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Abstract: This study provides empirical evidence of how
self-monitoring tasks contribute to improving the Korean
pronunciation of foreign learners of Korean in blended
courses, which combine face-to-face classes with online
assignments. The study focuses on lateralization and nasa-
lization rules, which are obligatory assimilation rules that
frequently occur in spoken Korean. These rules involve the
phoneme at the syllable boundary turning into a nasal or
lateral sound during the assimilation process. For example,
the words janlak (“call”) and apmun (“front door”) are pro-
nounced as jal.lak and am.mun, respectively. Nasalization
rules have been identified by Hasan et al. (2024. A study on
intelligibility, comprehensibility, and accentedness is based on
the application pattern of lateralization and nasalization rules in
foreign-accented speech of Korean. Cogent Arts & Humanities,
11(1), 2384708) and Hong (2018. A Study on Korean Pronunciation
Education for Laotian Learners, Seoul National University, Ph.D.
Dissertation) as problematic for learners of the Korean language,
particularly with regard to intelligibility. Previous research has
emphasized the need to develop new instructional designs for
teaching these rules to improve students’ intelligibility. This
study assumes that self-monitoring tasks will enable students
to learn the targeted pronunciation elements and correct them
independently. Pre- and post-tests were prepared to investigate
the impact of the self-monitoring tasks. A 5-week-long explicit
instruction period on the phonological rules was followed by
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online assignments incorporating self-monitoring tasks. A total
of 39 students majoring in the Korean language participated in
the pre- and post-tests. The results show that students’ ability to
correctly apply nasalization and lateralization rules in their
speech increased by approximately 50-70% after the designated
period.
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1 Introduction

Pronunciation has received great attention from researchers
in the field of teaching Korean as a foreign language (KFL)
due to its role as an essential component of successful com-
munication. Consequently, several studies have been con-
ducted to develop new teaching methods aimed at improving
foreign students’ pronunciation, with a focus on the intellig-
ibility of foreign learners of Korean (Hasan, 2021; Hong, 2018;
Lee, 2017). The concept of Intelligible Pronunciation or Foreign
Learner’s Intelligibility in KFL can be defined as achieving a
certain level of proficiency in particular elements of pronun-
ciation that enable the foreign learner of Korean to commu-
nicate successfully with Korean native speakers. The concept
of intelligibility in KFL here differs from EFL’s concept in its
focus precisely on the Korean native speakers’ comprehen-
sion towards foreign-accented speech. In KFL, the focus is
specifically on the comprehension of foreign-accented speech
by native Korean speakers, as the number of non-native
Korean speakers is relatively small. By contrast, the concept
of intelligibility in EFL emphasizes the comprehension of
both native and non-native speakers, given the global use
of English as an international language.

To achieve intelligible speech among foreign learners,
Grant (2014) emphasized the need to focus on specific pro-
nunciation elements that have been empirically proven to
be essential for successful communication between the lis-
tener and the speaker, both inside and outside the class-
room. Grant also highlighted the importance of extending
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pronunciation learning beyond the classroom, especially in
cases where class time is limited.

Morley (1991) noted that developing students’ skills in
self-monitoring and self-modifying would enable them to
learn independently. They stressed the need to design new
instructional methods for pronunciation teaching, where stu-
dents take an active and central role in their own learning.
Similarly, Yule, Hoffman, and Damico (1987) emphasized the
importance of self-monitoring skills, stating that self-moni-
toring is a critical part of the consciousness-raising process
and essential for creating independent and competent lear-
ners. However, self-monitoring does not imply neglecting the
importance of explicit instruction in pronunciation during
foreign language classes. Explicit instruction plays a vital
role in drawing learners’ attention and raising their aware-
ness of language rules, which in turn enables them to self-
monitor. Krashen (1982), in his Monitor Hypothesis, stated
that learners would be able to self-monitor, edit, and correct
their written and spoken language once they become con-
sciously aware of language rules. To this end, self-monitoring
tasks need to be preceded by explicit instruction in specific
pronunciation components.

Recently, the programs at the Faculty of Foreign
Languages at the University of Jordan have been revised
to incorporate new teaching and learning strategies that
rely on e-learning platforms. As a result, each foreign lan-
guage program now includes three types of courses: face-to-
face, blended, and online. The Pronunciation and Speech
course in the Korean language program was specifically
designed as a blended course, combining face-to-face classes
with online assignments. This new instructional design aims
to shift the focus from passive learning to student-centered
learning. While students may have less direct interaction
with the instructor, they are given ample time to apply the
strategies learned beyond the classroom. In this approach,
the instructor’s role is to develop new tasks and methods to
enhance students’ ability to self-monitor and modify their
speech patterns.

This study aims to examine the effect of self-moni-
toring tasks in enhancing students’ ability to apply the
lateralization and nasalization rules of Korean, as these
are considered the most difficult phonological rules for
foreign learners of the language (Heo, 2012). Lateralization
can be defined as an assimilation process that occurs when
the phonemes/n/and/l/appear consecutively at the syllable
boundary. During this process, the nasal sound changes
into a lateral sound. The lateralization rule applies to
both/l-n/and/n-l/sequences, referred to here as “Progressive
Lateralization,” where the assimilated sound is influenced
by the preceding lateral sound (e.g., solnal (“new year”) is
pronounced as sollal), and “Regressive Lateralization,”
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where the assimilated sound is influenced by the following
lateral sound (e.g., onlain (“online”) is pronounced as
olla.in). Nasalization is defined as an assimilation process
that occurs at the syllable boundary when an obstruent or
lateral sound meets a nasal sound. There are three types of
nasalization based on direction: “Progressive Nasalization”
(e.g., fapru (“genre”) is pronounced as ffan.nw), “Regressive
Nasalization” (e.g., apmun (“front door”) is pronounced as
am.mun), and “Double Nasalization” (e.g., hakrjak (“level of
education”) is pronounced as han.njak). Double nasalization
occurs when two consonants in sequence influence each
other.

Recently, research on Korean pronunciation has con-
firmed the correlation between correctly applying these
phonological rules and intelligibility. Hong (2018) investi-
gated the lateralization and nasalization rules produced by
Laotian learners of Korean in terms of intelligibility, com-
prehensibility, and accentedness. The study found that the
intelligibility of Laotian learners was affected by the non-
application of the nasalization rules. Additionally, it found
that failing to apply the lateralization or nasalization rules
made listeners’ comprehension less comfortable. Consis-
tently, Hasan, Ahn, and Altakhaineh (2024) also confirmed
that the accuracy of applying nasalization and lateralization
rules influences the comprehensibility and accentedness of
foreign-accented speech. Most importantly, they suggested
that the non-application of double nasalization rules nega-
tively impacts intelligibility, as listeners cannot understand
the utterance when the rules are not applied correctly.

To this end, achieving intelligible speech can be seen
as correctly applying the lateralization and nasalization
rules. In the case of limited-time classes, there are difficul-
ties in teaching these rules explicitly, highlighting the need
to design a pedagogical task based on different communi-
cative discourses that include targeted pronunciation ele-
ments. This study aims to examine the effect of this task on
enhancing students’ pronunciation.

This study suggests that raising students’ awareness of
the phonological rules of Korean by helping them notice
the gap between what they say and what native speakers
say will significantly contribute to improving their self-
monitoring skills. In turn, this will encourage them to
improve their pronunciation, especially when benefiting
from blended courses and online assignment systems.
This study is designed to answer the following questions:
1. Does the self-monitoring task enhance students’ pronun-

ciation in terms of lateralization and nasalization rules?
2. Does self-evaluation reflect students’ ability to apply
lateralization and nasalization rules correctly?
3. Do students benefit from e-learning platforms in per-
forming their online assignments?



DE GRUYTER

2 Literature Review

The phonological rules of Korean are considered essential
components of pronunciation that should be taught to for-
eign students. Korean texthooks on pronunciation focus on
these phonological rules and provide practice for targeted
components in both independent and dependent contexts.
Moreover, several studies have suggested various methods
for teaching pronunciation to foreign students and pro-
posed instructional designs for integrated Korean classes
that combine different skills, such as speaking, listening,
writing, and reading. However, few studies have proposed
self-monitoring tasks or examined their influence on pro-
nunciation teaching.

Hur and Park (2012) analyzed the pronunciation con-
tent of eleven integrated Korean education textbooks and
illustrated that these textbooks focus primarily on communi-
cation-centered language skills, while rarely providing expla-
nations for phonemic variation, such as phonological rules.
They suggested teaching phonemic variation in the following
order: final consonant rules, syllable rules, assimilation rules,
and insertion rules. Their proposed instructional design for
integrated Korean language classes followed a four-stage
approach: presenting, explaining, practicing, and finalizing.

Yang (2013) emphasized the importance of increasing
the convertibility of phonological rules between structural
and phonological levels. To achieve this goal, Yang sug-
gested two approaches: integrating pronunciation with
vocabulary and balancing accuracy with fluency. Yang
also proposed a four-stage instructional design based on
presenting, explaining, practicing, and using. While this
study provided an instructional framework for pronuncia-
tion in integrated Korean language classes, it did not
examine the effects of the proposed teaching methods on
students’ ability to correctly apply phonological rules, nor
did it design an appropriate task for use outside the class-
room to enhance self-monitoring and self-correction skills.

Zhang (2016) argued that the main goal of teaching
phonological rules is to enable learners to apply them
unconsciously in communicative situations. Zhang empha-
sized raising students’ awareness of the concepts and prin-
ciples of phonological rules, improving their ability to per-
ceive and monitor these rules in communicative discourse,
and ultimately fostering self-correction of misapplied rules.
To achieve this, Zhang designed tasks involving activities
such as identifying rules in sentences or reading texts, per-
ceiving rules in listening exercises, monitoring rules in
speaking discourse, and self-evaluating their performance
in these activities. However, while Zhang’s study provides
a pedagogical task design for teaching Korean phonological
rules to advanced learners in integrated language classes, it
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does not implement these activities in real classroom set-
tings or evaluate their effectiveness in improving foreign
students’ pronunciation.

The existing literature on Korean pronunciation instruc-
tion for foreign learners highlights various pedagogical
approaches, including integrated Korean language classes
and targeted instructional designs focusing on phonological
rules. Although Yang (2013) and Hur and Park (2012) offer
comprehensive instructional frameworks for teaching phono-
logical principles, their studies lack empirical evidence to
demonstrate the effectiveness of these strategies in improving
students’ pronunciation accuracy. Similarly, while Zhang
(2016) proposes innovative tasks aimed at enhancing learners’
awareness and self-monitoring of phonological rules, the
study does not empirically assess the impact of these tasks
on pronunciation improvement.

Yan (2021) emphasized the importance of teaching mul-
tiple phonological rules (e.g., k'w t'ajo (“finish”) is pro-
nounced as k'wt.najo according to Rule 1 and k'wn.na.jo
according to Rule 2) in the classroom, alongside simple pho-
nological rules. To support this, Yan analyzed the words in
the Standard Pronunciation and identified 28 types of mul-
tiple phonological rules in Korean, highlighting the impor-
tance of drawing students’ attention to these rules during
the educational process. While the study comprehensively
categorized the types of multiple phonological rules, it fell
short in addressing how to effectively teach them in real
educational settings and did not evaluate the impact of
teaching these rules in the classroom. Additionally, the
approach places a greater burden on students, requiring
them to learn not only simple phonological rules but also
the more complex multiple rules. This contrasts with the
newer pedagogical approach of focusing on specific ele-
ments to improve students’ intelligibility.

In this context, it is worth noting that the concept
of Korean learners’ intelligibility was introduced in KFL
(Korean as a Foreign Language) studies for the first time
in 2017. Since then, research on intelligibility and intelligible
pronunciation has gained traction in the field of KFL. Hong
(2018) examined the intelligibility of phonological rules
applied by Laotian learners of Korean and their impact on
the comprehension of native Korean speakers. The study
found that, among the Korean phonological rules, nasaliza-
tion significantly influenced the comprehension of native
speakers, suggesting that this rule should be prioritized in
pronunciation teaching. Similarly, Hasan et al. (2024) con-
ducted an auditory experiment to investigate the effect of
phonological rule application by Arabic learners of Korean
on the comprehension of native Korean listeners. Their find-
ings also indicated that nasalization played a critical role
in listener comprehension. These studies underscore the
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Table 1: Students’ information

Participants Average age Academic level

39 (36 Females, 3 males) 20 (20-21 years old) 2nd Year

importance of including such phonological rules as essential
elements of Korean pronunciation education. However, these
studies were limited to investigating the impact of applying
the phonological rules without proposing an instructional
design for teaching them.

The gap in the literature highlights the need for empirical
research to evaluate the effectiveness of instructional
designs and activities in improving students’ pronunciation.
Specifically, there is limited research on how self-moni-
toring exercises impact Korean language learners’ ability
to pronounce words correctly. This study aims to address
this knowledge gap by providing empirical evidence on the
value of self-monitoring activities in enhancing students’
pronunciation skills.

3 Methodology

3.1 Participants

A total of 39 students enrolled in the Korean/English B.A.
program at the University of Jordan participated in the pre-
and post-tests (Table 1). All participants are native speakers
of Arabic (Amman dialect) and are in their first semester of
the second academic year. The students were selected based
on their Korean proficiency level, which is deemed appro-
priate for learning about phonemic variations. According to
the Korean/English B.A. program study plan (Official Website
of the University of Jordan, 2024), first-year students are
required to take obligatory courses titled Korean for Speciali-
zation 1 and Korean for Specialization 2, where they are
taught skills such as reading, writing, listening, and speaking.
However, due to the time constraints of these first-year
courses (6 credit hours per semester), dedicating time to
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teaching phonemic variations is highly challenging. As a
result, it is reasonable to assume that none of the students
were familiar with any Korean phonological rules at the time
of the pre-test.

3.2 Design of the Study

As shown in Figure 1, this study is divided into three main
stages: pre-test, progress, and post-test. In the pre-test, each
student was asked to read 60 sentences containing targeted
words and expressions, which are commonly used in pro-
nunciation textbooks and the official website of the Standard
Pronunciation Rules of Hangeul (1999). These sentences
required the application of phonological rules (as shown in
Appendix 1). Each student recorded their voice while reading
the sentences using their own smartphones in a noise-free
environment and submitted the audio file via the e-learning
platform. Examples of the targeted words and expressions
are provided in Table 2.

In the progress stage, 30 min per week were allocated
for explicit instruction on the targeted phonological rules
by the instructor, accounting for 30% of the total face-to-
face class time each week. Over the course of 5 weeks, the
lateralization and nasalization rules were explicitly taught
using the Seoul University Pronunciation 47 textbook and a
two-stage instructional design (exposure and explanation).
During the face-to-face classes, students were exposed to
the targeted words in both dependent and independent
contexts. The phonological rules were then explained,
including the environments in which they apply and the
phonemes involved.

Due to time limitation, students were not able to prac-
tice the rules in class. On the day of the online assignment,
students were asked to record their voices while reading a
text and then listen to the same text as recorded by a native
Korean speaker. They were instructed to compare the two
recordings, noting the differences between their pronuncia-
tion and that of the narrator. At the end of each assignment,
students were required to answer three main questions:

1. Where are the phonological rules applied in the text?

Figure 1: Design of the study.
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Table 2: Targeted words and expressions
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Lateralization Progressive
Regressive
Progressive
Regressive

Double

Nasalization

ex) A/sallal/, ALH/filles, 82 /han.gul.lal/, etc.

ex) Q12 /jallak/, BtEtet/halla.san/, &1 /(illan/, etc.

ex) & 2/tan.nw/, SZ/nwn.njak/, &2/wm.njak/, etc.

ex) & E/am.mun/, 2 ¥ /mon.mak.ko/, E=/twn.nwn/, etc.
ex) & 24/han.njak/, = &/kun.nip/, = &/ton.nip/, etc.

2. Did you encounter any difficulty in applying the phonolo-
gical rules?

3. Were you able to apply all the phonological rules cor-
rectly? If not, write down the words you were unable to
pronounce (Table 3).

Students were then asked to upload their notes along
with their recordings for review by the instructor. Over the
5 weeks, the instructor provided feedback based on the
students’ notes and recordings.

After the designated period of instruction, the post-test
was conducted with the same students and materials listed
in Table 2.

3.3 Data Collection

Thirty-nine students uploaded their recordings, which included
60 targeted words, onto the e-learning platform during both
the pre-test and post-test. As a result, a total of 4,680 observa-
tions (39 students x 60 words x 2 tests) were collected.

Table 3: Sample assignment (Seoul University Pronunciation 47
Textbook, Page 37)

A: MBIEFLICE “Excuse me”
B: L, o= H 2470127 “How can I help you?”
A ML E ot 2HEOR. “T came to meet Kim teacher.”
B: X|Z & LI7ts=0l & BHLEAI0127 “He just left now, couldn’t you
meet him?”
ANIEL ML HdZ 2 ECHAR. “I never saw Kim teacher before”
B: 1 7t 7Ict2|AIZlo{R? 3 U2 24 oK. “Can you
wait for a moment? He will come back soon.”
A L &L|CH “Okay.”
Instructions & Questions

- Listen to the attached audio file

- Record your voice while reading the same text

- Compare between the two recordings

- Answer to the following questions
Q1: Where are the phonological rules applied in the text?
Q2: Did you encounter any difficulty in applying the phonological rules?
Q3: Were you able to apply all the phonological rules correctly? If not,
write down the words you were unable to pronounce

3.4 Data Analysis

The observations were categorized as either “correct” or
“Incorrect” based on the application of the targeted rules.
Observations were classified as “correct” when the phono-
logical rules were applied correctly, while cases of misap-
plication (e.g., pronouncing nonli (“logic”) as non.ni instead of
nolli) or non-application (e.g., pronouncing nonli (“logic”) as it
is written) were classified as “incorrect.” All observations
were converted into binary codes (correct = 1, incorrect =
0) using RStudio, an integrated development environment
for R, a programming language for statistical computing
and graphics. The data were then reorganized into tables
based on the type of phonological rule (e.g., progressive
lateralization pre-test vs progressive lateralization post-test).
Subsequently, a dependent-sample t-test was conducted
to determine the statistical significance of the differences
between the pre-test and post-test results.

3.5 Results

The results for progressive lateralization show that only
24.1% of the total observations were correctly applied
in the pre-test; however, this percentage increased signif-
icantly to 96.2% in the post-test. For regressive lateraliza-
tion, the percentage of correctly applied observations
rose from 41% in the pre-test to 96.3% in the post-test,
indicating a substantial improvement in the students’
ability to apply lateralization rules in both directions
(Table 4, Figure 2).

A dependent-sample t-test was conducted to determine
the statistical significance of the difference between the
pre-test and post-test results. The difference between the
two tests in terms of progressive lateralization (£(986) =
-34.13, p < 0.001) was below the significance level (p <
0.05), indicating that the difference between the two tests
was highly significant. Similarly, the difference in terms of
regressive lateralization (¢(910) = -22.15, p < 0.001) was
below the significance level (p < 0.05), suggesting that the
difference between the two tests was also highly signifi-
cant, as shown in Table 5.
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Table 4: Correctly applied lateralization rules in pre- and post-tests
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Table 5: T-test results of pre-test and post-test of lateralization

Pre-test Post-test Pre-test Post-test DF t p
- (N1 =39) (N2 = 39)
Progressive 19 (24.1%) 475 (96.2%)
Regressive 189 (41.4%) 439 (96.3%) M SD M SD
Progressive 0.24 043  0.96 0.19 986 -34.13 <0.001
Regressive  0.41 0.49  0.96 0.19 910 -22.15 <0.001

In terms of progressive nasalization, the results show
that only 21.3% of the total observations were correctly
applied in the pre-test; however, this percentage increased
to 92.2% in the post-test. For regressive nasalization,
the percentage of correctly applied observations rose
from 23.9% in the pre-test to 91.9% in the post-test. In the
case of double nasalization, which recorded the lowest
percentage at 15.8% in the pre-test, the percentage
increased to 93.4% in the post-test. Overall, the results
indicate a significant improvement in students’ ability to
apply the nasalization rules after the designed period
(Table 6, Figure 3).

A dependent-sample ¢-test was conducted to determine
the statistical significance of the difference between the pre-
test and post-test results. The difference between the two tests
in terms of progressive nasalization (£(986) = —32.52, p < 0.001)
was below the significance level (p < 0.05). The difference in
terms of regressive nasalization (t(1,062) = =30.99, p < 0.001)
was also below the significance level (p < 0.05). Additionally,
the difference in terms of double nasalization (¢(304) = —-30.65,
p < 0.001) was below the significance level (p < 0.05), indi-
cating that the differences between the two tests were highly
significant, as shown in Table 7.

Through the pre/post-tests, the study was able to con-
firm the positive impact of self-monitoring tasks on students’
pronunciation in terms of applying phonological rules. Overall,
the results showed a significant difference in students’ skills
after the designated period of explicit instruction and self-

100.00%

90.00%
80.00%

70.00%
60.00%

50.00% M Pre-test

40.00% Post-test

30.00%

20.00% -
10.00% -
0.00%

Progressive

Regressive

monitoring, indicating that self-monitoring tasks are highly
effective in enhancing students’ pronunciation.

4 Discussion
4.1 Enhancing Learning Outcomes

The first question of this study was, “Does the self-moni-
toring task enhance students’ pronunciation in terms of
lateralization and nasalization rules?” The answer is “yes.”
The students’ results after completing the designated period
of self-monitoring tasks were significantly higher compared
to their pre-test results. This finding is consistent with pre-
vious studies (Luo & Zhou, 2024), which confirmed that self-

Table 6: Correctly applied nasalization rules in the pre- and post-tests

Pre-test Post-test
Progressive 105 (21.3%) 457 (92.5%)
Regressive 127 (23.9%) 489 (91.9%)
Double 48 (15.8%) 284 (93.4%)

100.00%
90.00% —
80.00% —
70.00% —
60.00% —
50.00% —
40.00% —
30.00% —
20.00% - 1 —
= 1
0.00% -

M Pre-test

Post-test

Progressive Regressive Double

Figure 2: Lateralization rules correctly applied on progressive and
regressive directions in the pre- and post-tests.

Figure 3: Nasalization rules correctly applied on progressive, regressive,
and double directions in the pre- and post-tests.
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Table 7: T-test results of pre-test and post-test of nasalization

Pre-test (N1
= 39)

Post-test (N2 DF t p
=39)

m SD M SD

Regressive  0.21 0.41 093 0.26 986 -32.52 <0.001
Progressive 024 043 092 027 1062 -30.99 <0.001
Double 016 037 093 025 304 -30.65 <0.001

monitoring is essential and effective in enhancing learning
outcomes, particularly in blended courses.

This significant improvement would not have occurred
without the self-monitoring tasks, as the time allocated to
teaching these phonological rules within the two-stage instruc-
tional design (exposure-explanation) was limited. Lateralization
and nasalization rules, in particular, are regarded as the most
difficult for foreign learners (Heo, 2012), and many instructors
tend to avoid teaching them due to their complexity (Lee, 2017).
In this study, students were initially confused and frustrated
during class, often complaining that the rules were complicated
to understand. However, after completing the online assign-
ments, students found the rules easier to implement in commu-
nicative discourse.

This highlights how self-monitored learning can be
more effective than passive learning in the classroom.
After the 5-week period, students expressed a willingness
to continue studying these rules, stating that being aware
of them had significantly improved their pronunciation on
their own.

4.2 Student’s Self-Evaluation

The second question of this study was, “Does self-evaluation
reflect students’ ability to apply lateralization and nasaliza-
tion rules correctly?” The answer is “no.” Each week during
the experiment, the online assignments were evaluated by
the instructor. It was observed that students consistently
evaluated their pronunciation more positively than their
actual performance reflected.

For example, in response to the second and third ques-
tions of the online assignment — “Is there any difficulty in
applying the phonological rules?” and “Did you apply all
the phonological rules correctly? If not, write down the
words you were not able to pronounce?” — the majority
of students claimed that they experienced “no difficulty”
and were able to apply all the phonological rules correctly.
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However, their recorded submissions often did not support

these claims.

This discrepancy can be interpreted as follows:

1. Fear of losing marks: Students may have been reluctant
to admit their inability to pronounce the rules correctly,
fearing it could negatively impact their grades.

2. Lack of thorough comparison: As part of the online
assignment, students were required to listen to a native
Korean speaker and compare their own recordings to
the native speaker’s. However, since this task was done
independently outside the classroom without teacher
supervision, students may have only listened to the
native speaker’s recording once and skipped the com-
parison step.

3. Difficulty noticing differences: Students may have been
unable to discern the differences between their pronun-
ciation and the native speaker’s pronunciation.

4. Cultural influences: Students’ cultural backgrounds or
mindsets may have influenced their reluctance to admit
weaknesses. Brown (2005) argued that cultural back-
ground can affect self-judgment. For instance, Japanese
individuals often exhibit high self-criticism compared to
North Americans, as they place greater emphasis on
approximating cultural ideals.

4.3 Benefiting from E-Learning Platforms

The third question of this study was, “Do students benefit
from E-learning platforms in performing their online assign-
ments?” The answer is “yes.” Through the use of e-learning
platforms, students were able to practice pronunciation con-
tinuously, receive quick feedback, and monitor their own
development. All of these factors helped reinforce the lessons
taught in class. Incorporating e-learning platforms into the
educational process empowered students to take charge of
their own pronunciation development outside the classroom.
Using web-based learning tools and applications enables for-
eign language students to stay connected with the material
taught both inside and outside the classroom (Panagiotidis,
Krystalli, & Arvanitis, 2023). Over the past decade, the use of
technology for self-monitoring has increased, and its effec-
tiveness in enhancing students’ academic achievements has
been approved in the educational process (Bruhn et al., 2020;
Davis, Mason, Davis, Mason, & Crutchfield, 2016). Additionally,
it alleviated some of the burden on the instructor, who was
tasked with teaching several language skills during face-to-
face classes.
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5 Conclusion

This study aimed to provide empirical evidence examining
the impact of self-monitoring tasks on improving the pronun-
ciation of foreign learners of Korean, specifically in terms of
lateralization and nasalization rules. A total of 39 students, all
in their second academic year of the Korean/English B.A.
program, participated in this experiment. A pre-test was con-
ducted to assess the students’ ability to apply the phonological
rules correctly, followed by 5 weeks of explicit instruction on
the phonological rules, which included online assignments
based on self-monitoring tasks to raise students’ awareness
of these pronunciation elements. After the designated period,
a post-test was conducted to determine whether there was an
improvement in students’ performance.

As a result, despite the limited time allocated for
teaching the targeted phonological rules, there was a sig-
nificant difference in students’ performance before and
after the intervention. After the designated period, stu-
dents were able to identify and apply progressive laterali-
zation, regressive lateralization, progressive nasalization,
regressive nasalization, and double nasalization in com-
municative discourse.

Based on these findings, the study suggests incorpor-
ating self-monitoring tasks into the pronunciation teaching
of Korean phonological rules, particularly in blended or
online courses that provide students with sufficient time
to learn independently outside the classroom. The study
also emphasizes the importance of explicit instruction pre-
ceding the self-monitoring tasks in order to draw students’
attention to the targeted elements. In conclusion, this study
highlights the need for further research to investigate the
impact of self-monitoring tasks on teaching other pronun-
ciation elements of Korean at both the segmental and
suprasegmental levels.
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Appendix 1 Sentences Used in Pre/Post-tests
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