spiritual, psychological aspects of the application of the particular knowledge. The
university’s task has to be examination of the cffect of particular sciences and their
methods on human existence and social links.

The University has to raise thc question whether progress really serves man
again and again. The development of the knowledge about human behaviour in so-
ciety and the development of behaviour of the society leads to the fact that social
sciences face the danger of becoming an instrument for the manipulation of man
and that they will be abused for installing the economic and political rule. As John
Paul 11 said in his address to scientists and students in 1980 in Cologne Cathedral,
“human dignity is the institution from the point of view of which one has to judge
the cultural use of technological and scientific knowledge™."

" KeweniG, W.A.: Ort und Stellenwert einer katholischen Universitdt in der bildungspolitischen
Landschaft der Bundesrepublik Deutschland. In: F. Cardinal Konig [Ed.]: Wesen und Aufgabe
einer katholischen Universitit. Diisseldorf, Patmos Verlag, 1985, 2nd edition, p. 94.

55



Christian exploration of scicnce — if it avoids dogmatic replies — enhances our
ability to reflect science and contributes to the development of scientific cthics.
Some theologians, for example, Ludger Honnefelder of Berlin Free University,
think that the question about the sense is simultaneously a question for studying the
future.'* The raising of qucstions about the sense of the scientific progress is then
the manifestation of the responsibility for the future, for science and consequences
of scientific achievements. It is the manifestation of the consciousness of historical
responsibility.

The questions that verify the sense and the truth of all disciplines that do not
keep to the borders of these disciplines and which examine whether the aims of
partial disciplines correspond to human dignity — all this represents a decisive con-
tribution of the CU to the re-cstablishment of universitas literarum.

2.4. The reform of the modern university — renewal of the image of man

The greatest problem of the modern university is the fact that, struggling to
achieve scientific knowledge “without prejudices” — which actually means scien-
tific cognition, renounces the value dimension — the university is not able to raise
any ethical question.

The contemporary university follows the view that ethical meaning is of no im-
portance in studying and stating certain facts. It is thus exposed to the danger that
decisive human issues will disappcar from the ficld of vision. The universitics of
the Third Reich and those controlled by Marxist state ideology can serve as the best
illustration of the possible ends of such an attitude.

The basic idea of cducation has undergone a significant change since World
War 1I. The university, aware of the consequences of the catastrophe of war and the
rule of totalitarian regimes took on the task of regencrating humanistic values and
thus helping to renew the democratic foundations of society.

The necessity to reform the university was characterized by K. Jaspers in his
speech about university reform delivered in 1946. According to Jaspers, “the Third
Reich destroyed the image of man. This image cannot be re-created without includ-
ing God. It is thercfore necessary to re-establish theological faculties which must be
given the leading task.” By this Jaspers indicated the essence of the gradual trans-
formation of the spiritual ficld: science and rcligion, faith and knowledge are not
incompatible contradictions but dialogue has to be carcfully scarched for.”

In spitc of the fact that modern universitics in Europe and in Slovakia primarily
concentrate on the cducation of students, it is appropriate to raisc again the ques-
tion about the educational mission of the particular university and how it should be
formulated. In Western countrics, this renaissance was forced through the so-called
studium generale.

14 1bid.
'* Jaseers, K.: Vom lebendigen Geist der Universitit. Heidelberg, 1946.
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Also universities in the post-communist age saw their recourse in studium
generale. Marxist-Leninist philosophy was replaced by the courses devoted to the
surveys of the history of philosophy, contemporary philosophical streams, Christian
philosophy, extended studies of languages, etc.

But, surprisingly, students reject studium generale because they want to focus
exclusively on the preparation for work and job performance. Young people’s ideal
is the image of the skilled expert, the professional. The earlier ideal was a culturally
mature knowledgeable man, a scholar of considerable knowledge but also of per-
sonal culture and taste.

There are not many people in our country who realize that at the time of revolu-
tionary demolition of the rulers’ thrones in Europe, England concentrated on the
cultivation of taste, which became the basic quality and criterion of social life. Eu-
ropean nations struggled through revolutions towards democracy but the deficit in
the development of social tact and taste survived.

Few recognized the conscquences of the long-lasting influence of Marxist-
Leninist ideology on man. It was an ideology which devastated the value system of
man: instead of belicf in God and love of neighbour it programmed humans for per-
manent struggle against the class enemy, instead of social solidarity of all pcople it
instilled the principle of revolutionary unity and solidarity of the working class in
their struggle against exploiters into generations. The thinking of the man who
builds his value analyses on interpersonal Christian love is incompatible with the
thought of the man who values the world according to the patterns of hatred and
envy, according to the patterns of individual egoism and social Darwinisim.

University is an institution that represents humanism and therefore it has to
serve humanism. If it intends to fulfil this mission, it has to centre primarily on the
shaping of the student’s personality.

However, here it runs into another obstacle: the personality of a student and its
development has been understood as a personal matter for decades!

The image of a university graduate and a scholar is an important component of
social culturc and professional ethos applied in the performance of academic occu-
pations. The concept of an academically educated person has always becn associ-
ated with the human dimension, with the concept of the integral man and the inte-
gral and indivisible truth. The development reached however the stage, in which
the type of the Catholic scholar was replaced by the intellectual — a person who
knows a lot and feels rather “economically”.

Some people perceive it as a definite victory of the scientific and technological
revolution. But in fact, the scientific and technological culture faces an incrcasingly
greater crisis. It has formulated a world of things, which, as if intended to become
independent so that it could immediately turn against people. Postmodernism,
alienation, the end of history, do not represent a new beginning, but rather an end
without continuation.
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To get the European continent and Western European civilization out of the cri-
sis, the re-entry of Catholic academics is necessary: they think through and enforce
the new relation of modern scholars to social reality and the new understanding of
their role in the state, the Church and society.

Although we know the diagnosis, the Catholic university cannot be presented
with ready solutions. The CU has to work through towards them itsclf. But from
the very beginning of the efforts to establish and develop a CU, one has to realize
that it will not be cnough to convey professional competence to students: it will
also have to have shape the student’s personality and strive for the process and the
state expressed by the untranslatable German word ‘Bildung’, which means not
only education, but also shaping, building of a man who has his culturally shaped
identity, that means also the identity shaped by faith.

We again have to warn against a one-sided understanding of this task as a tar-
geted impact on the student’s personality within extra-scientific, cultural, and social
activities. CU has to “hit” the student’s personality mainly by specific understand-
ing of science, and, finally, by onc’s ability and skills to relate faith to the sense of
science and define its significance for worldly and eternal existence of humans.

Successful solution to this problem is not only a question of the correct profiling
of the CU; if it is able to solve the problem successfully, it would also be an impor-
tant stimulus for the development of the profile of other Slovak higher education
institutions.

The efficiency of a university depends on how convincing are its results. A CU
can win its authority not only by posing spiritual questions which often lead to
wrong spcculation but mainly by its scientific authority. That means that all ques-
tions about the sensc of life, science, and educational cfforts must be based on seri-
ous knowledge foundations.

Such efforts run into many obstacles inside and outside of the educational sys-
tem. The deteriorating financial situation of Slovak universitics requires formula-
tion and enforcement of rather pragmatic strategics for their existence. There is
usually not enough time and strength to seck the higher sense, to formulate high
aims and to explore suitable methods to reach them. But even the failure in the ef-
forts to influence the shaping of students cannot eliminate this task from the cata-
logue of the aims of higher education. Therefore, if taking a resolute step is unsuc-
cessful, cach (not only Catholic) university has to try to takc at lcast small steps to
prevent the task from falling into oblivion, which would mcan that the university
would give up its aspirations.

2.5. At the service of the Church

The preparation of lay persons for service in the Church is an important task of
the CU. The Church cannot only rely on Church university graduates; it also needs
the intellectual potential of Catholic universities. The Catholic Church needs
people working in the places where the world is constantly changing, where there
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are germs and branches of human culture and where new ideas and knowledge are
shaped.

A CU is an excellent and privileged place for the dialogue between the Church
and the world. The Church is confronted with the world permanently changing. The
Church also has to acquaint itself with the latest achievements and identify new val-
ues. A CU should work out a system of faith and science, which could scrve as a
support for new thought and action. A CU is often understood as a permanent con-
sciousness of the development of society. It is a guarantee of the encounter of the
continuously developing world and the Church and its mission. Faith has to “listen”
to the world.

The transformation of the society can only be done if the scientific, economic,
political, and cultural achicvements reflect the point of view of the gospel. The uni-
versity is the setting for interdisciplinary meeting and thought confrontation, which
can help to find a Christian answer.

Revelation is not only an intellectual load of abstract truths. It is not a sort of a
catalogue of timeless dogmas. Revelation is God’s action in history. It represents a
connection between God and man. This secret found its perfect expression in
Christ. If we take into account the variable words of the constantly changing world,
Revelation can never receive its final expression. Every gencration has to develop
the wealth of this sceret that consists in shaping its own history anew.

Social life includes cultivation of tradition and opposition to it. “Socicty dis-
charging its encrgy in protecting and taking care of its own tradition is condemned
to stagnation; socicty which secs the only solution in the continuous revolt against
tradition is condemned to destruction,” Leszek Kolakowski said.'® The balance be-
tween respect for tradition and its critical re-appraisal is onc of the inconspicuous
but important tasks of the modern university, which wants to adequately modcrate
the conditions of the devclopment of socicty.

2.6. The structure of university must not be ossified

Higher education institutions must be open systems. They have to rcact flexibly
to the development of science and the social order. They have to be prepared to ter-
minate the activitics of some old disciplincs without delay and to launch the new
ones. Moreover, structural conditions must be created for the formation of interdis-
ciplinary cducational scientific or rescarch programmes. And, finally, thcy have to
fight tenaciously against the loss of scientific research, new knowledge, formula-
tion of new questions and the search for new answers from their activities.

The position of university rescarch is an object of unending striving. In the de-
veloped European countries, the labour division in scientific research has been

' Cited according Bowng, E.: Akademische Freiheit und katholische Universitit: In: F. Car-
dinal Koni [Ed.]: Wesen und Aufgabe einer katholischen Universitdt. Disseldorf, Patmos
Verlag, 1985, 2nd edition, p. 132.
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settled so that different specialized institutes and institutions are engaged in applied
rescarch and basic research is carried out at the institutions of higher education.

Such a solution is very disadvantageous to higher education institutions. It is un-
likely that a university or a college would obtain an external order to solve an issue
of basic research. One cannot reckon with any extra incomes for scientific projects
ordered by sponsors and external contractors to finance science at these schools. If
the budget forces universities into looking for external orders, they will stop pursu-
ing their task in the field of basic research and the task will not be taken over or
fulfilled by anybody else.

Any founder of higher education schools, including a CU, has to be aware of
these circumstances. Seemingly, it complicates the conditions at first sight. In fact,
it is an investment with multiple profit, which, however, does not go back to school,
but to the whole society. It should therefore be the state’s ambitions to found Catho-
lic universities.

2.7. The influence of “old" universities

One of the hindrances which have to be overcome by every newly-cstablished
university is the “temptation” to adapt its structure to the existing model. This
“temptation” is stronger because it is institution-based. Older or old universities arc
automatically regarded in public and in professional circles as almost an embodi-
ment of what is correct, good and modern in university activities.

What has been said, sounds very Slovak, but “predominance™ of old models is
not exclusively our problem. A number of universities were established in the Fed-
cral Republic of Germany in the eighties; Thomas Finkenstaed wrote in his study
on the history of German universitics'” that the objectives and tasks of the founders
of universities are soon forgotten; hardly any are interested in achieving their
“own” profile; ambitions to have all the classical faculties prevail with some small
specializations, which would serve as a signboard...

The negative attitude of the universitics to the territorial areas is not changing
either; each of them wants to be in the central part of the country and as soon as it
grows there, it wants to occupy a “central” position. Many probably confusc the ad-
jective “regional” with the adjective “provincial”. Regional development is one of
the important aspects of the EU and the regional university should not be therefore
a “threat” to, but rather a goal of the establishing efforts.

The inclination of universities to the old and verified is particularly evident dur-
ing crisis. This was proved in the campaign launched by the “old™ Slovak universi-
tics against the three new universities. The regional aspect of their activities was
not taken into account and everybody thought, even maintained, that it was the es-
tablishment of new universities that led to a crisis in the financing of the Slovak

"7 FinkensTAED, Th.: Humboldts Erben? Zur Geschichte und Struktur der deutschen
Universitét. In: F. Cardinal KoéniG [Ed.]: Wesen und Aufgabe einer katholischen Universitit.
Diisseldorf, Patmos Verlag, 1985, 2nd edition, p. 13.
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universities. This uproar should have hidden the crisis in the structure of the par-
ticular courses of study.

If a newly-founded university gives up the paved ways, omitting less topical or
vanishing branches, there is no threat of any structural crisis for another, at least ten
years, which is difficult to solve at the “old” universities.

2.8. An attempt at the recapitulation of the tasks of the CU

There are several inseparable views characteristic of the specific mission of the
Cu.

From the apostolic constitution Ex cordae ecclesiae it follows that the institu-
tional identity of a Catholic university is given by being both a_university and
Catholic. This identity will be fully applied only when:

1. it becomes a member of the international community of sciences from which
it will borrow the standards of the professional and educational work and with
which it will cooperate in solving global questions with all solemnity and full com-
mitment of the expertise,

2. it will develop its Catholic identity in union with the Church at local and uni-
versal levels and the identity will determine the life, performances, services, and
programies of the university community.

Its objcctives to secure the presence of Christianity in the university world insti-
tutionally can only be fulfilled by fusing these two basic criteria.

Its close connection with the Catholic Church has to be justified by the CU by
fulfilling a certain mission in the ficld of education and the task of a beacon light.
The CU has to remind the Church of the relations between contemporary science
and culture and the questions following from these relations.'® The university is
then actually a sort of “laboratory of the Church™'® which, through its expertise and
results, constantly contributes to the strengthening of the identity of the Catholic
Church.

“Face to face with crucial responsibility and in the situation which can be very
unpleasant, Catholic universities have to be very careful by solving tcnsions and
conflicts which might accompany their service of the truth... It is not enough to ask
for and win academic freedom and institutional autonomy; they also have to be able
to cope with and control it by suitable structures and policy which will take account
of the general well-being. This self-regulation is a necessary opponent of great
privileges.”

" One example for all will do: the cultural consequences of the development of the elec-
tronic media.

1* MicHaup, Lucien: Knowledge and Faith. A historical essay on the International Federa-
tion of Catholic Universities 1924-1994. Paris, IFCU Centre for Coordination of Research,
1996.

20 Fauisg, M.: Seminarium, 1990, No. 4, p. 675.
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A CU has to study important problems of our time and to work out proposals for
solutions based on ethical and religious values, corresponding to the Christian opin-
ion on man. It is particularly valid in relation to scientific and technological
progress, where, along with the research and experimental work, the CU focuses on
the verification of scientific results from the perspective of Christian ethics.

Catholic means universal. A Catholic university has to be universal in two
views: firstly, philosophy and theology in particular, has to be to the fore. Theology
should not, however, be used as an “exhibition piecc” for filling the gaps of knowl-
edge fabricated by contemporary universities. Thcology should be part of the intel-
lectual cxploration at the highest level to find itself in the live dialogue with all the
other university disciplines.

The second dimension results from the philosophical and theological orienta-
tion. There is a danger that without focusing on philosophy and theology, the intel-
lectual and moral aspects of human knowledge will remain separated. Philosophy
and theology force every scientist into looking beyond the borders of what he sees
immediately, namely into looking at “the whole country of God and man and the
universe”. It is only a university that is able to join the two demanding tasks - to
teach people and to integrate science into the right humane aspects of culture.!

The CU has to involve itself in the dialogue between faith and culture and to
foster the development of culture, which is anchored in faith. A CU can only fulfil
its assignment when all those participating arc awarce of its specific mission and if it
becomes an efficient vehicle for fulfilling its evangelizing task.

The most significant periods in the history of universities were thosc during
which the communities of scicntists and students had opportunities to meet the
cmerging cultures. The Alexandrian University achieved the first integration of sci-
ence of the then known ancient culturcs. Mcdieval universities were able to bridge
Christianity and Hellenism with the aid of Arabian culture. The developed universi-
ties of the Western world succeeded in cqual splitting of and interconnecting their
interest in two remote epochs — Renaissance and Modernism. Many universitics of
the third world were successful in organizing thc meeting of the traditional culture
and Western civilization.

We should emphasize here the role of the management of the Catholic univer-
sity to be able to balance the relation between the whole university and cultural as-
pirations. The university management has to try hard to understand these aspira-
tions, it has to be able to value them from the point of view of human experience
and to introduce their universal value into the educational programme. The satisfac-
tion of this basic condition can decide the survival of the universal institution and
the final fulfilment of its mission.”

2 Hessurah, Th. M.: The Vision of a Great Catholic University. 1967. Cited according
Michaup, L., op. cit., chap. 2.

2 Carrier, H.: Higher Education Facing New Cultures. 1982. Cited according Mictiaup,
L., op. cit., chap. 2.
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The CU has both a spiritual and cultural mission, which it professes and cares
for.?* The idea of CU was born in a sort of defensive effort by the Church. There
werc many attempts to hinder the Church’s active share in the development of
knowlcdge. But this defensive effort is not enough. The Church has to replace it
with offensive efforts to implement purposeful development of knowledge to be re-
flected in all areas of the intellectual activities of man. The CU has to clarify faith
in the truth of revelation and to enrich the account of revelation with the products
of rational knowledge.

The Sccond Vatican Council declared that the earthly reality has its autonomy.
The created things and communities also have their autonomous value and defini-
tion, man has to get to know them, to use and shape them step-by-step. It is then
fully justified if this autonomy of the earthly world and its values are supported be-
cause they mirror the will of the creator. The Council also alerted to the regrettable
mistakes of the Christians resulting the lack of understanding of the autonomy of
science. Conflicts resulting from such an attitude evoked in many people a convic-
tion that there is a contradiction between faith and science.?

All these aspects — spiritual, educational, and cultural join up into one essential
function, which was for the first time emphasized by Pope Paul VI: “The Univer-
sity feels or should feel its responsibility for knowledge as an excellent instrument
for fulfilling its social commitment to the world which seeks better evaluation of
the role of man in our age.” Among the tasks of the CU he also mentioned “the
training of leaders whose ambitions are to lead the people towards the more just
development where all can enjoy the gift of God’s creation (...) The University is
able to provide a special way of factual analysis, scientific and technological
knowledge and a special philosophical and theological channel that requires an en-
hancement of the valuc of human being.?

If there were an absolutely valid model of the CU, it would not be necessary to
discuss it so widely. The preparation of the formal programme of studies and the
spirit of the university is not “a short-distance race” but rather a task for several
gencrations. Each of them will only look for a section of spiritual reality, consid-
cred to be the most important for the cultural and spiritual profile of the particular
socicty which will be the focus of the university’s attention.

The scarch for one’s own pathway does not eliminate, however, the orientation
according to the opinions of thosc who studied CU in their cultural and social mi-
lieu.

Vienna Cardinal Emeritus Franz Kénig is a frequently cited authority who has
been committed to discussions about establishing a CU in the German cultural set-

B Pope PauL VI: Letter addressed to the General Assembly of IFCU in Tokyo, 1965. Cited
according MicHauD, L., op. cit., encl. 7.

M See pastoral constitution on the Church today, Gaudium et spes, p. 36.

% Pope PauL VI: Letter addressed to the General Assembly of IFCU in Tokyo, 1965. Cited
according MicHaup, L., op. cit., encl. 7.
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ting for many years.?® Cardinal Konig characterized the specific points of the CU’s

activities as follows:

1. The will for truth must be manifested as a self-critical openness to everything
unknown. It has to be attached to the awareness that the knowledge always
works its way through only to part of the whole.

2. Tolerance has to be a product of fear. The more we recognize the limits of our
own cognitive ability, the morc important it is to acquire the sense of real toler-
ance.

3. We have to acquire patient “cndurance” of the plurality and patient coping with
the inability to work our way through to the synthesis soon. The route to the
comprehensiveness of cognition is always complicated by new horizons, which
emerge in the progress forward. Impatient and premature synthesis is denoted by
Cardinal Konig as a form of ideological violence.

4. We have to be able to admit the powerlessness of science. In spite of all cogni-
tion, scicnce has not yet been able to identify the sense of our being, which
means that it has failed to deal with the most important question of man.

5. Nobody can deprive science of its representatives of responsibility for the fate
and being of man. Science in its present status of devclopment, is able to cause
the extinction of humankind. The decision on whether science will be used for
the destruction of humankind does not depend on science itsclf, but on the
moral quality of man. In other words, the use of science in favour of man and in
order to prevent any damage to man is exclusively a function of will and not of
intellect.

6. The truth can only be recognized in freedom in free conditions. John says in his
Gospel [8,32]: “You will know the truth, and the truth will make you free.” A
necessary prerequisite of such an outcome is dialogue. To be preparcd for dia-
logue is a social virtue.

The Church also supports the method of dialogue, and the university presents
itself as one of its important forms.*

Paticnt coping with plurality is also a pledge of the tradition of Christian
thought. The tradition has never been monolithic — even in the period of carly

Christianity. The Gospcl itself is evidence of a varicty of ideas, which were born in

* The demand to cstablish a German CU was submitted for the first time by the partici-
pants of the General Assembly of Catholic Unions at Aix-la-Chapelle in 1862. After 118
years, in 1980 the German CU was sct up in Eichstiddt. The Austrian Catholics’ call for a CU
was stronger. The result was, however, only the “International Research Institute for Science
Foundations™ founded in 1964 at the state Salzburg University. For details, sec DICKENDORF,
H.: Die Idec einer “freien” katholischen Universitat in Deutschland des 19. Jahrhunderts. In:
F. Cardinal Koneg [Ed]: Wesen und Aufgabe einer katholischen Universitdt. Diisseldorf,
Patmos Verlag, 1985, 2nd edition, pp. 30-31.

7 F. Cardinal Kowne: Wesen und Aufgabe einer katholischen Universitit heute. In: F, Car-
dinal Kone [Ed.]: Wesen und Aufgabe einer katholischen Universitat. Diisseldorf, Patmos
Verlag, 1985, 2nd edition, pp. 140-142.
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various communities. The intellectual variety and diversity is one of the characteris-

tic features of the Roman Catholic thought. The development of this thought is

therefore not possible without dialogue, without creative dispute or intellectual po-
lemic. Such variety was the basis of the dynamism of Christianity, which is able to
face any problem.

In spite of the universality of the Christian scientific view and method there are
several special areas in the intellectual life of the Church:

— the studies of Hebrew and Christian spiritual books that should serve the correct
and updated interpretation of the Scriptures;

— understanding, examination, and development of the philosophical thought
aimed at recognizing major truths and facts about human existence;

— acquisition and use of the verified philosophical methods, for example the ele-
ments of classical Greek thought or Cartesian and enlightened canons;

— return to the primary sources of the history of Catholic thought, permanent ex-
ploration of the classical texts;

— dichotomy between facts and values and between reality and moral life is sur-
mountable because there are logical links between the theory of knowledge and
ethics;

— expression by symbols and mysticism are subjects of serious studies since non-
verbal images provide an alternative mode of expression and knowing and mys-
ticism teaches us that reality cannot be encompassed by “ordinary” conscious-
ness;

~ faith and culture are inseparable and require a dialogue between faith and hu-
man experience; they call for taking care of the poor and suffering;

— literature and the arts comprise different fruits of spirituality, human experience,
and imagination, which are the sources for knowing humans and life;

— adccep sensc of history is of primary importance because Christianity, like Juda-
ism, is a historical religion based on the conviction that God entercd history;

— languages descrve high esteem and special attention because evangelization of
nations requires the preacher to speak the language of the people;

— human culture has to be investigated not only from the point of view of particu-
lar cultural nations but also from the global view, so that we can identify what
unites all humankind. This leads to tolerance and positive commitment;

— value-oriented education is a manifestation of the respect for the human being.
It focuscs on cultivating personal responsibility, on the sensitivity to individual
differences, and on the devclopment of the belief that diversity of views en-
riches the community.

This catalogue of ambitions and views can be extended by the other ones that will
mirror a specific situation of the particular national community. In post-communist
countrics, there will certainly be a polemic with Marxism-Leninism, with the pseudo-
argumentation and pscudoproducts of the so-called atheism and with all branches of
totalitarian thought, which werc infiltrated in the thinking of fathers as well as sons
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entering higher education institutions even ten years after the break-up of the totalitar-
ian system. The ideology of class struggle has to be confronted with the idcology of
love of neighbour and the social teaching of the Church. This tcaching reflects the
charitable tradition of the Church and its evaluation of the social question through the
eyes of human dignity which is given by the very act of the Creation of man.

A task of equal importance is the preparation for dialogue with other religions
of the world. Departments (institutes, seminars) of Judaism, theology, and other
Christian denominations, Islamic studies and eastern religions with distinguished
personalities should be the basis for extensive interdisciplinary activity whose topi-
cality is dramatically amplified by the announced “clash of cultures”. Is such a
clash necessary? Are the values created by world religions incompatible or can
their potential be connected to cope with the problems to be solved by humankind?

The emphasis on the human dimension of science and faith as well as cfforts to
complete the whole vision of man as a being that seeks the way to eternity provide
the CU with immense possibilitics for unique and unrepeatable profiling. The time
is definitely coming when universities of this type will be equally attractive as uni-
versities with narrow specializations. It is pointless to describe here the advantages
of such solutions. But any rational observer will easily recognize that the vanishing
cthical dimension of life and the actions of both individuals and groups, often also
of the whole socicty does not condemn trust in good or morals to destruction, but
the other way round: it will activate hunger and thirst for theological-philosophical
knowledge and for pcople who observe the knowledge that is difficult to satisfy.

3. The statutes of a Catholic university
3.1. Legal norms binding on a Catholic university

A CU is cstablished in accordance with the state’s legal norms determining the legal
framework of higher cducation (in Slovakia it is the Higher Education Act no. 172 in
innovatcd wording) and the norms of the Catholic Church containing the view of the
Church on higher education and determining the internal rules of this institution.

Such a dual obedience to civil law and to Canon Law is important also from the
viewpoint of the objectives of the CU, namely to cducate graduates whose diploma
will correspond to the general criteria for university graduation and degree awards
and whose specialization and profile will correspond to the needs of the Catholic
Church and its idcas of the corrcct orientation of a Catholic scholar.

The Canon Law anchored in the Codex {us Canonici (CIC) recognizes two types
of Catholic universitics: first, the Catholic universities and other institutes of higher
cducation for lay persons, whose mission has been described in previous chapters.
Sccond, Church universities and facultics, where students arc prepared for clerical
professions as well as the education of scientists who dcal with “sacred disciplines”
(theological disciplines) and scicentific preparation in these disciplines. The Church
faculty graduatcs who have completed their studies successfully, arc given the so-
called canonic mission, which justifies them to perform their clerical profession.
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Both types of universities — Catholic and Church — differ not only in their
programme but also in their founders. The Catholic university can be established by
both sccular and Church authorities, but also by an individual, Church universitics
(faculties) can only be established by the Church authoritics. The canon that is impor-
tant for the CU is the canon no. 808 CIC, according to which “no university, though
really Catholic, should have the name of Catholic university unless approved by the
competent ecclesiastical authority”. A university becomes Catholic only when its
content and aims are approved by the particular ecclesiastical authority. It is particu-
larly valid when the university is established by a secular legal person or a natural
person.

A CU can also be founded by the Holy See. In that case it is a papal university
or papal academy. In Central and Eastern Europe there were two papal academies
in Poland ~ Warsaw and Cracow. The Warsaw academy was transformed into the
Catholic University of Cardinal Wyszynski in 1998, the Cracow academy’s trans-
formation is being prepared.

CIC defines the professional and moral principles for teachers in special provi-
sions. It is imposed on the ecclesiastical authority to set up the theological faculty,
an institute or at least a department to provide theological studics for lay persons.
Teachers lecturing theological disciplines must have a mandate from the particular
ccclesiastical authority (usually the diocesan bishop). It is also entrusted with deliv-
cring lecturcs of a theological character at all faculties. The lectures should focus
on the theological issues associated with the disciplines studied at these facultics.

The last task imposed upon the ecclesiastical authority by CIC is the pastoral
carc of CU undergraduates. The share of the Church in the activities of CU is de-
fined in cight canons of CIC.

The organism of the university is too complicated to be able to solve all questions
associated with the objectives of the university in several provisions of the legal code.
Individual Popes addressed a scrics of special letters to CU, where they formulated
their cxpectations from and idcas about the CU activitics. Pope John Paul 11 has been
onc of the most “gencrous” Popes. During the first twelve years of his pontificate, he
addressed more than 50 documents to CU. The most important is the Apostolic con-
stitution Ex corde ccclesiac of 15 August 1990. The constitution contains the funda-
mental attitude of the Church to the formal and content issucs of the CU.

3.2. Apostolic constitution Ex corde ecclesiae (ECE)®
In the introduction to the document, Pope John Paul Il characterizes the univer-
sity as “a centre of the creativity and dissemination of knowledge for the good of
» 39

humanity”,” as a community of tcachers and students. Typically, the second sen-
tence speaks about “free associating in a common love of knowledge™. Freedom of

* Ex corde ccclesiac (ECE). In the following text we refer to the unofficial translation of
the Constitution prepared for the Government of the Slovak Republic.
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exploration and knowledge is a decisive point of Pope’s contemplations on the sci-
entific work of teachers and students at a CU.

Another aspect emphasized in the document is culture. At the same time, it de-
fines the part of culture which is the centre of attention of CU. “There is only one
culture — that of man, by man and for man.” This understanding of culture makes
the Church an “expert in humanity” as Pope Paul VI expressed it.**

It is “the honour and responsibility” of a CU to consecrate itself to the matter of
truth. The point is the free search for the whole truth about the world, man, and God.
To discover truth is not enough. The CU has to reveal the meaning of truth, to study
“all aspects of truth in their essential connection with the supreme truth — God™.*'

Pope John Paul 1l sees the mission of the CU in discovering “the content of its
humanity”,*?> which is the essence of a fertile dialogue with people of every culture®
which leads to the search for the meaning of progress, verified by moral, spiritual and
religious perspectives. All this presupposcs an impartial scarch for truth.*

The academic community can fulfil thesc tasks only if it has institutional au-
tonomy and “secures for its members academic freedom preserving human rights in
the interest of truth and the gencral welfare”. The guarantee of institutional au-
tonomy is a prerequisite of an independent free choice of rescarch topics and meth-
ods, which correspond to the particular disciplines and chosen topics. Academic
freedom justifics the members of the academic community to seck and reveal
truth.** “If necessary, the Catholic university must have courage to also tell unplecas-
ant truths, which might not be liked by the public, but which are necessary for the
protection of public welfare,™

We have underlined only the part concerning the institutional and academic
freedom. The academic community of the CU is frec as any university community;
its members are, however, to respect the mission and the teaching body of the
Church.

This is also the criterion of the choice of teachers and students. Lay persons can
also serve as teachers and academics. ECE assumes that more than a half of tcach-
crs will be of Catholic denomination. The students” religion is not decisive. But
non-Catholic tcachers and students or those who profess no religious belicf arc to
respect the Catholic character of the university in their work and morals.

The Catholic teachers are to obey the Catholic teaching and to observe Catholic
doctrine and morals in their teaching and research. Catholic theologians arc re-

il 204 Sl
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quired “to be aware that they fulfil a mandate received from the Church™ and that
they are “to be faithful to the teaching mission of the Church as the authentic inter-
preter of the Sacred Scripture and Sacred Tradition™.

The joint task of the management of the institution and the diocesan bishop is
to promote the Catholic character of the university and to strengthen it. The ECE
formally imposes on the university management the regular submission of reports
on its activities to the diocesan bishop. All other matters concerning the coopera-
tion between the university and the Church are the subject of joint agreement,
which has to respect institutional autonomy of both the academic community and
the authority of the Church as a framework for the preparation of the programme
of the university.

4. Does Slovakia need a Catholic university?

The current state of Slovak society with its high rate of unemployment, social
tension, corruption, egoism, individual and organized criminality, calls for the ac-
tivation of such social and cultural activities which would improve the individual
and social morals and, particularly, the social responsibility of entreprencurs, the
statc administration and local government as well as of legislative and executive
bodies.

Slovak society is currently in an immense intcrnal crisis caused by the absence
of Christian values in the consciousness and behaviour of the individual and the
community.

The forty-yecars’ oppression of free thought,® long-term persecution of the
Church and believers is now bringing its malignant fruits, when individuals and the
society have to face merciless examination in the form of the new political and so-
cial rcality.

In spite of the heroic efforts of the Catholic Church to preserve its ability to pasto-
ral work and to keep on running its basic functions, the period of democratization
found the Church debilitated. The absence of the young generation of pricsts cannot
be replaced by several “strong” ycars; the preparation of priests for pastoral work in
this contradictory world requires much longer and more careful studies than half a

7 ECE, article 4, paragraph 3.

¥ Cardinal Korec describes the communist oppression as follows: “The fury of persecution
after 1948 went beyond all the limits known from the whole of history. On the onc hand, it
was threatening and on the other hand it was an unprecedented primitivism of the atheist
communist power, which discredited itself in front of us, Europe, and the whole world.” J. C.
Korec, op. cit., p. 183. Elsewhere (p. 91), he says: “When atheist communism took power in
our country, it undermined the Church from all sides, of course, from the historical side as
well. For decades everything in the Church and around it was “‘dark™ according to atheism. It
was almost treacherous since there was no possibility of defence against it. Who could oppose
it or arguc appropriately when we had no press or printer and gradually no people or anything
else?!”
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century ago.*” There is a lack of the “rising scientific-teaching gencration” that would
fill the thinning staff of university associate professors and professors.*® There is a
small number of religious Catholics in our media, which is particularly evident in
public discussions about the issues of faith and the development of spiritual life.

We must not forget that “nations have become great through faith. When their
faith faded away, the nations faded away, too.”*' Faith is a twin of scientific knowl-
edge. As faith necds distinguished places for believers to meet the Creator, science
necds space for cultivating its wealth, the fruits of rational knowledge.

The Church has not had the possibility as yet to build up its intellectual advisory
bodies to enable systematic analysis and assessment of the social development and
propose the measures in terms of its social tcaching. There is also a lack of experts
for building the networks of political education to secure the entry into political life
of more politically educated believers who would be able to orient themselves in
accordance with the principles of the social teaching of the Church.

The number of gaps in the structurc of the Catholic education in Slovakia which
should be filled with the outcomes of the Ruzomberok Catholic university is great.
A list of our insufficiencies should serve as a justification of the necessity to cstab-
lish a CU but also as a basis for making decisions about the structure of the
programme of studics.

This is just a fragment of the arguments speaking for the creation of the best
possible conditions for the promotion of the first CU in Slovakia.

Conclusion

The Catholic Church’s sharc in the development of learning in Slovakia up to
the twenticth century is undeniable. This process began with Constantine and
Mecthodius’ mission to the rcalm of Prince Rastislav. Its spiritual dimension was
closcly connected with the cultural dimension — translation of the liturgy into the
national language, developing original writing and establishing an educational cen-
tre with many features of later universitics. “We could say that the Church in
Slovakia had laid foundations of culturc and was long a cultural agent alone, as Jan

" Cardinal Korcc describes the intellectual needs of Slovak Catholicism: "It is nccessary
to writc about our religious nceds about almost cverything. Almost everything was destroyed
under atheism. And thercfore it is necessary to start with philosophical topics, from noctics,
ontology, through the works about Christ, salvation, the Church, sacraments, about morals,
pastorals, up to catechetics, It 1s necessary to analyse social problems in the spirit of the en-
cyclicals. The exegesis of the Sacred Scripture is also necessary. Everything has to be scen
through the new cyes and for current needs of us all, both believers and non-believers.” Ibid.,
p. 86.

' “What is in our hands? Where are the professors, scientific cultural institutions, where
arc the editors, writers? We lay the foundations, but there is still rain in the building of our
culture, also in the religious onc... Slovakia is today a large workplace also on its spiritual
side, and is looking for the workers of the spirit.” Ibid., p. 103.

AU Ibid., p. 189.
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Chryzostom Cardinal Korec said. Culture spread by the Church was not, however,
an appendage but a dircct product in fulfilling its mission — annunciation of the sal-
vation in Christ.** That product has been growing throughout history. Once it had
the form of monastery schools, then of Jesuit universities, or gymnasia (seccondary
schools), etc. Even at the time when the presence of the Catholic Church in schools
was reduced to the minimum, its teaching mission continued, concentrating cither
on the spiritual word or on secret activitics and, thanks to them, church fathers were
able to bring up erudite and qualified young priests.

The Church proved its devotion to its teaching activities in Slovakia and today it
necds a vehicle for concentrated scientific and personality education of Catholic
scholars in the new conditions of free life. It is the only way to provide society with
the cultural dimension which was degraded to a level threatening the spiritual sur-
vival of Slovak society.

Slovakia is now on the threshold of the history of its statehood, at the dawn of
the new millennium. It became independent at the time of ongoing integration into
a sort of global village. While the other countries and nations enter this global
whole as real identities, Slovakia is only in the stage of shaping its identity. 1t needs
its identity to avoid getting lost in the maze of values, to avoid betraying the values
which determined its pathway through history. In solving this difficult task, we
should reach for all means of spiritual and social growth verified in the past.

Let us use an account of this situation described by Cardinal Korec: “As human-
kind, we creatc unity, We grow out of the past and we are preparing the future. He,
who thinks that the past can be ignored and that the future can only be built from
the present, is wrong. It is nonsense to contrast the past with the future. The future
gives nothing and brings nothing. We have to give it all, we are creating it. If we
are empty, we shall create an empty future. But we grow into fullness from the
spiritual wealth of the past. This requires the width of our spirit. The human spirit
can advance very far but on onc condition: that the current thought of the individual
and of the socicty will join the thought of generations patiently and quictly. There-
forc we learn and get absorbed in the history of thought, arts, the history of litera-
turc and scicnce, and the history of culture...”*

Slovakia necds an institution and intellectual processes which will, together
with the decpening of faith, bring as great a number of scholars as possible to the
ability “to live their lives with the divine depth, which is offered in Christ, and ac-
cept consciously and positively the mission to re-create and consecrate the world”.*

Let us believe that the newly established Catholic university will be an institu-
tion whose identity will be shaped at the intersection of the binding Christian past
and the dramatically provoking present.

2 Ibid., p. 93.
9 Ibid., p. 339.
“ Ibid., p. 343.
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