Learning science communication

The proliferation of communication platforms, each with its own
specificities and pitfalls, is just one factor that illustrates the need
for formal training and continuing professional development
in SciCom. A relatively small number of science communicators
(28% ) enter the field of SciCom with a degree in journalism or
communication. Amuch larger number develop their skills through
informal training, by observing others, or simply through learning
by doing. However, the number of formal training courses is clearly
increasing. These range from short introductory courses to entire
masters programmes 24, But what should be taught in this train-
ing, and who needsit?
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Nobody will deny that SciCom professionals need to be familiar
with SciCom concepts and their translation into practice, and that
they must understand today’s society and its dynamics. Ideally,
the same will also be true for researchers engaging in SciCom.
Although a quick practical introduction without much theoretical
background may help researchers to survive some initial activi-
ties, amore wholesome approach is needed for lasting success and
impact. An optimal approach provides a foundation of conceptual
knowledge as well as hands-on training approaches. However, long
courses tend to strongly discourage busy researchers from partic-
ipating. It makes sense to propose a catalogue of smaller training
courses instead of long ones. This helps researchers to manage
their time and increase their SciCom competence gradually. In
addition, those considering an alternative career in SciCom can
take the first steps during their scientific career and get a feel for
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the environment and the differentjobs in the field. Courses range
from basic to advanced, and they include media training, social
media training, presentation training, individual coaching for out-
reach activities. Courses on inclusivity and cultural awareness are
also very useful. Often more difficult for institutions to set up, but
very important for those thinking about a career in SciCom, are
internships in communications departments, museums or SciCom
organisations, astheyallowinterested researchersto take the pulse
of the SciCom system. Major barriers for early-stage researchers
are the time investment and/or resistance from their supervisors,
who often fear a reduction in scientific output. Supervisors may
need to be convinced that SciCom training provides transferable
skills that can increase the quality of research as well as its dis-
semination and impact. In doctoral education, the integration of
SciCom courses in the catalogue of transferable skills trainings and
the awarding of ECTS credits may help to valorise these courses.
Starting even earlier, at bachelor’s level, with a more general course
in communication and extending it to science communication at
master’s level, could further prepare the new generation of scien-
tists for their interaction with society.

AREAS OF TRAINING IN COMMUNICATION AND PUBLIC ENGAGEMENT

that respondents would be interested to undertake. Respondents could tick multiple answers.
INTERESTED Already confident Not interested

Visual communication  65% 17% 18%

Making videos or podcast  64% 14% 22%
Storytelling  59% 25% 16%

Publicengagement  57% 29% 15%

Media 56% 26% 18%

public engangen\sgrfiagrr:sgri:::l: 53% 29% 18%
Curating exhibitions (e.g. museum-realted) ~ 49% 13% 38%
Writing for non-specialist audience  42% 49% 9%
Publicspeaking 417 47% 12%

Organising publicevents 40% 38% 22%
Performance (e.g. acting, dancing, comedy) ~ 30% 7% 63%

(Source: Fahnrichetal. [23])
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